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ABSTRACT

This study focused on assessment of the partioipati nomadic pastoralists in Non-Formal
Education: A case of Turkana County. The study eskid this in line with the conditions in
which the intervention has enhanced enrolmentsaddition, it will establish ways the
various social groups are encouraged to enrol.,Alsall focus on ways the various enrolled
social groups are supported towards completioriugfiss. Finally, the study will investigate
the challenges that hinder them from enrolling iobite schools. Multiple case study design
was used involving three mobile schools. Maximumaten sampling was adopted for the
study. Purposive sampling was used to select thecipants to the study. Teachers, learners
and parents were the informants. The three teaabieithe three mobile schools were
interviewed. Seven Focus group Discussions (FGDewenducted by this study. Three of
them involved learners while four involved parenfgachers were interviewed and focus
group discussions were used to gather data fronietm@ers and the parents. In addition,
focus group discussion guide, interview guide, doent analysis guide and Observation
checklist were the instruments employed in thiglgtd he study found out that despite the
mobile school intervention, the level of particapatof nomadic pastoralists’ children in
education is still minimal. Obstacles that neethécaddressed at policy and grass root levels
include teaching capacity, food security and ingécuelated issues in general.This study
suggests the need to use multifaceted approactiuicagon provision and a monitoring and
evaluation system to support the programme on tbengl. The study concludes that futher

research is needed in policy implementation in exindf culturally hostile environment.
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CHAPTER ONE

INTRODUCTION
1.1 Background of the Problem
Efforts to provide education to the unreached dre marginalised groups through Non-
Formal Education (NFE) have made minimal achievamener the years. By the close of
twentieth Century, millions of children globally wee still unable to access education.
According to United Nations Educational, Scientifind culture Organisations (UNESCO,
2000), globally, children from nomadic pastoralistsnmunity living in Arid and Semi-Arid
Areas (ASAL) were among the 113 million children avkvere yet to access primary
education by year 2000. Although education is #cati human right component globally
endorsed since the Universal Declaration of Humaght®® in 1948 (UNDHR, 1948) and
followed in various international conventions (UNES, 2000), majority of pastoralist
communities are yet to access education, a fachichmundermines the Education For All
efforts (Dyer, 2001). Consequently, going by thereut trends, research indicates that 56
million children will still be out of school by 2G1(Clemons & Vogt, 2004), thereby creating

the need to address this service gap.

The surge to focus on Non Formal Education wasgs#tegéed by various challenges facing
education provision through formal education systedistorical chronology of NFE

indicates that as early as 1970s, formal educati@s experiencing a global crisis (Coombs,
1974). Despite many new nations in Africa afterngaj independence at the time,
emphasizing on education provision, accessing eimcao many remained a challenge.
However, at the time, most new nations were fogusim education as a route for economic

development and independence in many African wimsn Nevertheless, the population of



those that could still not access education waeasing alarmingly. The rural remote and
the vulnerable groups were either not being reachedere dropping out of school. Coupled
with the rising number of unemployed graduates, yreuntries were troubled by the turn of
events, especially for nations that had just gottetependence (Ekundayo, 2001; Ruto,
2004).The need for alternative mode of providingaadion was crystal clear. Consequently,
NFE was widely acknowledged quite early, at bothomal and international levels as an
appropriate approach to improve participation afsthleft out, unreached or drop outs of the
formal education system. Mobile schools fall instbategory of NFE after the failure of the
formal system of education. This therefore necatsitthe current study due to challenges of

practical operation facing this service provisioritese wandering pastoralists.

Although in several developing countries in Latimérica and Asia (Venezuela, India,
China, and the Philippines), alternative schoolsevadready instituted (Ranaweera,1989), it
was not until early in the 80s when non formal ediocn became a unanimous concern for
Africa. The first declaration was made in Hararel@82 at the Fifth Ministers of Education
of Africa Conferences (MINEDAF).This coincided witlBreton Woods's structural
adjustment programs, which led to governments’ autpublic spending and so they had

fewer resources to invest in education (World B&#Q1).

Despite extensive experimentation with mobile sé¢hooAfrica as indicated in Tahir (1991),
reaching the nomadic pastoralists through formalcation has remained an uphill task.
Studies in Africa indicate that, since the firstbie schools were attempted in Nigeria, the
model has remained almost non-existence in overd®gades. This hass been attributed to
difficulties in its implementation. In addition, &tli (2000) cited examples in Algeria and
Nigeria as instances to show that mobile schoaols nat performed as expected. This means

that establishment of mobile schools does not aatically enhance access to education. The
2



Nomadic Education Project in Darfur State is anngxa to exemplify the difficulties of

implementing the mobile schools model. In this ectj where the schools were used to
provide skills development in animal husbandry badic education, it proved impossible to
continue classes because the nomads dispersed theimwet season (Gore, Eissa, & Rahma,
1998). Hence, determining the conditions in whidARBENeducation is delivered can have a

significant effect to the success of this venture.

Inspite of the global scale of nomadic pastoralissg large, they belong to those in low
economic bracket. In Africa alone, they are fouméht least 20 African countries. However,
the home of the largest proportion of nomadic pa$igis are housed in the Horn and East
Africa region which includes Sudan, Ethiopia, E#y Somalia, Kenya, Uganda and Tanzania
(Carr-Hill, Eshete, Sedel, & Souza, 2005).Consiteits vast population, it raises concern
for education providers in terms of efforts to fedélsem which have persistently been faced
with failure. Over 80% of Kenya is mainly ASAL, esated to be a home to 20% of its total
population, which translates to around 8.75 milliand is predominantly occupied by
nomadic pastoralists (Republic of Kenya, 2007). Tegion not only experiences harsh
weather conditions, but also, posts the lowest Idpweent indicators and the highest

prevalence of poverty (Republic of Kenya, 2006).

Despite the Government of Kenya’s concerted effastsombat the low literacy levels in
ASAL areas, the most recent trends still refleatyMew levels of enrolments. Whereas the
national Net Enrolment Rates stood at 91.6% in 2QB& ASAL region posted 13.9%
(UNESCO, 2010). On the other hand, the Graduaatesrhave always been below 50% over
the years resulting in increased numbers of Ous€feol (OOS) children (Kenya 1999b).

Hence, pointing to the need for addressing thell®feparticipation of the nomadic



pastoralist children by looking at the drop-outradments and completion rates in mobile

schools.

Notwithstanding the challenges related to the @beraccess of mobile education as
examined in the foregoing within the global andiédn context among the pastoralist
communities, mobile schooling is an issue with tediassessment. Reducing high levels of
illiteracy is a vital social development goal ofvgonments around the world and is a key
component for Education For All (EFA-1990) agend&ESCO, 1990) and also for vision
2030 (Government of Kenya, 2007). However, pemststew literacy levels in Kenya's
ASAL areas raise the fundamental question: withitiieoduction of mobile schooling in
Turkana County, to what extent has it influenced tavel of participation of nomadic

pastoralists’ children in education?

The significance of NFE in enhancing access to ailut for the unreached through the
formal system of education is invaluable. The Miyiof Education (M.0.E) established the
NFE desk in 1994 to cater for what formal educationld not (Gathenya, 2004). Under this
NFE, the Nomadic pastoralists are among the tadggisups. Later, the M.O.E. made a draft
NFE policy and its curriculum (Republic of Keny&®9Ba). Ruto (2004) however points out
that in spite of all these efforts, the Ministrysh#ot really institutionalized NFE and therefore
most of them are operating outside the policy, haphd and are ill equipped. They vary
from the way they are run, quality of teaching, jeab content, and assessment criteria

depending on the service provider. Hence this ptethfhe need for this study.

In addition to meet the educational needs of theached nomadic pastoralists group, the
Government of Kenya and the Ministry of Northernnia in partnership with United

Nations Children’s Fund (UNICEF) and other stakdkrot have developed policy framework

4



for nomadic education in Kenya. This is through idlal Commission of Nomadic

Education in Kenya (NACONEK). The policy recogniskee need for multiple approaches in
meeting the complex and challenging educationall®i@é the nomadic communities and the
need for partnership in service provision (NACONEX10). This study strived to establish

this, with regards to mobile schools.

Likewise, the crucial role played by non-formal edtion as a vehicle for transformation and
empowerment of individuals and society is also Igtied in Sessional Paper No. 1 of 2005
(Kenya, 2005a). Most recent articulation of thengigance of NFE is in Sessional Paper
No0.10 of 2012 on Vision 2030 (Republic of Kenyag.a).This continued recognition and
subsequent mention in the government’s policiegcatd that it is the only solution to reach
the marginalized and vulnerable groups in ordeddal with historical, regional and gender

disparities in Education provision.

With the plight of homadic pastoralists being idigedl quite early in Kenya (Republic of
Kenya, 1965), the government mainly focused on &raducation. Therefore, many NFE
programs were left in the hands of Non-Governme®tganizations (NGO). NFE initially
had two dimensions: Adult literacy and vocatiomairting for youths in slums and pockets of
poverty. However, with the persistent failure ofrf@l education to reach many children in
education, the dimension changed to include chldveo were left out by the formal system

of education.

The genesis of Non Formal Schools in Kenya was dadsociety which provided Undugu
Society Basic Education Program (UBEP). The progcamposed of literacy and vocational
skills to the children and youths in slums and ptbe income families. It differed with adult

literacy since it was a strictly planned and suuetl programme suitable for children and



youths (Ruto, 2004). Its focus on school-aged childjave rise to its classification as a Non-
Formal School (Asiachi, 1986). Other organizatibosvever, strived to provide non formal
education among the children and youths livinglums and pockets of poverty, but none
was able to strike the government’s attention W&EP. However, for nomadic pastoralists,
several Non-Formal Schools have emerged. They declShepherd school (Lechekuti) in
Samburu District, the Organisation for Survival lbdikipia Indigenous Maasai Group
Initiatives (Osiligi) in Laikipia District, the Q@an Schools (Duksi) in Wajir District and
Marsabit run by the Catholic Diocese of Marsabitif€ation Office, Catholic Diocese of

Marsabit, 2004).

Conversely, providing education through non-formeahools does not automatically imply
that the participation level of these communitielsildren has changed. The challenges for
nomadic pastoralists are peculiar because theyttead a sedentary lifestyle. The forms of
NFE in Turkana are two throng: on one hand we hdwbile schools and on another is
Alternative Basic Education programme (ABET). Aatiog to Kratli and Dyer (2009),
ABET which was established in 2004 with a populated 880 children, had grown to 10
centres with 2,146 children by 2008. Mobile schamisthe other hand have increased to 42

centres (Ministry of Education official, NFE de2Q12).

In Kenya, like many African countries, various ksndf mobile schools have been tried out
since the 1970s, with hardly any formal evaluat{natli& Dyer, 2009). Practically, the

teachers are from the community and are therefamgliir with the environment and can
also teach in the local dialect. The aims are Wgt@lprepare children to join a formal school
at a certain grade which varies from country tontou For Kenya, it is grade four whereas
for Sudan it varies from four to six (ibid.). If gy by the UNESCO (2010) report the levels

of literacy are still low in the region,then the Ioile school intervention is of much concern.
6



In most of the North Eastern Province where ovéb @ the inhabitants subscribe to Islam,
mobile schools are modelled on the Koranic sch@lgsi). In Turkana County, the schools

are set up to serve village clusters (adakars) (§6g, 2010).

According to the Global Monitoring Report on Educaél Marginalization in Northern
Kenya, some schools have been in existence for teweyears, a period long enough for a
distinct structure to evolve, yet a substantial hanis still struggling. Furthermore, for some
areas such as Tana River County, most of the mebiileols have already settled (UNESCO,
2010). Basically, the Schools are intended to reatlbeyond the operational catchment area
of conventional schools though practically theyeharmove (Kenya, 2008a). In the same
report by (Kenya, 2008a), it is observed that imag, mobile schools are similar to the NFE
program and therefore, try to fill a service gapefefore, this poses the question of whether
the schools have really been able to meet the inateedducational needs of the Turkana

community whose lifestyle is not sedentary.

Mobile school intervention has been experimentedhany countries world-wide including
Mauritius, Iran, Nigeria and Mongolia with minimaliccess except for Iran (Dyer, 2005).
Kenya alone has about ninety mobile schools funmedhe World Bank and Arid Lands
Resource Management Project in ASAL areas scattaretén districts which include:
Turkana, Wajir, Marsabit, Tana, Samburu and ljan@g others (UNESCO, 2010).Some of
them are however managed by church bodies and thesth of education through Free
Primary Education policy. The schools use the raymél curriculum and the language
policy is the first language. The teachers arech#dd to the nomadic family or group of
families. Children, who are too young, graze thanats and attend school by day and the
older ones together with the adults, attend attnijhe schools are supervised by County

education boards.



This study was undertaken in Turkana where thedshare established in mobile clusters.
Having the largest number of mobile schools dedpigdow levels of literacy in comparison
to other ASAL areas creates interest in this locatirhe researcher therefore, examined the
participation rates of nomadic pastoralists’ cleldin education focusing on the conditions in
which access to education is enhanced, how thegram@uraged to stay on till graduation and

the challenges faced and come up with suggestiongays of countering these challenges.

1.2 Problem Statement

Over the years, provision of education to nomadist@ralists has remained a challenge
worldwide to policy makers and education provid@tsis has led to nations turning to use of
NFE to fill this service gap. In a study among treestoralists Rabaries of Western India,
Dyer (2008) indicates that many governments havespueral interventions in place in
attempts to promote literacy among the marginaliaed vulnerable. Despite this great
concern, coupled with substantial investments apitlly growing national enrolment ratios
at the national level, Woldab (2012) asserts tlzttqral nomads are still underserved and
disparities within countries still persist. Studies the other hand indicate that, defective
policy has affected nomadic education in NigéAderinoye, Ojokheta, & Olojede, 2007). In
Kenya, Sifuna (2005) confirms that various attempts tdude them have had little impact

on increasing access and participation of nomaalstqgpalists in formal education.

Although Kenya has long envisaged education asanmef facilitating the social inclusion
of disadvantaged groups (Republic of Kenya, 196/ugh various programs (Sifuna, 2005),
Lanyasunya (2012mphasized that no significant changes have bsmmia terms of access
to educationDespite the low enrolments among these groups, thwerprovision of Free
Primary Education (FPE) in year 2003 seemed to hadeno difference, with a drop-out rate

of 25% per year (UNESCO, 2010). Studies carriedimtturkana confirm that obstacles to
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efforts of enhancing participation and access tsicb@ducation, such as Free Primary
Education (FPE) policy in 2003 are vast, leadindpitgh drop-outs from schools (Migosi et
al., 2012; Ng'asike, 2011).This indicates that dmg to school is one thing and staying on

to completion is another.

Using the 2008 census, the total percentage oethd® ever attended school of the age 6+
in Turkana was 16.3 % while nationally was 76.8%&blic of Kenya, 2008a)n spite of
this, Turkana still recorded the highest drop- out ratel®2% nationally. Moreover, the
dropout rate for girls in 2007 was19.9% which wias highest in the country (UNESCO,
2010). On the contrary, while the Gross EnrolmeateR in Rift Valley Province, where
Turkana is located was 112.4% in 2008, Turkana 4&d% (Republic of Kenya, 2008b)

hence aggregate data may be misguiding.

NonethelessKenya has been recognized as being among thdrmsum Africa that have
begun to address policy practice and gaps throxtgnsive nomadic education programs
among other countries in Africsuch as Nigeria and Ethiopia (Dyer, 2008). Mobdbamls
are one such program intended to provide educ#tidhe children of the Turkana nomadic
pastoralists. However, merely offering this altéire education programs does not
necessarily imply their participation in educatidinis is what is being witnessed in Turkana
as indicated by the existing data. Therefore, thveme need to explore the participation of
nomadic pastoralist of Turkana County in educa8pecifically, the study sought to answer
four pertinent questions. To begin with, to estblihe conditions that encourage the
children of nomadic pastoralists in Turkana Coutatyenrol in mobile schools; conditions
that determine enrolment behaviour among differemtial groups; what motivates the
various social groups to stay on through to gradoatind the obstacles that hinder them to

access mobile schooling.



1.3 Purpose of the Study
The purpose of this qualitative study was to ex@lhe extent to which mobile schooling has

enhanced participation of nomadic pastoralistddcan in education in Turkana County.

1.4 Objectives
The following were the objectives of this study:
I.  To establish the conditions through which mobilecgds have enhanced enrolments.
ii.  To determine the conditions that have resultedffierénces in enrolment behaviours
in terms of social groups.
iii. To assess the extent to which the social grougsailled students are supported to
complete their studies.
iv.  To find out the challenges that hinder childrem¢oess mobile schools.

v. To come up with suggestions on ways of improvingeas to mobile schools.

1.5 Research Questions
The study was guided by the following research tioes.
i.  What are the conditions that have enhanced enréémemobile schools in Turkana
County?
ii.  What conditions have resulted in differences inobnent behaviour among social
groups in mobile schools in Turkana County?
iii. To what extent does the social group of enrolledieits influence how they are
supported to complete their studies in mobile sthwoTurkana County?
iv.  What obstacles hinder children from accessing reaghools in Turkana County?

v. What are the suggestions on ways of improving actemobile schools?

10



1.6 Significance of the Study

The findings of this study will be useful to thedyoof knowledge, at the policy level and to
the targeted Turkana nomadic pastoralist commuiiitythe body of knowledge, the study
has provided a broader understanding of mobile doiw in the context of nomadic

pastoralists. While most of the studies on non-fdreducation have dwelt on schools in
slums and adult education, those in nomadic pdsbraommunities have received

inadequate attention. In addition, mobile schooéseninitially articulated in Development

Plans documents in early 1970s, yet very littleuwhoentation has been done on them (Kratli
& Dyer, 2009). Furthermore, despite the fact thabie schooling was designed to cater for
children in ASAL areas, which constitutes about 89RKenya’s landmass (Kenya, 2007), it
has received inadequate research attention, heakmgnthis study paramount. To this end
therefore, this study will document the extent thickh mobile schools have enhanced

participation of nomadic pastoralists in Education.

It will also help in establishing the extent to wimiimplementation of mobile schools in
Turkana County has affected the participation ofgimalized nomadic pastoralists Turkana
children in education. In addition, this study willing knowledge gap due to the limited
research that has been carried out in Turkana, &enyrelation to the conditions that
encourage nomadic pastoralists children to enrohabile schools; ways of enhancing these
enrolments and the barriers that hinder the enmaeeof educational participation in the
community. On the other hand, to the Turkana conitputine research will provide insights
into the levels of inequalities that need to berassked in the non-formal mobile education

among the nomadic pastoralists.

It is also thought to be of use in theoretical dbuotion on the conditions necessary for

policy implementation which is affecting accesshasic education among the nomadic
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pastoralists of Turkana County, Kenya. At policydk the findings are hoped to provide
insight as references in any educational reforntsta@ to provision of education for the
marginalized nomadic pastoralists. While provisidreducation to them has been faced with
challenges over the years, there was need forrdseaiented to the specific policy for a

particular marginalized group due to their unigaeig-economic and cultural environment.

On the other hand, the core mandate of nomadiofadist framework was to enhance access
to education among the nomadic pastoralists (Ké&NICEF, n.d.d.). Consequently, this
study is aimed at helping to inform the governmergérvice delivery in terms of policy
implementation so as to attain vision 2030 withimowledge based platforms. Although the
policy’s main objective was to enhance service ion, the policy is lacking proper
implementation framework especially for the actonsthe ground. Considering the complex
and challenging educational needs of nomadic paE&ts’ communities, using alternative
approaches such as mobile schools, there is neesbtablish ways that would enable
strengthen its implementation. It is also hopegravide as a case for point of reference at
international and educational conventions, whoséaiive includes attaining universal
primary Education by 2015. Further, it could beerehce to other nations that may be
experiencing similar setbacks in promoting educatm such disadvantaged groups such as
nomadic pastoralists who are unreached by the fosystem of education. By so doing, this
will ultimately help in scaling such a venture bgcdlizing the programs and suggest

solutions to the challenges of successful inclussersuch a community.

1.7 Scope and Delimitation of the Study

This study was undertaken in Turkana, one of thélA&reas in Kenya which range from
the larger part of North Eastern region and pdrfdarthern Rift Valley. Data from Turkana

County Education office indicates that there ar@6dording to the data gathered at Turkana
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County Education office) schools that are governnoemed scattered in the six divisions,
however, this study focused on three selected maahools in Turkana west and Turkana
Central only. This study focused on the governnmmied schools only. Although studies
have shown that other factors (such as provisiofe@fing programme and free education)
have enhanced nomadic pastoralist children’s paatie in education (El-Tayed, 1990;
Ndagala, 1990; World Bank, 2003), the present stglped in on mobile schooling only.
The study was on establishing the extent to whimmadic pastoralists’ children participate
in education through mobile schooling. The mainutof the study was on determining the
conditions that have enhanced enrolments in mait®ols and how these have resulted in
differences in enrolment behaviour among socialugsp the extent to which the social
groups of enrolled students are influenced to ceteptheir studies in mobile and what

obstacles hinder children from accessing educdticough mobile schools.

The study was in Turkana and that means that thétseare specifically for Turkana County.

Therefore, generalization of the results cannotlbee, and if it has to, it should be done
selectively and with caution. The selection of fuhools was limited due to constraints in
terms of time and money in relation to the vastggaphical distance of one school to another

in the face of poor infrastructure.

1.9 Assumptions of the Study

This study was based on the assumption that thedesawho had been transited to the formal
primary school reflect the mobile schools gradudtes also assumed that they had been in
those schools from the time the schools were eshaal. The study was undertaken in a
community that leads a nomadic lifestyle. This nse#rat the length of time in school is

shared with the time the community members areired|tio carry out their social roles.
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1.10 Theoretical Framework of the Study

This study was guided by two theories: Human Capiteory by Becker (1964) and Policy
Implementation Theory by McDonnell and Elmore (1P8These two theories were
complementing each other in as far as this studyagacerned. The need for the government
to aim at provision of education to its citizensbigilt on the premise of Human Capital
Theory. This theory argues that education of aitizef a country enables them to participate
in development activities through equipping thenthwskills necessary for building the
Human Capital. Therefore, mobile school is oneha& &lternative modes of Non- formal
education provision modes that are aimed at enhgneiccess to education of the
marginalised Turkana nomadic pastoralist child @sNomadic Education Policy (Kenya &

UNICEF, n.d.d).

On the other hand, the Policy Implementation Poliagserts that for successful
implementation of a policy, there is need to hawe mecessary instruments in place and in
the right proportions thus leading to enhanced atimtal access and consequently boosting
the social economic status that is essentiallyireqdor nomads. The two theories on which
this study has been anchored have been discussen ifollowing section, including the
weaknesses and strengths of each theory. To betjinthe Human Capital Theory (Becker,
1964) has been discussed as a basis on which tieengoent of Kenya emphasizes the need
for providing education to its citizens. The otkigory that has been adopted for this study is
Policy Implementation Theory (McDonnell & Elmore987) which has outlined the

components that are needed to enable effectiveypolitcomes.
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1.10.1 Human Capital Theory

Human Capital Theory was selected to inform thisdgt The theory originated from a
branch of Labour Economics. Schultz (1963) is ttenemist who introduced the concept of
education as an investment by analysing the redarmvestment which involved an analysis
of the costs of education as an investment andehefits. It is from this that Becker (1964)
developed Human Capital Theory. Becker viewed hugapital as a means of production
just like land, fixed capital and labour. He argtiest, an investment in human capital leads
to increased output. It is generally believed #ddication produces value-added citizens in
terms of skills relevant to the production procasd helps promote the overall standard of
living in society. The concept of human capital éagizes the fact that the development of
skills is an important factor in production actieg. In addition, it can be argued that
education is an investment where individuals andskbolds invest in it, either directly or
indirectly. The costing of education is howevertireated both in terms of money spent
directly and in terms of opportunity cost. For paslists’ children, they require education so
that they can contribute to economic developmewivéver, the opportunity cost foregone
by the children who would be expected to contriiatsocio-economic development of their
community through labour, is the cost on part ef tommunity. Since this group is not able
to finance their education, the government andratierket players pay for their education.
By so doing, they are investing in education. leipected that the participation level in
education will improve. Conversely, by investing tinem, the expected output will be

improved human capital.

Psacharopolous and Woodhall (1997) suggest thataéida is highly instrumental for
development since it increases income levels, inggahild and maternal health care and

slows down the spread of diseases. Consequenthgasing access to basic education leads
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to economic growth and improved social servicescividare necessary for survival too. By
1960’s, most countries were attaining their indelggite and the need for investment in
human capital had great implications as reflectedmost education and development
theories. In Kenya, investment in human capitagleisn as an exit from poverty and therefore
is one of the areas of economic recovery and glyadeeas identified by the government
(Kenya, 2005b). Coupled with constrain of skillebadur, at the time of independence in
1963, the need to invest in education in orderdioieve nation’s development goals was
paramount. Kenya, for instance, invested a grealtideeducation as it was seen as the key to
economic development. As early as 1974, Kenya heghdy realized the importance of
investing in basic education by providing free @mneducation then. This led to increased
participation in education at primary school levemost parts of the country, except for the
marginalized groups in ASAL areas. It is the humesource of a nation that determines its
character and pace of social development (Keny@7&0This notion seems to compel any
government to invest in its human capital. Howeweith regional disparities in terms of
access to education, the pace of national econdeuelopment will not only be slow, but

also, unrealized especially among the nomadic palsts.

Valuing of pastoral economy by this community makiesmpossible to provide formal
schooling, hence challenging the government’s pyiasf promoting access to education.
Yet, it is not until the pastoralists participatdly in education that addresses their immediate
needs, that economic development in these areasbwitealized. Mobile schooling has
therefore been put in place as a way of enhanaiegss to education and encouraging the
children from these nomadic pastoralists commutatgtay on till completion. When they
access education then they not only benefit withemic development but are also able to

gain social benefits such as good health.
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Having been established that human capital is timeiple input to economic development,
education is seen to be instrumental to this ergp@Rlic of Kenya, 2007a). This theory,
however, has raised a lot of criticism in regardssbme countries. For instance, Ayara
(2002), reports that education has not contribteedconomic growth in Nigeria. Olaniyan
and Okemakinde (2008) add that despite huge inwg81in education in Nigeria, there is
very little economic growth promoting externalities education. Nevertheless, in the same
study, there is a contradiction when they affiratth World Bank study (1993) indicates that
education is a substantial useful variable for BEastan economic growth. This clearly

indicates then that they in a way agree that educéat linked to economic development.

In Kenya however, education is placed at an integpg of economic development. The
introduction of Free Secondary Education policKKenya was prioritized in the context that
it increases economic growth, “since this econogrowth is shown to have a positive
correlation to years of school attainment” (Milllga2011). The theme of education for
economic growth pervades this policy hence pomiggducation at this level as crucial for
economic development. Furthermore, primary educdiwel is heralded as a catalyst for
economic development. The need to focus on moloit®das, which fall in this level of

education, is critical for enhancement of econodeeelopment to the nomadic pastoralists.

A study on human capital externalities and privegirns to education in Kenya, have
asserted that primary education enhances prodiycsiich that returns to education are high,
with increase in level of education and vice vdisanenyi, Mwabu, & Manda, 2006). The

existence of human capital externalities is alswigd in most cases, yet very fundamental.
These externalities suggest that the education huwrapital of one person will have impact
not only on the earnings of the individual, bubalgn earnings of other individuals which by

extension translates to a social benefit.
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The theory also assumes that formal educationgklyiinstrumental and necessary in the
production capacity of a population (Olaniyan & @lakinde, 2008), yet, other forms of
education: non-formal and informal are known totdbate to human skills necessary for
economic developments. This brings us to the questf the marginalized nomadic
pastoralist communities who are excluded from etilmcaMobile schooling is a form of Non
Formal education, implemented to provide educatitothese communities. This is because
of both the private benefits and the externalitissociated with primary education. It is well
known that education means healthier family, hgadtivironment among other externalities.
This explains then that the pastoralists will diemefit their economy if they participate in

education.

Therefore, the central argument of this theornhé twvhen education is accessed, it enhances
development. Contrary to the perception, formalcation has failed to reach the nomadic
pastoralist Turkana child and hence has continoecegister low enrolments due to their
social economic lifestyle. However, mobile schoglas a non- formal kind of education was
aimed at filling this service gap. Mobile schoote atructured in such a way that those who
complete the third grade are able to join formalost at class three. Therefore, they are part
of Primary Education level which is held to have thighest returns to education as an
investment. Consequently, mobile schools are earibasis for Human capital development.
In addition, since education Human Capital of orespn has other externalities such that it
translates to social benefits through the effetta on other individuals by extension, then

enhancing access to education of the nomadic @éistachild in Turkana County is critical.

On the other hand, since the government has mddm@s to provide education to the
marginalized communities and support them by eraging enrolments and funding the

institutions, unless the marginalized Turkana dle & access education, then, they can’t be
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able to participate in development. Therefore, #gtigly is aimed at establishing if mobile
schooling has improved the level of participatioreducation among the nomadic pastoralist

group of Turkana County.

1.10. 2.The weaknesses of Human Capital Theory

Considering that accumulation of knowledge andiskibnstitute the importance of human
capital (Sleezer, Conti, Nolan, 2003), learningséen as a core factor to increase human
capital. However, the human capital theory exhibitweakness in that it does not give the
precise contribution of investment in human resesrclt does not also explain how
variations in the level of investment affect thedkeof output and growth rates and how the
structure of human capital formation affects thei@aelations of production. Therefore, this
study could not establish the exact contributiohsmobile schooling to human capital.
However, the study reckons the contribution of etion to development of human capital
and in effect to economic development, unlike wheaple do not get access to education at

all.

The other shortcoming of Human Capital is the d@msethat it independently contributes to
individual development and national economic growfftcording to Ashton & Green
(1996), the link between human capital and econgmeidormance should be considered
within a social and political context to precisetyeasure the human capital. Moreover,
though it emphasizes on the contribution of edocatais the means to empower human
capital, it does not specify on the length of timeeded to measure it. Therefore, this study
may not be able to give a precise measure of thigference to mobile schools. And as a
limitation of the study, the mobile school by ifsel not the only contributor to economic
development. However, for the sake of this stutlyyas assumed to be the driving force

towards provision of education through mobile sd¢boo
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1.10.3 Strengths of Human Capital Theory

Human Capital Theory asserts that the educatiotesygswork best for the development of
individuals and nations, especially developing d¢oes. Throughout the investment of
human capital, an individual's acquired knowledge akills can translate to certain goods
and services (Romer, 1990). This translates tobtief that learning is the core factor to
increase the human capital. Kenya acknowledge<ctitieal role played by education in
relation to economic development. This has madgdvernment address the needs for those
unreached and the marginalised groups throughnalige modes of education such as
mobile schools. This significant role played by ealions advocated by this theory is

paramount.

In addition, it recognized that accumulation of famtapital through learning significantly
influences many sectors. Studies indicate that atranlevel, accumulation of one human
capital on education largely affects the growthanfindividual’'s wage, firms’ productivity
and national economy (Denison, 1962; Schultz, 198hgrefore, the theory advocates for
the need for policy makers to allocate significeegources to the expansion of education
systems. In order to enhance human developmerteirgéneral society, it is necessary to
apply the theory of human capital to educationatesy. By such means, productivity is
enhanced and sustained based on an increased \@rdiftid labour force. Investing in
mobile schools for the government means extra @ystducation for the unreached nomadic
groups. In effect according to the proponents & tiheory, the expected future positive
returns for this will outweigh the costs. Therefogevernment of Kenya has embraced the
provision of education to the nomadic Turkana padigis with the aim of empowering the

Human Capital.
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1.10.4. Policy Implementation Theory

This study also adopted McDonnell and Elmore (19B&dry of policy implementation. This
theory stemmed from desire to find a “a more speamodel of the determinants of
implementation outcomes and critical policy effectghile retaining those variables
entrenched in the political and organisational egnhthat have produced pay-offs” (p.134).
Their aim was to find ways of shaping policy out@mso that when enacted, they have
long-term policy effects. They came up with theiotof policy instruments or mechanisms
that translates substantive policy goals into cetecactions. Although, the government of
Kenya has made efforts to provide education toTiakkana nomadic pastoralists through
mobile schools, its realization needs attentione Baccessful implementation of such a
policy is therefore pivotal. Establishing their &\of participation in education through the

lenses of these policy instruments is critical aadessitates this study.

For there to be education provision among the eledunomadic pastoralists, a policy needed
to be in place that can cater for their needshis ¢ase mobile schools. Its implementation is
critical for them to participate in education. Irapientation of a policy takes different forms
and shapes in the context of different cultures iasttutional settings. These settings are
included in what McDonnell and Elmore (1987) rederto as; variables entrenched in the
political and organisational context. Moreover cgithe said variables determine the success
of the policy outcome, then for the nomadic Turkgrestoralists, who have a unique
lifestyle, warrant attention. Their nomadic lifdstyand socio economic related issues affect
their participation in formal education. The petesnd failure to reach them through formal
schools has led to the non-formal approach througbbile schools. Since policy
implementation embraces carrying out and accomplish given task, it was important to

address the issue of mobile schools in this study.
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This theory of McDonnell and Elmore (1987) idermtifi several policy instruments that are
needed as essential components of ensuring patiplementation once it is made. These
components are from both the implementers and ahgeted group. It may embrace the
actions of public or private individuals or grougisected towards achievement of objectives
set forth in policy decisions. These have beenstflad as policy instruments. Provision of
education through mobile schools not only involvé® government, but also Non-

Governmental Organisation (NGO) and church orgéioisa

McDonnell and Elmore (1987) classify policy instremts into four distinct categories:
mandate, inducements, capacity building, and teansf official authority. Later they
improved on the four by adding dialogue (McDonr&lEIlmore, 1991). These tools were
used in a study that carried out an evaluation dacktion Reforms in Sub- Saharan Africa
(Moulton, Mundy, Welmond, & Williams, 2002). Notewiby, these different types of
mechanisms for policy implementation are used sgkdg and in varying combinations to
produce intended outcomes. The use of each paigtyuiment, or their combinations, reflect
various sets of assumptions and ultimately leaddifferent consequences (McDonnell &
Elmore, 1987). This means that different policiequire policy instruments of different
strengths Cohen, Moffit, & Goldin (2007) seem toresg with them when stating that
“‘instruments vary in strength, or their influencepractice, and in salience, or how closely
they connect with what must happen in practicectieve policy aims” (p.35). In effect, the
policy aims and the socio economic and culturaliremwent of the targeted group

determines the strength and salience of policyunseénts.

To begin with, dialogue as a policy instrument t@oh necessary input for a policy to be
relevant to the intended population. It involvegdaiing which is recognised as a key

element of policy implementation. However, the loeators do not have incentive for
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participation in a bargaining arrangement unlesspibssible pay-off is tangible and valuable.
This can only be realised through awareness ansitgation. This has been done through
creating awareness so that the community can émeol children to the mobile schools. On
the other hand, the theory urges that sufficiesifiility must exist in the policy outlines to
allow for the local bargaining process to work. S'means that the terms of the deal cannot
be fixed in advance by law and regulation, therebgessitating dialogue. Hence success in
this arena is determined by each participant’s aiivjes being met and not in set overall
objectives. This indicates that education provishould not interfere with the social cultural

lifestyle of the nomadic pastoralists, insteadretie need to strike a balance.

Moreover, this assumption of dialogue between tliterdnt stakes implies that policy
outcomes will never be discrete, hence cannot basured and specified. However, if a
policy is consistent with the organizational cuituand self-interests of the targeted
community (Schein, 1987), then there is likelihdod support. Therefore, mobile schools’
being NFE mode is expected to meet these condjtidrence, successful in its

implementation.

Capacity building necessary for developing instaral material, intellectual, and human
capacity is another immediate condition for implatagon of a policy. The development of
curriculum and instructional material, togetherhntite training of teachers are crucial so that
the schools can have adequate supply of the sanie siudy sought to answer the question
of the extent the prevailing capacity in regardsnimbile schools has contributed in any way

to the implementation of the policy.

When the existing institutions working under exigtincentives cannot produce results that
policy makers want within their environment, thisompts for transfer of authority. For

nomadic pastoralists’ children, formal educatiostegn has failed to enhance educational
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access despite various interventions by the goventntHowever, since the government has
mainly focused on providing formal education, pssen of NFE is mostly in the hands of
churches and NGOs. This means that there is tran$fauthority from the hands of the
government to those of other agencies. Howevert mwiothese organisations establish the
institutions and then after running them for sormeet hands them to the government.
However, this study focused on mobile schools @hatrun mainly by the government only in
efforts to address the needs of government managgdutions. In addition, due to the
varying NFE approaches in terms of implementatisnnated earlier in this study, the
government owned may have to adhere to the policyetjines unlike the Non Governmental

Organisations ones.

On the other hand, transfer of authority introduttes other policy element of inducement
The role played by the church organisations and Bl@&Dprovide education to nomadic
pastoralist groups is significant. This transferaothority involves transmission of official
authority versus money (inducement) among indiviidigencies’ involved in delivering of
public goods and services. Moreover, it leads tierialg of the existing institutional structures
through which public goods and services are dedivgr McDonnell & Elmore, 1987) The
expected effect of inducement is production of gallarough a process that should lead to
achievement of the desired results through a pahdiative. Accordingly, such agencies
support those mobile schools through inducementveyer, their involvement in support of
education provision creates the need to establishektent government has enhancement

educational participation of nomadic pastoralistsldren.

Finally, mandate policy implementation instrumemsat ensuring that the policy is being
implemented. Mandates are the rules that are inted in order to create uniformity of

behaviour or reduce variations to some tolerableellelt aims at meeting minimum
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standards. Establishment of a mobile school in raice place is viable only if these
conditions are met according to Arid Lands Resow@magement Project (ALRMP) in
conjunction with the Ministry of Education:
1. Be situated in a community targeting “pure” padieta rather than “static”
populations.
2. Have no less than 25 children
3. Be in places that have great distances betweerapyristhools
4. Be established in areas with low enrolment and til@nsition to secondary schools.”
(UNESCO, 2010.p.34).
A school is regarded as mobile since it is move#&bol@ one place to another and flexible in
mode of approach, making it appropriate to thediaggoup whose lifestyle is nomadic by
nature. It must be geared towards serving the dedurom the formal education system,
hence, the distance to the nearby primary schoakt tre great. In addition, the school must
be established in regions that have very low eneabsiand transitions to secondary schools.
Furrthermore, the minimum population for the schosl also a determiner of the

establishment and in this case it should exceechifdren.

The government of Kenya has made efforts to pronaateess to education to this
marginalized group by establishing mobile schoblserefore, this study employed the policy
instruments tools as stipulated in McDonnell & Emg1987; 1991) theory of policy

implementation. It was hoped that the theory was@griate in enhancing the establishing of
conditions that have influenced participation ofmaalic pastoralist children in education. By
doing so, it was hoped that this would help in ledshing the obstacles that hinder its
implementation. Having a policy alone is not enaudinsuring that the policy is

implemented appropriately with the applicable gjtarof the instruments is critical in order
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to make this intervention a success. This is imatance to what the proponents of this
theory emphasize as the components that neededento have long term policy effects and
achievable outcome. This study is therefore builthas theory and was aimed at promoting
access to education among this unreached group.n€kd to establish the extent of
participation of the marginalized Turkana nomadastpralist children in the prevailing

policy environment, are therefore, paramount.

1.10.5 Strengths of Policy Implementation Theory

Use of policy instruments will help policy makedentify certain recurring problems and
give them a predictive structure at the policy fatation level. This would therefore help
them strengthen the policies such that some obliséacles to its implementaion are resolved

beforehand.

Identifying the policy instruments is also vital that the policy makers understand the
instrumental relationship between objectives anlitpahoices. This implies that they will

be in a better postion to provide the right instemtnoptions and their appropriate strengths
so that policy implementation is successful. Molstshools therefore require instruments
such as capacity building. Such a tool is criticaldeterming the extent that the capacity
available is able to contribute towards the sucoés$ise implementation of the policy. In this

case the mandate of the teachers was seen to the txtent that they were working as

volunteers, hence explaining why there is relayiveth incidences of teacher turnover.

1.10.6 Weaknesses of Policy Implementation Theory
This theory has identified capacity building as afighe instruments. However, failure by
this theory to address the ability of capacity thmd) to deliver those public services is a

limitation (Grindle, 1980). Since capacity buildiregaimed at raising the quality of life of the
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citizens targeted by the government, consideratiaiheir expertise is critical. Without their

guality as a component being given attention, tbiective service delivery as planned by
the government would be compromised. Teachersuiteeent in as far as service delivery
was concerned through mobile schools, was baseth@mpremise of the most learned
individual in the village. This may have influencdte outcome of this study to the due

quality of teaching that took place in the mobiaaols.

Moreover, Grindle (1980) has further critiqued ftaicy arguing that it has addressed the
tangible resources only, (which include human,rial and material resources) but ignored
non-tangible resources as components. These hage vath leadership, commitment and
the social environment for effective policy implemegion. Once a policy has been made, the
success of its implementation depends on the sugpm the motivational input by the
government of the day. Issues of political suppgrichange of any government are critical
for an on-going policy implementation. Hence, sacfactor may influence the success of a
given policy implementation. Consequently, the ouote of this study may have been
influenced by such factors considering that poillaplementation requires a conducive social

environment for it to thrive.

Therefore, mobile schools not only require enouggchers, but also the teachers’ ability
needs to be considered. In addition, the aspeckeadership and commitment by the
government together with a conducive social envirent are also critical for the success of
this intervention. This study however did not strito address these issues and instead

recommends them as critical areas for future rebear
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1.10.7 How the Two Theories Apply to this Study

The government of Kenya has prioritized universdion of primary education as a
prerequisite for economic development of the nafidnis has been demonstrated through the
various interventions as stipulated in most ofpitdicies since early 70s. However, these
interventions have not had same effects in term@@fiding access to education to all parts
of the country. Some communities have been lefdoetto their socio economic and cultural
orientations. These communities come from ASAL sread therefore reaching them
through the formal system of education has beeficdlif. This is why other alternative
modes of education, the non-formal education anthisrcase mobile schooling have been
put in place. The aim is to raise the level of ipgration of the nomadic pastoralists’ Turkana
children in education, through a flexible mode duieation after the failure of the formal
system of education. Therefore, the mobile sch@ohéant to be an approach that is flexible
and adaptable to the nomadic lifestyle of the nmaigged Turkana children. Since education
as an investment is believed to equip people witllsghat would make them participate in
economic development, then mobile schooling apprasa@ppropriate to provide education
to this unreached group. In addition, mobile schaok part of primary education which is
also recognized as the level of education with ¢reatest returns. In addition, the
externalities that are associated with educationfico the need to promote access to
education among this marginalised group despite finevious low levels of participation in

education.

On the other hand, for a policy to have the gréagiag-offs, there is need to address policy
implementation instruments that shape the polidgame. These instruments are intended to
remove any obstacles that may hinder them fromssotg education after mobile school

intervention. Moreover, the ultimate goal of pramgl education is to empower the human
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capital from this region to enable them to paratgfully in economic development. This is

in line with what the proponents of Human CapitavBlopment theory stipulate.

Policy Implementation Theory by McDonnell and El®of1987) stipulates that for
successful implementation of a policy, there ate fmlicy instrument tools that must be set
in place. These are dialogue, capacity buildingjlugement, mandate and transfer of
authority. These are necessary conditions for tleeessful implementation of the policy.
However, they need to be combined in the apprapsaiengths. For instance, in case of a
global crisis, the policy interventions need totdaa the vulnerable groups, among whom
nomadic pastoralists are included, from falling @lagubu, Kindiki, & Wambua, 2010). For
the case of mobile schooling which is a programmegeu non-formal education policy, there
is need to explore the level of participation irstimtervention so that ways of improving its
implementation can be established. This is throegjhblishing the extent the components of
dialogue, capacity building, inducement and mandatéhis policy implementation have
influenced its success However, for the sake af shudy, dialogue is a critical component in
order to implement a policy whose level of sucésssfluenced by the culture of the targeted
community. Moreover, when implementing a policy whehe local actors lack incentive for
participation, then the parents must be sensitisethe need to send their children to school
and the possible pay-offs. The eventual outcomeildhbe a situation where each of the
needs of the two actors has been met. Consequéetlgovernment will have managed to
implement the policy of mobile schools and the eés&g community will be able to continue
with their economic livelihood. It is for these seas that the study in anchored on Policy
Implemetation Theory to establish if these comptmee in place in as fas as mobile

schooling is concerned.
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1.11 Conceptual Framework

The ultimate goal of mobile schooling is to enhapegticipation in education among the
unreached children of nomadic Turkana pastoralidis is a move taken by the government
of Kenya in efforts to fight illiteracy which is ee as a threat to economic development.
Since education is seen as a vehicle to humarat@pipowerment and consequently leading
to economic development, failure by formal educatio reach this group necessitated the
intervention. Mobile schooling was intended to emdeeducational access through improved
enrolments. Apart from this, it was meant to imgaetention for the enrolled learners
through reduced drop-out rates as was the caseebtife intervention. This is because the
school is modelled in such a way that it is supgddsebe flexible in approach, such that as
the community moves in search of pastures, theadcilso moves with them. This means
that the retention of the enrolled learners throtggbompletion will be enhanced. Therefore,
with appropriate policy implementation, then ithisped that such the intervention would be
successful in improving the participation rateshi$ community in education as proposed by
McDonnell and Elmore (1987) in their theory. In e#f, if the aforementioned policy
implementation instruments are in place, it is expeé that enrolments will increase and
consequently be encouraged to stay on till gradndime. In essence, this is hoped to lead to
improved participation rates in education and cqoeatly growth in human capital
development. This study therefore is aimed at &stabg if these relationships exist in
regards to mobile schools. How the mobile schoohaeped to enhance participation in
education is shown in the various relationships@néed in the conceptual framework shown

in Figure 1.
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Unreached nomadic pastoralists

INTERVENING VARIABLE

Government’s policy intervention
(mobile schools)

Improved Reduced Improved
enrolment drop-out graduation
rates > rates
Rates

INDEPENDENT VARIABLE

Improved Participation among
marginalized groups in
educatior

Human capital development among the
marginalized

Figure 1: A model of Policy Intervention in Enhancing Paptiaiion in Education for the
unreached (Author, 2013).
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1.12 Organization of the Study

Chapter One is an introductory chapter which costa general background to the study,
problem statement, purpose and the research guogstiScope and Delimitations,

Assumptions and significance of the study, a disicus of the Theoretical Framework

underlying the study, the Conceptual FrameworkthedOrganization of the Study.

In addition, Chapter Two contains a discussiormefliterature related to the study along the
notion of NFE as an alternative mode of educatratipnale for NFE and evolvement of
Education for nomadic pastoralists in Kenya. Ini@old, the chapter has discussed an
overview of mobile schooling, followed by the comoiis through these schools have
enhanced and supported participation in educatiamally, the chapter has discussed the
challenges that hinder children to access mobit®ds; then the participation of nomadic

pastoralists in education and the research gapsssit by the study.

Chapter Three mainly contains the Research DesighMethodology. The following are
discussed in the chapter: the research designy daamhle; sample size and sampling
techniques. In addition, the Description of Redeatnstruments; Dependability and
Credibility are also discussed here. Lastly, Datlbection techniques; Data analysis and the

logistical and ethical considerations are presented

Chapter Four covers the Presentations, Interpoattand Discussion of findings. This
chapter gives the analysis of data and the relshiprbetween the research questions and the
theoretical frameworks and the coding procedurepl@yad and how the categories and

themes were developed.

Finally Chapter Five has given Summary, Conclusaod Recommendations of the study.

This chapter outlines the assertions that arose the study, the conclusions and the results.
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It has also given a summary and recommendatiotiseeastudy.

1.13 Definition of Terms

Conditions: These constitutes the environmental, socio cultamad socio economic

requirements that enhance access to educatiorgthraobile schools

Curriculum: Refers to an organized course of study designedkgpond to the specific

conditions of nomadic children.

High performing schools: Schools that have been in existence for over 5sysiace most
government development plans last for 5 yearsfyethis particular program lasts 3 years).
Other parameters to measure this will be basedamulation size which should indicate
gradual increase over time and the relatively larggehment area where there is no formal

primary school.

Low performing schools: These are schools that have been in existencevésrsoyears but

are struggling to survive in terms of sustaininddrien in school.

Non-Formal EducationAlternative Basic Education: This term refers to systematic
educational activity organized outside the formgatem of education which addresses the

learning needs of specific target groups.

Nomadic pastoralists: Refers to members of ethnic groups that move withr animals

from place to place in search of pasture and water.

Mobile schools:This is a school that is flexible in terms of marfalelivery, curriculum and

the school calendar and is moveable from one ptaeeother.

Participation: The extent to which nomadic pastoralists are ablkectess, enrol and stay in
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school through to graduation

Multi shift: Multi-shift is an arrangement where a school orgesiteaching and learning for
different groups of learners at different timestioé day to be taught by the same teacher

using the same facilities.

Multi-grade: This is a teaching and learning approach whislolires the combination of

two or more grade levels in a class taught by eaetter.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 Introduction
This chapter presents the literature review ofdfuely. The chapter focuses on the notion of

NFE as an alternative mode of Education; the raterfor Non Formal Education and
evolvement of Education for nomadic pastoralistsKenya. In addition, the chapter has
discussed an overview of mobile schooling, follovibgdhe conditions through these schools
have enhanced and supported participation in eucatinally, the chapter has discussed
the challenges that hinder children to access mobsdhools; then the participation of

nomadic pastoralists in education and the resegaph addressed by the study.

2.2 The Notion of NFE as an Alternative Mode of Edcation

Finding a definite definition of NFE has provedilieit In illustrating the difficulty of defining
the term Non Formal Education, several authors lyaven differing definitions. For Mani
(1984) non-formal education is “an alternative egstof education outside the formal
system, based on the learners’ needs and intefestée illiterates, drop-outs, pushed-outs
and left-outs or non-starters...” This view is shapgdCourtney and Kutsch (1978) who have

also supported the interpretation that non-formducation is “an alternative” or “a
substitute” (not supplementary) to formal educatibms noteworthy that NFE should not be
viewed as an option or an easy way to provide dducaut is an alternative for provision of
education for those who had not been to schoolstarge who have not been able to access
education, hence complementing the formal educgtiWESCO, 2000; Bishop, 1989). The
extent to which this NFE has enabled putting nomatild at par with other children who do

conventional participation in education is unan®dernn view of the poor performance in

terms of education in ASAL, is the mobile schoolneglly relevant? These studies therefore,
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sort to answer this question.

However, non-formal Education can be defined as @manized, systematic and quality
education and training programmes, outside theddystem, that are consciously aimed at
meeting specific needs of children and adults (Repwf Kenya, 2012). Ethiopia and the
Institute of Curriculum Development and Researdhi(pia & ICDR, 1999) share the same
definition. This has gone further than the precgdimo definitions by adding the idea of
organization and quality. Within this definitiop\Wever, there is need to answer the question
of whether education in Turkana really meets thecation needs of the child or are distant
apart. So far there is little research that has ke in this area. On the other hand the
definition varies from one country to the other eleging on its level of development.
Courtney and Kutsch (1978) have differentiatedrifle of NFE in industrialized countries,
which is preparatory, complementary (extracurriguta a "follow-up” to schooling, and the
role of NFE in developing or poor countries, whish"heir to the mammoth ‘unfinished

business' of the primary and secondary school”.

In general, Rogers (2005) observes that there islear cut definition of NFE and indeed
some educational activities stride across formatl aon-formal modes of delivery.
Conversely, in Kenya, the definition is unclear.eTfact that at some level non formal
schools fall under Ministry of Culture and Sociahsces and at some level in the Ministry of
Education, communicates volumes on the issue. \ighrecise definition, each country
interprets NFE in its own way. To some, it meansosting provided by NGO, to others,
adult literacy while others as community based oizzions. By and large, emphasize is on
non-conventional delivery or facilitation metho@gproaches and techniques. Conversely,
Freire observes that they offer to many out of stlohildren and youths opportunities to

access education (Freire, 1970/2000). These oppbets are available through accelerated,
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mobile, multi grade and multi shifts school modilat operate under a broad umbrella of
Non Formal programmes. In Kenya, Mobile schoolstagated differently from Non Formal
Education schools. However, since they operateidautthe formal system, they have a
flexible approach in terms of mode of delivery, éi@nd content. This study has taken it as an

NFE.

In efforts to understand NFE better, several asthi@ve brought out its distinct qualities.
Fordham (1993) suggests that in 1970s, four cheniatits came to be associated with NFE,
which are: Relevance to the marginalized populatiobeing concerned with specific
category of people, being focused to a defined gramd being flexible in its organization
and methods. Similar qualities are shared by SimKik976) who states that, non-formal
education initiatives have a characteristic of iddity, localness and have responsiveness to
the out of school children. Mobile schools havesthqualities. More importantly, for Kenya
where the concept was first endorsed in Developnidans in early 70s, the level of
participation for nomadic pastoralists in educatisnworth questioning. Has the target

clientele been reached through education? Thiy stokicited to answer this question.

On the other hand, NFE is the best means thatearsdd to meet the needs and objectives of
physical survival (Colleta, 1996). The study furthsserts that NFE has some commonality
with indigenous and cultural transmission. It hatboeus on basic needs of the recipients
rather than the theoretical knowledge. It is dyraand responds to the changes that happen
in different circumstances such as the changesatair in the lifestyles of the nomadic
pastoralists. The need to carry out a study on lmakthools was important in order to
strengthen it as a mode of providing educationht iomadic pastoralists. Further still, in

efforts to describe what NFE is all about, Simkih876) analysed NFE programme in terms
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of purpose, timing, content delivery systems anatrod. He further contrasted it with formal
educational programmes and came up with an idga tsamework. In this framework, he
emphasized flexibility, localness and responsivenet NFE initiatives. Moreover, his
assertion was that NFE initiatives still remaindtad within a curricula form of education.

This indicates that mobile schools fall within thi®de of education.

Table 1: Ideal- type modes of Formal and Non Formal Eduaatio

Formal Non Formal
Timing Long cycle/preparatory/ Short cycle/recurrent/part
fulltime time

standardized/input centred | Individualized/output

Content Academic entry requirementscentred

174

Determine clientele Practical oriented determine

Entry requirements

Delivery Institution-based, isolated | Environment based,
from environment, rigidly Community related, flexible
structured, teacher centred | learner centred and resourge

and resource incentive saving

Control External/ hierarchical Self-governing/demadic

Source: Simkins (1977)

Table 1 shows the distinction between the ideatsypf modes of formal and non- formal
education. The two modes of Education seem to tpeatatwo extremes such that, formal

education is a long cycle in terms of time whileENiS a short cycle that in most cases takes
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about four years or even shorter. NFE is also ¢tk as being individualized; flexible and
self-governing in terms of time schedule and cantdie formal mode of education is
standardized, institutionalized and very rigidenms of allowing customer tailored changes.
Mobile schools have a cycle of up to class threerafhich the children may join formal
schools. The non-formal education system attengptsljust to the learners’ situation rather
than vice versa. For instance, for the case ofrthbile school programme, a mobile teacher
moves from one village to another. The programnpeals to the culture and lifestyle of the
people and it is a convenient way of reaching ttadtered school aged children. However,
this is not the actual situation and instead, ttcome is a case in theoretical terms than in
practice. This argument is legitimate particulasilgen viewed in what some of the official
government documents in Kenya purport. For instaNé& lacks certification which should
not be an issue (Republic of Kenya, 2001). Bothuduents, on Education For All, Republic
of Kenya (2001) and the Draft Policy GuidelinespRaic of Kenya (1999a), advocate for a
common curriculum which contradicts the NFE adalgfeaibility. Such issues indicate the
need to explore the extent to which mobile sch@ehenhanced access to education. The
guestion of this type of education being tailorednteet clienteles’ needs in terms of its

flexible nature was also sought.

On the other hand, the Kenyan situation is notdiffgrent in terms of the definition. There
seems to be a contradiction in regards to poliay msearch documents when explaining
NFE. For example, the “Policy Guidelines on NFE(fRblic of Kenya, 1999a) define NFE
as “any organized systematic learning activity migtshe formal school system” but goes on
to assert that some Non-Formal Schools (NFS) follegular primary school curriculum, and
recommends that the Kenya National examination Cibwught to develop and administer

examinations for them. However, bringing the issoiesurriculum and examinations makes
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Non-Formal Schooling fall within rather than outsithe formal school system as implied in
the definition. The mobile school however, is me@nbe part of primary school hence the
learners are required to transit after grade thfées study therefore, sort to investigate the

method of certifying that a leaner could transithte formal school.

In a nutshell, rationales for most of the reviewdeEs, take their starting point from service
filling gap after the failure of formal schools. i§Hailure of formal education as a means to
achieve both educational and non-educational eagdsfacessitated the need for attention to
NFE. Precisely, frustrations due to expense, tigidperceived poor quality, relevance and
coverage of the formal education programs, hagygéred the increased attention to NFE.
Moreover, formal schools encourage sedentary Vikesmaking it a challenge to access
education especially for the nomadic pastoralidte Wwe in ASAL areas. Nevertheless, the
guestion of whether it increases enrolments arehtiein of nomadic pastoralists’ children in

school still remain unanswered, and therefore veaarpount in this study.

In conclusion, NFE is expected to be flexible addmable to meet the minimum essential
learning needs of children within the broad congapframework of a life- long learning

system. This study attempted to ascertain thisnclén this study, mobile schools and non-
formal schools have been conceptualized as alteenaupplementary and complementary
educational provisions for the nomadic pastoradligtddren. Since for various reasons the

formal school provisions.has failed to serve th#mare is need to focus on NFE.

2.3 Rationale for Non Formal Education
Education is a critical human right which has bgtbally endorsed since 1948 in various
international conventions (UN-DHR, 1948). After thecond World War, education emerged

as a universal entity, although full participativais never been attained throughout the world.
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Since the United Nations’ declaration of educatamna basic human right way in 1948,
attainment of universal participation has remaiaadhallenge. Notwithstanding, since then it
has featured consistently in international develepihagendas, but still without much gains.
Varied needs of learners worldwide remain unmespite of global efforts to increase
enrolments for several decades now. A study by Gtenand Vogt (2004), affirmed that 875
million adults were still illiterate and 100 millochildren had no access to school. They
further assert that untold number of youths andtaduho attend school do not reach the
level to be considered literate by today’s worlahstards (ibid., 2004). Moreover, 72 million
children worldwide were still out of school by ye&#307 according to the Global Monitoring
Report (UNESCO, 2010). This confirms the challeggiefforts to have all children
participate in education worldwide. Factoring inpptation growth and various attempts to
change this picture indicates that this has onghdly reduced. Of this population, some are
completely unable to access formal education dudéstgoor quality. Furthermore, the
curriculum is irrelevant to meet the needs of #gerers including their social cultural and
economic development. Such include the childrennamadic pastoralists. Besides, the
lifestyle of this population seems unfavoured by fbrmal education system that encourages

sedentary lifestyle and makes it hard for thematdigpate in education.

For most of the 1940 and 50s, Africa was under rdalsm, and tended to pursue the
political agenda more vigorously than other sulmsciof their economies. With very
minimal attention on education sector, participatd Africans in education remained low. A
united front on education was still non-existentiluearly 1960s, when many African
countries, began pursuing education as an integmadponent of independence. The first
conference of African States was held in Addis Abafb 1961, on the Development of

Education in African States, with the goal of exgiag education both quantitatively and
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gualitatively (Republic of Kenya, 2001). Major edtion achievements in Africa in the
1960s include the Addis Ababa meeting that focusedAdult Education, and the 1964
meeting in Nairobi that dealt on usage of indigentanguage for instruction (Ruto, 2004).
The aspect of Adult Education forms the genesisanf-formal education in Africa and also
the need to promote literacy among the unreachadn® this period, countries like Kenya
had identified ignorance among the key priorieaddress which were to be tackled through
provision of education (Republic of Kenya, 1964nc® most young nations who were ready
to develop their countries had the notion that atlan is the only way to propel the
economic development of a country forward, NFE slasvly being embraced. Most nations
took it as an alternative route to providing edigatto those unreached through formal

education.

The significance of NFE in Third World developmevds established in the 1950’s. It was
largely viewed as a means of enabling those who fv&diously missed educational
opportunities to ‘catch up’. Initially, it was pmased as obsolete in comparison to formal
education. This fundamental error is often refeiea@s the ‘literacy myth’, because of the
assumption that:
Learning the mechanics of reading and writing weestbuchstone that could liberate
poor and un-educated people everywhere from thesohignorance, disease and

hunger’ (Coombs, 1968).

However, in 1960, scholars and educational praaitis acknowledged the significance of
Non formal education as an important factor to aoral development. While formal

education was formerly seen as the only means moahuresource development, Coombs
(1968) established that NFE provides faster meansdmmunity development. However, it

was not until when Coombs published the World Etlanacrisis analysis which advocated
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for alternative approach to formal education th&ENbecame popular. This brought about a
debate on the role of NFE in addressing the nettteeanarginalized and those that had not
accessed education (Ekundayo, 2001). Therefore,iBlBR alternative mode of education to
reach the marginalized groups and dropouts. Basedhis premise, then through this

alternative mode of education, human capital dgareknt is enhanced.

Although, Coombs (1974) saw the rural areas asirgpithe fewest benefits from
modernization, he proposed that efforts should east be directed to agricultural
development. By focusing on agricultural developméme approach would be appropriate
for boosting production and creating employmenis erspective was based on the premise
that it would attack rural poverty, hence prevemtimbalanced development of third world
Nations. According to Coombs, the challenge of mgethe minimum essential learning
needs of millions of educationally deprived rurhlldren and adolescents through NFE was
critical. In order to help accelerate social andreenic developments in rural areas, the need
to look for alternative ways of education provisias critical. Therefore, a central question
was raised by Coombs on what might be done thrduigk to meet these needs. Such a

guestion was instrumental in regards to nomaditopassts’ children.

By the middle of 1970, non-socialist countries wenaing to embrace the need for NFE in
addressing the education for the masses. It wagnezed as the only way that the education
for illiterate masses, the neglected masses, tbasef school, and also, those unable to
access formal education due to their lifestyles addressed (Coles, 1987). The nomadic
pastoralists qualify in these categories and hesundtable target for NFE in addressing their
participation in education. Kratli (2000) assertsatf formal schooling has become a
challenge; hence, millions of nomadic children remautside the education system. The

only way to reach them is through non formal edocatHowever, little research has been
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done in mobile schooling as a non-formal type afcadion, leading to the concern on their

actual participation in education.

2.4 Evolvement of Education for Nomadic Pastoralistin Kenya

From 1960s, UNESCO and other arms of the UN orgahmimerous Ministers of Education

(MINEDAF) of Africa Conferences in order to givereictions to developments in education
in Africa. One of the earliest meetings was the i&ddbaba conference. The next one was
held in Abidjan in March 1964 which not only addsed the previous concerns but also
emphasized on the Adult literacy programmes. Thisnéd the genesis of non-formal

education. Later in 1968, MINEDAF IIl was held iraixbbi and stressed on the importance
of inclusion of indigenous languages for instrueti&Going by the prevailing wave of the

birth of new nations at the time, these meetingsewmt intended for reforms. The main

purpose of these meetings was to steer the ednah@@pansion which was the driving force
during that period for economic development. Coosetly, has mobile schooling a non-

formal mode of education encouraged educationahm@sipn provision in any way? This

study strived to answer this question.

Studies by Kratli (2004), Kiungu (2000), Sifuna 909 and Nkinyangi (1981) indicate that
reaching the nomads with formal education has lzeemjor challenge. Attempts to hook
them into school with interventions such as freacation, school feeding programmes,
introduction of boarding schools, provision of wmrhs, equipping and provision of books
and stationery to pupils have persistently faiRdtaining them in schools is problematic and
dropping out appears to be the norm. Those whadiddrop out were pushed out by early
marriages and migration among other factors. Krgl04) indicates that enrolment of
pastoralists’ children in schools has been lowamparison to the number of school going

children in these areas. Therefore, there has gemmng numbers of nomadic pastoralists’
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children who are out of school. However, theratttelsystematic evaluation to explain the
reason for this trend. On the other hand, the sgaowth of formal school that had begun in
the late 1950s seemed to be failing. With financalstraints, enrolling in school or staying
long enough to enable acquisition of literacy cimitied to this failure. The growth rate of
unemployed graduate was also on the rise (Ekund2901, Coombs & Ahmed 1974,

Shaeffer 1992). This led to a growing need to havgarallel process of enabling those
outside the formal education system to have adcesducation (Townsend-Coles 1994:13).
With mobile schooling intervention, the need toab#ish the level of participation of

nomadic pastoralist’ children in education was @lic

Africa, on the other hand began to welcome alt@éragbrms of education at MINEDAF V
held in Harare in 1982. This was however, met with challenge of funding since the
governments had fewer resources available for diumcaConsequently, many NFE
programmes were backed financially by organizatiocosnmunities and other sympathizers.
With other organizations funding, there seem testmme hope in NFE schooling. Yet, with
very few studies in the area to gauge the levedasficipation, there was need to establish
whether these schools are filling the intended isergap. Kenya’s need to involve non-
governmental organizations (NGOs) and internatiorsgencies in education was
predetermined quite early (Kenya, 2001). This tfueeg left NFE programmes to NGOs and
other charitable agencies, while the governmenteoimated on the formal school sector
(Asiachi, 1986). Considering the value and imparéaof such a venture, it should not be left

in the hands of NGOs alone. There is need for tveigyment to institutionalize it.

Although Kenya developed its education following thternational and regional conventions
discussed above, formal education was introduce&enya by the missionaries. The

missionaries mainly concentrated on agriculturgtiyoductive areas which were the
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highlands, hence creating a genesis or educatioequalities. Of significant is the fact that,
the first articulation of Universalization of primyaeducation was made in KANU manifesto
of 1963 and further emphasized in Ominde Reportl@4. In addition it was further
articulated subsequently in Sessional Paper No.ofl01965. This made remarkable
improvements in enrolments in 1974 and 1979 eslhedom those living in agricultural areas
(Sifuna, 2005). However, for pastoralist areas,oeth were built through government
initiatives and later on by church organizationsd adon-Governmental Organizations
(NGOs). For these groups, even funding for edunatvas a challenge, hence their access
and participation in education was still very Iadowever, according to Muhoho (1975), an

estimated one million children were still not efedlin school.

At the same time, the following concerns captutesl dttention of educationalists: (a) the
level of adult illiteracy and (b) the school leawerd dropout problem that had resulted from
the dramatic expansion of schools after indeperelebese groups were earmarked for

Non-Formal Education (NFE).

The tragedy is that from most surveys on Net EneoinRates (NER) in 2007 among the
Public Primary Schools nationwide, the lowest testridts were Wajir, Garissa, ljara,
Nairobi, Turkana, Mandera, Samburu, Mombasa, Marsaildl Tana River. Noteworthy is
that, 80 % are arid districts of which Turkanansoag them. The other 20 % are cities which
account for the largest populations of urban pddNESCO, 2010). These districts fall
within the ASAL areas which are mainly arid areamsequently, their source of livelihood
is mainly livestock keeping as nomadic pastoralissbility therefore, is a challenge to
service providers and especially, for educationciwlassumes sedentary rather than mobile
users. Hence, it was important to assess the e#tenmobile schooling, an intervention

measure, enhanced participation in education ddii@n from these communities.
46



The plight of pastoralists in Kenya was first added in the Ominde Commission of 1964.
Having been the first post independent educationnsizsion of the time, it highlighted the
need for the government to address educationabmabinequalities especially the ASAL
areas. The approach was mainly geared towardsigatbe levels of enrolments in these
areas. It proposed among other things more governgrants, building of boarding schools
and mobile schools. The Development Plan of 1970419Sifuna, 2005) observes the

following with regard to pastoralists:

All areas in Kenya particularly those with widelyastered populations have not yet
participated equally in the recent expansion ofnary education. Less than 50% of
the total primary school population are enrolledge¢hools in Baringo, Samburu, West
Pokot, Turkana, Kajiado, Narok, Wajir, Mandera, i&sa, Isiolo, marsabit, Tana

River and Lamu districts.

Nevertheless, the participation of pastoralistssened in the late 1980s due to introduction
of the World Bank’s Structural Adjustment Programaral execution of the cost sharing
policy. This period marked the time when the goweent shifted the cost burden of
education to the recipients (Republic of Kenya & IGHF, 1992). This change of events
seems to suggest very slim chances of improvingcgaation levels for the marginalized

communities such as the nomadic pastoralists.

Furthermore, enrolments and attendance are alldav@éidctuate according to the prevailing

weather conditions. Enrolments are reported toigle during the wet season and low in the
dry season since pupils have to move with theimafs in search of pastures and water.
Therefore in times of drought, both enrolments attendance drop considerably (Ekundayo,
2001). This was in relation to formal educatiort, tere was need to study what the situation

was like with introduction of mobile schooling inéention. Considering mobile schools are
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regarded as schools on wheels and with collapsdaés, the question of fluctuations needs
to be investigated. The question of whether thoke @rop out ever return to school, is
important at this point. In that case does theayeiyear of schooling per cohort remain the

standard three years?

2.5 Overview of Mobile Schooling for Nomadic Past@lists

The earth is made up of 40% Arid and Semi-Arid La(BSALS) which is occupied by one
billion people who depend on it for their livelidg The inhabitants of these areas are
among the world’s poorest and most marginalizegplged he nomadic pastoralists therefore
practice a mobile lifestyle in order to balance Wa&ter and grazing requirements of their
livestock (Ngome, 2002). Due to this, the levelitd#racy is also quite low in these districts

since they are unable to attend the formal schgolin

Conversely, Kratli (2001) asserts that in spit¢hatt, parents still have the will power to have
their children go to school. However, it is notethgrthat majority of Turkana people depend
exclusively on government and non-governmental megdions for food which is regarded
as a basic need (Ng'asike, 2011). For Turkana iesniherefore, to afford to pay school
levies or even put up schools is almost impossidepled with the problem of insecurity
due to ethnically instigated conflicts. This comntyns culturally inclined to rely on their
traditional practices such as nomadism to ensw# tivestock survive as their source of
livelihood. Since the survival of families is fundantal, the expectation of every member of
the family is to give support to this institutiancluding the children (Ng'asike, 2011). The
mobile schooling intervention was implemented &gy of enhancing access to education in
this community inspite of their lifestyle. Theredoin order to examine the true picture of the

level of literacy in such areas, this study waslvitt also sought to establish how mobile
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schools could be strengthened as an alternativeoagp in provision of basic education in

Turkana County.

In Africa, few countries have embraced mobile sdingo By 2001, Nomadic pastoralists in
Nigeria were estimated at 9.3 million children chgol going age and totalled to about a
third of this population. The literacy rates of th@madic population range from 0.2% to 2%,
and their participation in both formal and non-fatreducation is very low. Association of
development of Education in Africa (ADEA) obsentbat their lifestyle makes it extremely
hard for them to participate in schooling (ADEA,200A commission was appointed to
address ways of improving participation and camevitp several options and among them
mobile schooling. Later an evaluation was carrietlin 1999 to assess the impact of this
innovation on the participation of pastoralist dnén in education. It indicated that the
enrolment of nomadic children rose from 18,831 %90 to 155,786 in 1998 of which girls’
enrolment shot up from 5,068 to 65,855. The gavdéend male and female enrolment was
reduced by 85 percent. The transition rates frormgmy to junior secondary school rose
from 45 percent in 1992 to 53 percent in 1998, éigihan the national average of 47 %

(ADEA, 2001).

Closer home, Sudan introduced mobile schools ifD18& by 1994, had a total of 178. In
Kenya, there is Hanuniye mobile schools in Wajlieproject was started in 1995 to cub the
high illiteracy levels and low enrolment rates agadults, youth and children in Waijir

district. This programme is modelled on the Dukgstem (Quranic Schools) that are
mandatory for Muslim children. Learning takes plaegly in the morning or in the evenings-
before or after taking livestock to pasture fieldsgroup of families (Duksi) hires a teacher
who is paid in kind for his services. Duksi teashaccompany pastoralists who move in

search of water and pasture to continue with te@chifhe mobile schools project adapted
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this concept by broadening the curriculum to cowithmetic, Kiswahili, English,

agriculture, animal husbandry in addition to leaghthe Quran. The model is viewed by
pastoralists as suitable and has benefited 1,668sadnd 2,480 children. The anticipated
optimistic outcome is that the mobile schools prbjeay stimulate enrolment in schools and
thereby increase the participation level (ADEA, 2DMHowever, this venture seems to have
benefited the nomadic pastoralist community in Why enhancing access to education.

Therefore, there was need to establish the Turkaotale school intervention.

In Kenya, the ASALs occupy over 80 percent of thartry and provide home for about 10
million people (Kenya, 2006). A total of 39 distacfall under ASALs. Four years ago,
according to Kenya (2008a), there were over 50 ha@mhools supported by the government
across six districts out of which 60 % were in Tam&. At present, Turkana has 61 Mobile
schools (Ministry of Education office, Turkana Coyn Apparently, the first pilot study for
mobile schools was carried out in Turkana during 1974-78 Development Plan (Kenya,
1974:69). These “schools on wheels” did not proabie and no mention is made of them in
subsequent official documents (Ngome, 2005). Tikcates the need for evaluation of such
schools. In addition, surprisingly, there is noniat evaluation of the innovation exists. Yet
going by the prevailing data, the Gross EnrolmeateR in Rift Valley Province, in which
Turkana is located was 112.4 % but for Turkana ®&gunhwas 46.7 % (Kenya, 2008b). This

created interest for this research.

The concept of mobile schooling suggested thatt#aehing staff and the instructional
material could move from one watering point or grgzarea to another in consonance with
the movements of the community’s pastoral herdse Watering points or grazing areas
would be equipped with semi-permanent school sirest where children attend daily

instruction while returning to their families aghi. Alternatively when the nomadic group is
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too small to provide full intake for the partial bie school, a single teacher instructs smaller
classes of mixed ages (Republic of Kenya, n.d.bhis study therefore addressed the
question of whether the participation of nomadistpealist children was similar for the

different social groups based on sex.

The teachers are mainly recruited from the locahmanity hence making it easy for
instruction in the local dialect. The curriculum lscalized to the needs of the local
community but with some literacy and writing skillBhe curriculum is also condensed to
take a shorter time than the formal schooling,syete at some point a student is expected to
join the formal system without compromising the lgyaof education, it ends to an extend
becoming formal education in alternative mode. @eghis, the study strived to fill the gap
in the area of whether the mobile schooling enhdmpaaticipation level in education among
the disadvantaged Turkana community. The quesfigihnoobile schools promoted access to
education to them was fundamental. The study aiskeld at the extent to which it promoted
education to this community, given its flexible neodf time and delivery. And whether the
fact that those teachers are from the community,itdtontribute to the sustainability of the
programme in any way? Overall, this study also $eclion the obstacles that hindered

improved participation of these children in edumatiif any.

2.6. Conditions through which Mobile Schooling hagnhanced and Supported
Participation in Education.

Despite the fact that non-formal education couldH® solution to increasing access to the
marginalized groups, certain conditions must bplace for it to succeed. To begin with, the
government needs to make policies that are cledrirarolve the targeted communities and
elements of their existing traditional educatiostitutions in order to improve participation

of nomadic pastoralist groups in education (Sifl@g@Q5). Sifuna further study indicated that,
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nomadic pastoralist communities in Kenya have resthi marginalized in educational
provisions since the colonial era. Despite govemtraeefforts to equalize these inequalities,
little impact has been experienced since they baes put in place without considerations of
their social economic conditions. Secondly, intkcaiion of the development budgets for
education sector will guarantee basic educationrongment (Ingubu, Kindiki &Wambua,
2010). If such budgets are well instituted in thargmalized regions, equity will widen
access to all children regardless of region or gend a study addressing Global crisis and
Educational agenda among the marginalized, theassert that such a measure would help
lift the educational spending burden of most malmed households, consequently leading

to improved access to education.

On the other hand, money as a factor seems towhhbthe policy implementation Theory
advocates which links inducement, capacity buildargl transfer of authority to money
(McDonnell & Elmore, 1987). This makes it an im@ant component for the success of the
intervention. Nomadic pastoralists belong to thisugp and mobile schools as an intervention
are funded by the government and other private @geno promote access to education. The
fact that Turkana is already marginalized econoltyicanplies that the ability of such a
community to sustain itself is almost impossibleithMntroduction of mobile schooling
which is provided by the government, there was rteadketermine the participation rates of

nomadic pastoralists children in education.

Socio economic related issues are a factor couitndpao low participation rate of nomadic
children in formal education. Imhabekhai (2004) dwacted a study on extending of
education among the disadvantaged nomadic groupsgeria and found out that nomadic
education has been marred by several factors. Giotsur, which is central in the production

system, is one of the major hindrances. For tharitulomadic group of Nigeria, they would
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rather release adults than children to participatéormal education programs so that the
latter can be left available to herd cattle (ibiByen among the fishing groups who lead
nomadic lifestyle in Nigeria, the children are egea in fishing and correlated activities
hence are hardly in class during the peak peribdsrefore, the pastoralists do not share the
view that schooling is relevant to the practicgpastoralism, which is the thinking underlying
contemporary thinking about the relationship betweducation and pastoral development
(Dyer, 2001). This study however, addressed theadienpastoral Turkana communityThis
study attempted to fill the gap of ascertaing illctabour practice is still a hindering factor

to educational provision.

Although there has been great concern with subataiivestment and rapid rise in
enrolment ratios nationally, nomadic pastoralisessdill underserved coupled with persisting
disparities. Over a long time, providing educatimn nomadic communities has proved
challenging yet an issue requiring urgent attenttmpolicy makers and practitioners. Woldab
(2012) observed that socio economic and sociod@llfieatures of the society are not the
only impeding factors that affect the educationaltipipation of nomadic pastoralists’
children. The school environment factors, on theephand, generate a substantial number of
constraints. To begin with, the curriculum lacks epnnections with situations familiar to
students (ibid., Imhabekhai,2004). The school dista(Woldab, 2012; Semali, 2007) and
low teacher motivation are the other factors adogrdo the study. These findings are
however in regards to a study done in EthiopiauA&iculum designed for sedentary people
has no relevance for nomadic pastoralists’ pedpieabekhai (2004) argues that the nature
of the curriculum being provided for them, in folnpaimary education discourages them

from attending school, hence accounting for lowipigation rates.
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Further, Ng'asike (2011) asserts that drop outcase many among the Turkana community
due to the failure of incorporation of cultural cenmns of nomadic families in the curriculum.
Of such, the youths who drop out are not able wdiggaate in urban modern industrial
economy and yet they are unable to fit in theirtwral lifestyle. This portends them as
failures yet in actual sense they are not. Moliteosl on the other hand is a non-formal type
of education that is expected to address this @hgdl. Therefore, there was need to address
the question of whether mobile schooling improvikd participation rates of the children

from this community in education.

Other factors hindering education provision amoogadic pastoralists include shortage of
teaching and learning facilities, inadequate faesi such as toilets and lack of teachers
(Woldab, 2012; Imhabekhai, 2004; Ng'asike, 2011g:adike (2011) goes on to add that the
children who attend early childhood schools do mmte teachers. Going a whole day and
another without guidance of an adult leads to theally dropping out from schools. This

automatically implies that a hostile environmend dack of facilities affect learning for the

students. The study was however carried out inogthiand on formal education. This study
therefore established the obstacles that preventhiidren from the marginalized Turkana in

Kenya from accessing education through mobile safgpo

Reduction of the unacceptably low literacy ratesaisnajor development goal for any
government around the world. Kenya is no exceptiornthis. ‘Literacy’ is perpetually
associated with ‘development’. However for nomaakstoralism, it is a holistic way of life
and not simply a mode of production reduced toessaf productivity and economics (Dyer,
2001). Dyer observes this in a study on Nomads Edhacation for All in Western India.
Another study among the pastoralists Rabaries o$t®ve India, indicated that in spite of

this, many governments have put several intervestim place in attempts to promote
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literacy among the marginalized and vulnerable gso(Dyer, 2008). However, defective
policy has affected nomadic education in Nigdiaerinoye, Ojokheta, & Olojede, 2007)
and by extension, the Turkana’s nomadic pastorgisiup too. However, unless the
persistent gap between policy intention and pradam addressed through extensive nomadic
education programs such as mobile schooling, tleare be no meaningful intervention.
Hence, creating the need for close scrutiny of whinds of ‘literacy’ link with recipients’

own perception of development.

Comparatively, in terms of policy implementatiorl® this can be referred to as ‘dialogue’
(McDonnell & Elmore, 1987). The need for consutiag at policy formulation level so that
there is a nexus with what is perceived to be agreknt to the recipient of the intervention,
is paramount. This raises the question, of whethelile schooling is perceived as having
connections with development for the nomadic pasigsircommunity’s economy and by so
doing ascertaining whether the dialogue policy enpkntation tool is used in this

intervention.

Nature of the curriculum is a determinant of legélparticipation of nomadic pastoralists’
children in education. Formal education is not geadugh for groups whose survival rests
largely on their livelihoods. In his study among tRulanis of Nigeria, Iro found that the
formal curriculum used among the Fulani was unbietglro, 2002). For example teaching
of English was not appropriate for these populaiammo had not even mastered their local
language. On the other hand, language of instnu@i@also a contributing element of barriers
to teaching learning activities (Ng'asike, 2011)heT curriculum was also deemed as
inappropriate in cases where children were taughgs that were not of interest to them as
pastoralists such as being taught about cockroesing, playing basketball and mountain

climbing which were not interesting to them. Thagses the question of the extent to which
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the curriculum content has promoted access to éducamong the Turkana nomadic

pastoralists.

Similarly, when the teachers are chosen from antbeglocal community, denoting their
being familiar with the culture and traditions dktpeople, understand and use of the local
language as a means of instruction and workingtihegewith the participants, improves
participation (Imhabekhai, 2004). There was needhwestigate if this was the case with

education provision through mobile schools in Tak&ounty.

For nomadic pastoralists, livestock is the commesiitsource of livelihood. Access to water
and pasture for their cattle is crucial to sustdnair livelihood. Their movement is not
confined to Kenya alone. It sometimes spills ovapss to the bordering countries. Conflicts
emanate from these movements as they competedactrce pastures and source of water.
This has resulted to acute food and physical in#gclow levels of education, inadequate or
non-existence education facilities (Kumssa, Jogesjerbert, 2009). Culturally, livestock
plays several significant roles, apart from beingirt source of livelihood, in the lifestyle of
nomadic pastoralist. For instance, socio-culturad eligious functions such as paying of
dowry, and asset and security against risks forpmorsation for family feuds for instance and
store of wealth (Kaimba, Njehia, & Guliye, 2011;h8kng, Opiyo, & Scheffran, 2012 ). For
mobile schooling, there was need to ascertain uication provision was still threatened as
they move with the cluster. Of importance also ‘e question of whether the mobile

schooling was able to address their needs sinceaaédn is linked with development.

Another motivating factor that leads to improveseleof participation in any educational
programme is a function of the amount of awaren@ested in the target population

(Imhabekhai, 2004). Adequate mobilization througta@ness is important for effective
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participation. For the excluded Turkana there wasdnto establish if awareness promoted

participation in mobile schooling This gap was a&s$ded by this study.

Nomadic pastoralists perceive the world around thenbe antagonistic. Their dismal
participation in modernizing society is reflectetiere survival and achievement are largely
driven by social status and formal education, whingy do not possess. Many of their values
are challenged since they are at odds with theladggoof market-oriented consumerism
(Dyer & Choksi, 2006). It is this pressure thattiates drives them to join school. In an
ethnographic study carried out in Kutch in Indieaders indicate that they have interest in
education as a means of development for the comynand support efforts of providing
appropriate, peripatetic mode of teaching (ibiHQwever, their determination to retain their
own values instead of negative interaction withsaérs forms an economic and social unit.
Does this condition influence mobile schooling @mong the nomadic group in Turkana

County? This study addressed this question.

In addition, Semali, (2007), provides a broad ceintef obstacles to literacy, affecting
migratory subpopulation groups in his study amdmgMaasai of Tanzania. The findings of
his study point out that newspaper, leaflets, avgtgrs were rarely seen in the local shops or
markets. In addition, books were rarely used oetsite context of school. Moreover, the
study came up with the findings that the local ittadal learning systems were closely linked
to the Maasai community's survival needs. It wa® albserved in the same study that the
practice of nomadism was an esteemed lifestylehbycommunity. Therefore, the nomadic
groups pose a great challenge in education provisidis led to a general question of

determination of the challenges facing mobile sdihgo
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2.7. Challenges that hinder Children to Access Mol# Schools

Non formal education as an alternative mode of atioic has in most cases not received
adequate attention from the governments, therebmgtdeft mainly in the hands of NGOs

and other private agencies. Vogt andClemont (2@34ert that with most of the central
governments having less money to spend on educatoipled with persistent economic and
political pressures on many of these governmenits halminated to decentralization of their
education system. This has transferred the burddésionh Governmentao Orgainsations and

local governments (p.89).

The study argues that the need for research omttatization process is paramount. It is the
unclear understanding of decentralization procéssdacation provision within community
that makes it fail (ibid.). The study contends tlia¢re is need to address non formal
education with care to ensure that all stakehol@eesinvolved to avoid killing its very
essential intent. In their analysis of Kenya andeggl case studies on non-formal initiatives,
they established that the failure of NFE is dudattk of dialogue and collaborative efforts
with policy makers, implementers, and grass rogaoizations (ibid.). This is seen to help
bridge the gap between the expectations and thieimgmtation of a policy (McDonnell &
Elmore, 1987). This study was however on non-forredlcation in general. Mobile
schooling intervention is on the other hand spealify provided to the marginalized nomadic
pastoralists in Kenya. Hence, the need to estalfligthhad been successful in enhancing
participation of the children from this community €ducation was critical. Of importance

also was to ascertain if it experiences the aforgimeed challenges.

The migratory nature of nomadic pastoralists lintitsir participation in formal education

which favours sedentary lifestyle (Aderinoye, Ojeldy & Olojede, 2007). For them to
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access education, the mode of delivery is a cawdithat must depart from the traditional

system. They require building of temporary struesun locations where they stay for a while
during a season particular before relocating. Bmsures that they are able to participate in
education without disruption from normal activitigsihabekhai, 2004). In Kenyan situation,

some mobile schools in Tana County have alreadyetupermanent settlement. So far for
Turkana County, there is little documentation orbiteoschooling. There was need therefore,
to establish whether they are actually mobile orehsettled. Hence, determination of the

participation rates of Turkana’s nomadic pastotsilishildren in education was vital.

Moreover, although schooling is viewed to bring mawlvantages of physical and material
survival, Rabaris- a nhomadic pastoralist groupndid- disapproves this. Girls schooling is
seen with incongruity, since women generally amwad as the carriers of their cultural
values. This view is less so for men because uptwldf cultural values is not associated
with them. School therefore, appear to be a thteathe Rabaris moral fabric; hence,
hindering education provision among marginalizethadic pastoralist groups (Aderinoye et
al, 2007). For the girls who complete formal sciaplthey report an uncomfortable sense of
displacement (Dyer, 2001). Imhabekhai (2004) asdbdt the education program provided to
nomadic pastoralists should be categorized acogrthnage and sex in a study that was
conducted in Nigeria. However, there was need tabéish whether the social groups

affected the level of participation of nomadic paalists’ children in education in any way.

Enumerating of pastoralists has been a major cigdlelue to their nomadic lifestyle. With
India alone having a total of 60 million (Dyer, ZD1on the other hand, Asia is observed as
having never enumerated according to Kratli andr{®€09).This is also shared by Carr-Hill
(2012). To start with, the numbers of those whousth@nrol are obtained from census or

household surveys. The household surveys at titiiesngss the mobile groups even when
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conducted in high standards of competence. Witl reany adults and children without birth
certificates in India, it would be difficult to gevthe correct estimate of this marginalized
group and hence may give misguided policy direstiddnreliable and obsolete data is a
major hindrance articulation of sound policies he tcontext of the target community
(Aderinoye et al, 2007). In relation to schoolintips gives a misrepresentation that
misinforms the state’s interpretation of enrolmtargets (Dyer, 2001). This situation is not
any different in Kenya and therefore this studyradded the mobile schooling intervention
among the excluded Turkana nomadic Pastoralistsii@otlihereofore, the documentation of

this phenomenon was paramount.

The other factor affecting implementation and cgugatly participation levels in nomadic
education is funding. Without adequate funding, ¢decational programmes cannot thrive
well since its distinctiveness makes it quite exgpem (Imhabekhai, 2004; Aderinoye et al,
2007). This study seems to affirm the Theory ofi¢yoimplementation which has identified
money as a major component cutting across sevethemther policy implementation tools
(McDonnell & Elmore, 1987). Thus, for any governrhémat is concerned with pursuing
inclusion, equity, quality and equality in educatto excluded groups and the deprived, must
appropriate adequate budget allocations. The aquresfi the influence of Mobile schooling
funding on implementation of nomadic education Wwasamount. In addition, whether this

affected enrolments and graduation in any way Wsas @ importance.

2.8. Participation of Nomadic Pastoralists in Educton

The available statistics and research findings aletieat, nomadic pastoralists form the
majority of the poorest and most vulnerable of édn population. Millions of children have
been denied access to education and record loveipation rate in primary education level.

However, despite many African countries’ commitmémtthe universalizing of access to
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primary education and intensified attention in pinevision of relevant education to nomadic
pastoralists, these segments of population haveuselimitations to equitable participation
in education, due to various impeding factors (Vebld2012). However, many of the non-

formal education schools apparently have resuitegiteat success.

Sifuna (2005) conducted a study on increasing ac@asl participation of pastoralist
communities in primary education in Kenya. The oute of the study indicates that there is
need to articulate vibrant policies and includehseommunities in planning as well as
integrate elements of their prevailing traditioadlication institutions. This has been tried out
by many governments in attempt to provide educatiomterventions among the

marginalized and excluded groups.

So far, several studies have been done on bothafcand non-formal education provision
among nomadic pastoralists. In a study conductezktablish the extent to which NFE had
raised participation of basic education levelsural Bangladesh, the findings indicated that
the program had been successful. Drop-out rate §ohnool had reduced significantly and
over 80% of those enrolled were able to complet®aling. Furthermore, for the non-formal
education programme (NFPE) of the Bangladesh Radabncement Committee (BRAC),
the level of performance in four components thatewesed in basic education indicated that,
those in NFPE performed relatively better thanrtikeunterparts in formal schools. BRAC
children performed significantly better, in lifeikk and writing skills than their peers. In
reading and numeracy skills on the other hand, bag/equal performance (Nath, Syvia, &
Grimes, 1999).The significant performance of NFEmmancing participation in education is
noteworthy in Bangldesh. Elsewhere in Senegalydystonducted by Kuenzi (2006) on non-

formal education and community development in Seh&gdicates that, NFE education
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which targeted mainly those excluded from formalieadion had a relationship with
community participation. This was an indication sdiccess of the NFE in enhancing
education provision. Is mobile schooling in Kenyaceessful in promoting access and
participation in education among the nomadic Tuaamhis study strived to answer this

guestion.

In regards to efforts to improve participation afnmadic pastoralists in Education, mobile
schools were found to be appropriate for the petmaculture, lifestyle and livelihood of
Nigeria’s nomadic people (Aderinoye, et al., 200Hpwever, mobile school system is used
sparingly in Nigeria due to the enormity of probkeassociated with it, though several others
in other states are still operational. This was éwav in Nigeria, leading to the question of
whether they are really effective in promoting a&sct education. The question of challenges

that may be facing mobile schools is also paramddence, this study sought to fill this gap.

Sa’ad (2002) established that home chores andvitesti held by the community affected
their schooling; hence, non-formal schooling coptdvide a better option. The findings of
the study which was conducted on Assessment of Nmnrtaducation in Nigeria’ showed
that the average attendance rate of the learnes96f. Out of 145 classes, 93% learners
responded positively on the need to participat¢hen follow-up course. At the same time
100% learners completed all the 60 lessons. Surghysno drop out was experienced. This
indicated that non-formal education was importantenabling many people access basic
education and stay on until completion. This stutbes not however elaborate what
conditions supported or encouraged the enhancetitipation in education. This study

therefore attempted to address this gap.
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Still in Nigeria, a rural adult education programmh a health curriculum focus was
established and implemented among the Fulani wgrastoralists by the federal government
of Nigeria. This NFE program outcome had sociolagimplications in rural development
and raised the level of equity of access and ppation between genders (Usman, 2009).
Originally, the National Commission for Nomadic Edtion responsible for the programme
collaborated with the community leaders in orderctume up with culturally relevant
curriculum content. This is a key characteristicnoin-formal education. Though mobile
schooling is also an NFE, the question of whethéas improved access to education and
participation at large is paramount. The questibouoriculum being relevant to their culture

also arose (ibid.).This study therefore made efftwtfill these gaps.

Imhabekhai (2004) carried a study on extending &tilue to disadvantaged nomadic groups
in Nigeria. The study confirms that there was iny@raent in enrolment among the nomadic
pastoralists who were highly disadvantaged. Howeherstudy contends that, with a literacy
rate of 0.02% among nomadic populations, this emeot of 203,844 in 2001 is

comparatively low; hence, the objective of eduaatine nomads and their integration into
national development efforts cannot be achievedkiyi This questions the basis on which
Human Capital Theory is built on and as to whethrcation really contributes to economic
development of the community. The question on tést lapproach to build human capital

using education in this community is fundamentalede gaps were addressed in this study.

In Kenya, a study was carried out in Samburu omofacaffecting access to basic formal
education among the nomadic pastoralists of Nantheéenya (Lanyasunya, 2012). The
outcome indicated that distance, cost, domestikwgender, guardian’s education level,

occupation and mobility of the household were ttemnfiactors affecting access to education
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among the Samburu and other nomadic pastoralistntonties by extension (ibid). ASAL
areas are said to have tenacious low participati@ducation due to child labour (Munene &
Ruto, 2010). Mobile schools are expected to integmaith the routine lifestyle of the
nomadic pastoralist community. However, whethersghme challenges are still experienced
in this kind of non-formal education is unansweréh the other hand, a study was
conducted on determinants of primary school acardsparticipation rates in the pastoralists
Turkana County. The findings revealed that secumstablishment of boarding schools,
adequate provision of food to schools, good schodfiastructural development, and
availability of teachers and learning materials evéhe strongest factors that enhance
education in the area (Migosi, et al., 2012). Tosvever, was in regards to formal education,
hence creating the need to establish the factams @¢ncourage the nomadic Turkana
pastoralist children to stay in school once theyokeim mobile schools (a non-formal

education).

2.9. Summary of Related Literature

Literature review in this chapter tackled the cquiagf NFE, the rationale, the evolvement of
non-formal education and the conditions enhandmggdarticipation of nomadic pastoralist
children in education. It has further addresseddib&tacles that hinder education provision
to nomadic pastoralists. Basing on the literatergewed in this chapter, the following gaps

were identified.

The foregoing literature review reveals the aredset considered when studying participation
of nomadic pastoralists’ children in relation to ile schools. This is with focus on
conditions that enhance enrolments to Mobile schaald determine whether the conditions

have resulted in differences in enrolment behagiauiterms of social groups. The study has
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also addressed the obstacles that have hinderewbthadic pastoralist child from accessing
mobile school. Research done on nomadic past@adidtication in other countries and even
outside Turkana County did not adequately addtesparticipation of nomadic pastoralists’
children in education. For those that have adddesse nomadic pastoralists, they have
mostly focused on formal education. Even for thtdss have addressed NFE, they have
mainly confined to adult and youth and childrensioms with limited attention on mobile

schools.

Further still, the current research is a qualimtstudy, a variation in approach, most of the
other studies have used descriptive survey whikbstajualitative approach. With limited
studies that have used qualitative approach, thidysaimed at adding new knowledge to
previous findings. Consequently, this study attesdpb address these gaps in the research
study with the intention of establishing the extemivhich the nomadic pastoralist children

have participated in education after mobile schotkrvention.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

This chapter presents the research methodologywhatused in the study. The chapter is
divided into eight sub sections: research desigoation of the study, sample size and
sampling technique, research instruments, pilotdystudescription of data collection

instrument, data analysis and logistical and elltoasiderations.

3.2 Research Design

Mixed Methods design was used but qualitative daminlt was appropriate since by using
either qualitative or qualitative methods would &dween insuficient to allow researcher’s
understanding of the problem under investigatiosuagested by Creswell and Plano-Clark,
(2007). This necessitated the researcher to adapey methodology with the aim of
studying specified cases. This was done in ordelluminate relationships portrayed in a
correlational pattern and then interpret througbecstudy to display processes and patterns

(Miller & Salkind, 2002).

The selection of the cases was done after a suvasycarried out to reveal those that were
high or low on a criterion variable or those thaspthyed significant characteristics as
suggested by Miller and Salkind (2002). In thisdst the researcher undertook three cases.
The criterion for selecting two of the mobile sclsoased in the study was high and low
performing. The choice of the third school was bdase its being relatively average. The
parameters for this selection were based on theosdize; the distance of the school from
the main road; the security of the area; and lasblg number of years it has been in

operation.
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This study focused on three mobile schools. Thignalwith case study description that a
case study can be used to study one or more cades w bounded system, which can be
focused on a single unit, a group, organisationproagrammes so as to gain in-depth
understanding of the phenomenon (Yin, 2003; Ba&tgck, 2008; Creswell, Hanson, Clark
Plano, Morales, 2007). This enabled the issue oicem be illuminated from different
perspectives through extensive analysis of eadmeimobile school. Use of several cases
enhanced broadening of the overall scope of theystgiving evidence that is more

compelling and robust (Yin, 2003).

This was aimed at enabling this study achieve [dgative of understanding the mobile
school in detail and in depth from its naturallycoging context as argued by Creswell
(2007). It was also aimed at enabling the studyffer suggestions of improved policy
implementation to education providers. The casdysallowed the researcher to use Focus
Group Discussion and in-depth interviews which gedagathering rich information from

participants in their own context.

Furthermore, the flexibility of case study enablée researcher cope with contextual
uncertainties which had not been planned for. Ce#®009) contends that ‘the initial stage
plan for research cannot be tightly prescribed, @ahthe phases of the process may change
or shift after the researcher enters the field la@gins to collect data’ (p.175). For instance,
the plan to have a focus group of between eigiwvéedve learners for learners in grade three
changed to a group of four since it was not posdiblhave the big children in school as the
field work coincided with the time for grazing inrae cases as their culture requires them to

perform certain roles during the day.
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3.3 Study Locale

Turkana County is located in the North Westernaegdf the country within Rift Valley
province. It is approximately 77,000 krin size and borders Uganda to the west, Sudan to
the northwest and Ethiopia to the northeast. Thenrinelihood in the district is pastoral.
The area is prone to constant cattle rustling eadietween the Turkana and their neighbours
in Uganda, South Sudan and Ethiopia. As a resuhisf the district suffers a lot, in terms of
loss of life, loss of property, displacement of fies, destruction of infrastructure e.g.
schools, health and water facilities and disruptbreducation (Republic of Kenya, n.d.b).
Turkana is also identified as one of the poorestridis with major causes of poverty being
harsh topography and climatic conditions, insegudattle rustling and low school enrolment
(Ibid.). Also, this notwithstanding, HIV/ AIDS idso rampant with 33 % of bed occupants in
the district hospital being HIV/AIDS patients (ibjdthis has aggravated the situation in

Turkana.

Perennial droughts feature prominently in the negia condition that forces majority of
Turkana people to depend entirely on relief foodvted by the government and non-
governmental organizations (NGO). Coupled with faet that this geographic region
embraces traditional practices that make up thalsfabric of this community, this nomadic
pastoralist group does not often augur well witle 8trongly centralized formal school
provision. Therefore, Turkana people naturally hawerely on their traditional cultural
practices such as nomadism to ensure their livessoevive for the sustenance of food
security of the families and children. The mairstnesociety in Kenya, from the assumptions
of western lifestyles, considers nomadic practiessbarbaric and primitive. However,
pastoralist lifestyles have continued to persignesas the educated elites attempt to change

Turkana from nomadism to modern lifestyles. Withre@asing dropout from formal schools
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and lack of finance to keep nomadic children inost$, education provision remains a major

challenge, hence, is not the best option for sahav families.

In general, the pastoral communities in Kenya todag the least served by the formal
education system and therefore pose a distinctroblgm. The status of education in
Turkana County is typical of all the ASAL countiglsKenya characterized by low enrolment
levels, high dropout rates and poor infrastructui@elopment, in spite of its having the
highest number (61, according to Turkana Educa@dfice, 2013) of mobile schools in
comparison to the rest of ASAL districts. The melschool system aims at adapting to the
sociceconomic lifestyle of nomadic people. It is an rmi&tive mode of providing education

to nomadic pastoralists in ASAL areas.

The target population for this study was drawn frdm total number of mobile school
Centres in Turkana County which were 61 then in32@tcording to the Ministry of

Education NFE information desk. The mobile schogdse taken as the units of analysis.

3.4 Sample Size and Sampling Technique

The sampling frame included all the parents of@éhmolled learners in the 61 mobile school
Centres and also the teachers in Turkana Coundyn(ffurkana County education office,
2013). Maximum variation sampling was used, a naBability sampling approach. This

allows the researcher to purposively and non-ramgl@®lect a set of cases which exhibit
maximal differences on the variables of interestiilan, 2008; Mugenda, 2008). Since the
aim of the study was to “discover, understand, gad insight” (Merriam, 1998 p. 61) into

the participation of nomadic pastoralists’ children NFE through mobile schools, this
method allows the researcher to use cases thatthavequired information in respect to the

objectives of the study as proposed by McMillanO@0 Creswell (2012) suggests that it
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would be ideal in order to display the differenmnénsions of a mobile school phenomenon as
represented by the cases falling at both endseottimtinuum. The 61 mobile schools are
spread in the six divisions which include, Turkdsast, South, West, Central, North and
Loima of Turkana County. However, this research s@sducted in two divisions that were
purposively selected as proposed by Mugenda andeMiay(1999), the schools found here
possess the required information and charactesistith respect to the objectives of the
study. Two of the schools were purposively seledtech Turkana West division. The two
extreme values used for sampling were high and p@sforming schools which were
screened through the parameter mentioned herehfterder to allow for multiple in-depth
case studies and comparisons between them, tharchse purposively selected the middle
performing school, which fall at the middle of thentinuum of the other two extremes.
Selecting these ranges of choice was hoped togeawbust findings of broad dimensions of

the phenomenon.

Initially, a formal case study screening procedwas employed. This was based on
reviewing documents and enquiring from area edonatioffice. Thereafter, the choice was
based on the number of years the school has beexistence, the distance of the school
from the main road, demographic characteristicshsas population size; in terms of
enrolments, sustaining students through to graoimagéind the number of clusters that it
serves, accessibility (whether the data neededbeanollected from the individual case);
resources available (whether resources are awailtdl support travel and other data

collection and analysis costs); the time availalld lastly the security of the area.
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3.4.1. Selection of Schools

Table 2: Distribution of Mobile Schools per Divison

Division Mobile No of Enrolments No. of schools

Schools Total selected for the
Girls Boys Enrolled  study

West 24 2298 2259 4557 2

Central 14 949 701 1650 1

North 6 372 493 865

East 7 382 333 715

South 2 101 120 221

Loima 8 505 487 992

Total 61 4607 4393 9000 3

Source: Turkana Education Office, 2011.

Table 2 shows a summary of the schools in Turkaman€y as at year 2011. The summary is
given in terms of Number of mobile schools in Turtaa&County per Division. The researcher
purposively selected the best two performing donsiwithin Turkana County in terms of the

number of schools found in them. These accordinth¢odata from Turkana County office

shown in Table 2were Turkana Central (14 mobile schools) and Twakéfest (24 mobile

schools) Districts, with a total population of 6/2@arners.

From the two purposively selected divisions, twhads were selected that were accessible
and had the highest population. However, they wec&ed from Turkana West division
using maximum variation sampling and another ons welected from Turkana central
Division as an average performing school in terniseorolments and that was done
purposively.These being the divisions with the highest numifenabile schools meant that

using purposeful sampling, the information richesawere obtainable from the two divisions.
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3.4.2 Study Participants

In all the three schools used in the study, eachdmdy one teacher officially appointed from
the village they were attached to. Therefore, @bdedte (purposive) sampling technique to
pick the only three teachers was used as is addayt©gula (1998).From the selected three
cases, the parents of the third grade were purplgsiselected to form a focus group
discussion. They were presumed to have had thddreh in school for a long period of
time, hence were information rich for the studyeTuse of parents enabled the obtaining of
the perspective of the main stakeholders who browgh board the perspective of the
community. Further, it can be argued that theytlageonce who release their children to go to
school. In addition, the teachers of these schwelg interviewed as respondents. They were
also viewed as being knowledgeable regarding tildreh as their custodians when they are
in school. Lastly, the children in the third grasleich is the final grade of the mobile school
were used to form a focus group. With the helphefteacher, four learners per school were
selected for the study. This type of FGD helpedapturing of the voices of the children and
enabled them to be heard as the main beneficiafidhe schools in terms of accessing
education contrary to the assumption that childrery not be able to or are not entitled to
have a point of view (Greig, Taylor, & Mackay, 200This is because they are the main
beneficiaries who are presumed to have been inmtbigile school the longest hence were

also deemed information rich.

3.5 Description of Data Collection instruments

The following instruments were used for this studyerview guide, observation guide, focus
group discussion and document analysis guide ieroia produce qualitative information
concerning participation of nomadic pastoralistsidren in education. Each of these tools is

described below.
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3.5.1 Interview Guide for Teachers

These were formulated for teachers so as to gdepth information. The first part of the
interview guide sort to get information on the beyghic data of the teacher in relation to age
bracket, education qualification and the lengttstafy in the school. The next section dealt
with general historical background information bétschool; information ranging from the
general growth of the school and the enrolmentsdsen the mobile schools. It also sought
information based on the objectives of the studgdowith conditions that have influenced
the enrolment trends and the completion rates ofe¢hwho enrol and stay through to
completion. The challenges influencing accessingdafcation through mobile schools have
also been addressed.

In-depth unstructured interviews were used in otdemderstand the conditions under which
mobile schools enhanced enrolments; the factors éheouraged the enrolled to stay in
school till graduation and also the obstacles fhet mobile schools. This method was ideal
because it created an opportunity for hearing vehatrticipant had to say in own words,
voice, language and narrative (Linchtman, 2011)eréfore, this was fundamental in
constructing and interpreting the reality from thepondent through the interviewee’s lenses

so as to understand mobile schooling phenomendapth.

3.5.2 Document Analysis Guide
The researcher used a document analysis guidetablish the true picture of the level of

participation of learners in mobile schools in Tamk County. Documents analysed were the
school register and other office records such asit@s which the researcher was interested
in finding out the enrolment trends, drop-outs aondpletion rates. However, some of the

drop outs in some of the schools were still recdrae being in school. The other documents

were the materials used for teaching such as o bnd syllabus and the writing material.
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This was intended to help corroborate the inforaratcollected through this with that
gathered through interviews with the teachers itabdshing the curriculum followed.
However, the study found out that, all the schdol®wed the official curriculum prepared

by Kenya Institute of Education.

Although the instrument comprised of a format ovsoand columns with items to be
observed document, these items included enrolmeintg outs and completion rates on
yearly basis from year 2010 to 2012. The otheresbbrt for information which included the

subjects taught and the sessions when classesldre h

The study also adopted document analysis guidedardo be able to study the aspects of
access to education in terms of enrolments; drap-and graduation in mobile schools
selected for the study were concerned. McMillarD@0states that documents supplement or
verify data obtained from interviews and observaioThe documents included but not
limited to class registers, minutes of meetings atiter official documents that deemed
information rich for this study and hence autheficuse in this study (Scott, 1990). These
documents were therefore important in helping #searcher advance understanding and
unearth meaning of the study. It was also usefultfi@angulation of data collected. The
information gathered from them enhanced the evielere=ded to establish the participation
of nomadic pastoralist children in education.

3.5.3. Focus Group Discussion Guide

The Focus Group Discussion Guide was used on kedmérs and the parents. This
instruments collected qualitative data and address®ues related to the objectives of the
study. The FGD guide for parents sought informatiarthe general way the mobile schools
have enhanced enrolments; the second section w#seoronditions that have encouraged

the enrolled to stay in school through to completiand finally, the last section is on the
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challenges that have hindered the mobile schoois firomoting access to education. On the
other hand, the instruments for learners souglintwer two objectives of the study. These
include: the conditions that have encouraged tleeentol and stay in school with the aim of
completing, being the final level according to tsteucture of mobile schools. The other
objective addressed in the next section dealt Wighchallenges that they face as learners
against their societal expectations. Finally, iigitt suggestions for solutions of enhancing

access to mobile schools.

The focus group discussions were important sineg gnomoted interaction and insights that
would be less accessible without the interactiaimébin a group (Flick & Foster, 2008).

Furthermore, focus groups are economically and tigedly efficient in terms of data

collection from numerous participants, hence insirgathe overall number of participants in
a qualitative study (Krueger, 2000). In additiohg tparticipants’ interaction can yield

important data (Morgan, 1988).In this respect,ittan aim of the use of FGD was to enable
the gaining of more views held by the group thaviual standpoints as regards mobile
schools. The interaction between participants ielaful device for encouraging discussion
on the topic as it performs a useful instrumentalction in gathering data (Krueger, 1994).
Morgan (1998:58) asserts that “the conversationfoaus groups can be a gold mine of
information” about the ways that people behave el motivations that underline these

behaviours. Hence were used for this study.

3.5.4 Observation Guide

This study also used observation as a method ef catection. The researcher conducted
observation to cross-check the information obtaitiedugh the interviews and focus group
discussion. The researcher observed the availabiiithe school structure, classroom setting,

toilets for chalkboard, learners having exerciseokiso and pencils. McMillan (2008)
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acknowledges it as one of the essential methodiataf collection in qualitative studies. It
was used to help triangulate with other data ctdeahrough interviews as a way of
validating. It was however going to be a complete-rparticipant observer role on the part
of the researcher since she was not involved irathigities of the participants, the researcher
obtained information directly from the source ahen an interviewer, an observer, or as a

person who studies documents.

3.6 Pilot Study
A good research strategy requires careful planammd a pilot study will often be a part of

this strategy. A pilot study was carried out in Rama County in a centre which was not to be
part of the sampled population for the study. THet study was conducted at a Mobile
School in Turkana West Division. This school wagaed from the Division from which the
study selected two other schools used in the stouelyce has almost similar characteristics.
The pilot study addressed a number of logisticalies. As part of the research strategy the
following factors were resolved prior to the matdy. It checked for weaknesses of the
instruments, clarity of questions or items thatitietructions are comprehensible and in line
with the objectives of the study. It also ensurbdt tthe investigator and technician were
sufficiently skilled in the procedures and checkieel correct operation of equipment. Piloting
also enabled early detection of flaws in adminisgiraof the research instruments. In general

it helped understand the context within which #search was to take place.

3.7. Dependability and Credibility

This is the degree to which all of the evidencenfmto the intended interpretation of the test
scores for the proposed study (Creswell, 2012)s Bhudy used triangulation in order to
establish facts through the use of more than oneceoof information. In qualitative

research, determining the validity of the studyuiegs ‘many sources of data because

76



multiple sources lead to a fuller understandinghef phenomenon’ under study (Yin, 2009).
Therefore, triangulation enabled researcher to nuskeof multiple and different sources, in
order to provide corroborating evidence (CreswelCkark, 2007; Merriam, 1998). For the
purpose of this study, interviews, observations @ocliment analysis were used to establish

trustworthiness.

The researcher used a thick and systematic andedietaalysis in order to obtain internal
validity. According to Merriam (1998), this is tha@eal way to answer the question of how
one’s findings capture what is really there. Thiotige use of rich thick descriptions, it was
hoped that it would allow this study to yield vaile explanations of the conditions under
which the mobile schools enhance participationarhadic pastoralist children; how they are
encouraged to stay on till graduation and the aebetathat hinder them to join mobile

schools.

Dependability refers to the extent to which whateisorded as data is what actually occurred
in the setting that was studied as well as whetherinterpretations and conclusions are
accurate (McMillan, 2008). The researcher strivedrthance this through several ways such
as detailed field notes and the review of theskl ites for accuracy by participants. The
researcher also used tape recorders, photogragttgigants’ quotations, literal descriptions

and actively sought for discrepant data or cases.

Dependability was also enhanced by abundant usetafl of conversations for instance by
including as much verbatim language from participaas possible. In addition, details of
both observation and conversation were also usedhdip illustrate patterns and

interpretations. Moreover, the researcher has gdegnils concerning the process that was
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used in the research and the setting in order e gi framework from which one can

understand the context.

Dependability was also enhanced through memberkaigecThis was done by the researcher
who made arrangements for participants to evaltigeconclusions through phone calls, so
that the participant can verify that the recordmgs accurate. This also helped obtain an
accurate match between researcher’s categoriesngamgpretations and what was actually
true. Multiple methods of data collection were us@dch enhanced reliability of the study

and accuracy of the results through triangulation.

Finally, since the researcher is a teacher by psod@ and was the key data collector,
researcher’'s bias was a concern. The researched r@h “practicing reflexivity,” which
Guba describes as revealing the researcher's owumgwions tohis audience (Guba,
1981p.56). This was done with the help of an edocatxpert from the area of study who
used the instrumentsr data collection to indicate the researchessuaptions which helped
reduce biases in the study (Yin, 2003). By spedgliffcaddressing the concerns of the study
andby examining and clarifying researcher’'s own asdionp, experiences and orientations
at the outset of the study, the researcher sooglispel any prejudices that could impact the

study.

3.8. Description of Data Collection Procedures

Data collection from each school took several dhyes to issues related to the availability of
the respondents. The researcher used Focused @iscyssion Guide, interview guide,
observation guide and document analysis guide beatodata from the participants. The
written consent of the parents or guardians ofcthilren to be used in the study were also

sought prior to conducting FGD with them. The teadimen organized for the parents to be

78



used in the FGD after which the tentative date tamé for conducting it were agreed upon.
The researcher carried out face to face interviath the teachers of the targeted schools
through the use of a tape recorder. This was iardmensure that the researcher did not miss
out on the information that sometimes is envisiotiedugh participants’ body language and
voice modulation. On the other hand, the Focus @miscussion were conducted by the
research assistants who were from the local contsnand hence they were done using local
language. Prior to going to the field, the researdtad taken three days to train the research

assistants so that they could be acquainted tstthily and its objectives.

Focus Group Discussions (FGD) were conducted anpamgnts who have children in the
selected schools for the study and children irthivel grade. This being a masculine cultural
community, the constitution of the FGDs composeceitiier men or women only. Their
views on learning, schooling, own views and valbhekl towards all that pertains taking
children to school, financing, management, timirighon-formal school were also sought.
They constituted 8-12 people as suggested by Kru@d§94). The constituting of the group
was purposive based on gender and all were hagargérs in grade 3. This being the final
year of mobile school, they were presumed to hagetheir children at the school for long
and therefore, more experienced in as far as tfextde of the study was concerned. One
focus group for parents of grade three per cenare selected for the study. Each focus group
discussion was hoped to take approximately two srddn the other hand, there was a focus
group for students in grade three who were alspgmsively selected. The group involved 4-6
students from grade three and took approximately loour as recommended by Creswell

(2012).
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The community being studied has its own culturaly wé opening discussions with some
refreshments for instance in form of tobacco. Ideorto break the ice, the group began with
some kind of warm up, e.g. people introduced thémseand the researcher specified what
the study was all about. This was necessary fordbearcher to employ such approaches in
order to establish common interests and gain cenéid of the participants. Afterwards, the
actual interview followed. The researcher employgobes so as to gather as much
information as possible. The researcher requestedise a tape recorder during the
interview/discussion. The researcher also encodrégem to discuss freely. The researcher
tried as much as possible to maintain informalitythhe focus group discussion without

drifting away from the research objectives (Pué&fotter, 2004).

3.9. Data Analysis
Since qualitative research is not a linear, stejgtbp process, data collection and analysis

was simultaneous. Analysis began with the firsemview, the first observation, or the first
document read. Data analysis of case study is seeuand dynamic and presents thick
description and use of triangulation of multipleéadaources to provide strong evidence of
issues and factors (Creswell, 2003). Pseudonyms assigned to the interview participants.
This being a multiple-case research study, oneestrébing of data from interviews and field
notes was done, translation of data from focus grdiscussion guide was done. Then
coding and categorising of field notes and intewfer all the cases involved in the study
followed. This allowed the researcher to move beylasic description to the construction of
recurring themes and categories. Identifying oégaties was systematic and was informed

by the purpose and the theoretical prepositiortkettudy (Merriam, 1998).

This was followed by within case analysis which waed to identify themes within each

single case including unique themes or themesattgatommon to or different from all other
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cases involved in the study. Once the analysisash ecase was completed, a cross-case
analysis was conducted to identify common themes fall cases. Data gathered from
document analysis were analysed statistically &edrésults were discussed in frequencies

and percentages.

3.10. Logistical and Ethical Considerations
The researcher obtained a permit from the Nati@@lncil of Science and Technology

(NCST) through the Dean, Department of ResearchEaadliation, The Catholic University
of Eastern Africa before administering the reseanstruments in the field. The researcher
visited the area of study where the research wéae twonducted in order to establish rapport
with the teachers and also discuss the relevanteeastudy through the help of the contact
person who is a teacher from the local communitthe® considerations included getting
informed consent from the respondents before iraimg them. Using information only for
the disclosed purpose, respecting their right thhavaw at any time and treating respondents
with dignity, are necessary requirements that dsearcher strived to achieve. The research
assistants were also trained for two days pridretd work. They included the moderator and
the note taker. They were informed of the purpdsthe study and were trained on FGD

methods and techniques.

This being a masculine culture community while tegearcher is a female, then in order to
be acceptable to the community, being in company ahale and a female person (the
research assistants) from the community was ingntiah in order to gain entry and set the
ground for data collection. The FGD did not mix naem women together due to the cultural
expectations. Finally, the researcher through tlesearch assistants articulated the
contribution that each individual could make to therk especially during the preliminary

meetings. The researcher also acknowledged theipartts for their time, cooperation and
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expressed the dependence on what they had to 6ffemesearcher also indicated the need to
retain contact in case of any clarifications thatyrbe needed from the respondents. By doing
so, such psychological benefits cannot be undenagtd, yet, it's essential for the researcher
to maintain such positive relationships with thgamizations and informants (Shenton &

Hayter, 2004).
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CHAPTER FOUR

PRESENTATIONS, INTERPRETATIONS AND DISCUSSION OF FINDINGS

4.1. Introduction
This chapter presents findings of the study caroedon mobile schools in Turkana County

through in depth interviews with the teachers, Bo@roup Discussions with parents and
learners, and document study. This chapter is duigyethe research questions as well as the
assumptions of policy implementation theoreticaldedothat has outlined the components
necessary for effective and long lasting policycoates. Since any policy is put in place so
as to provide a service that for other reasons heaye failed, success in this arena is
determined by each participant’'s objectives beingt end not in set overall objectives.

Therefore sufficient flexibility must exist in thpolicy outlines to allow for the local

bargaining process to work since the terms of & dannot be fixed in advance by law and

regulation.

The features that form the arguments in this sectnclude demographic data which is
presented first. This indicates the characterigtichhe sample of the study in terms of age
and sex for parents and learners; while for teacheeis presented in terms of age, sex, years
of experience and level of education. The findinggarticipation of nomadic pastoralists in
education were analysed in a thematic sequencedunyg the following research questions.
To begin with, the study aimed at determining theditions that have enhanced enrolments
in mobile schools in Turkana County and how thosaddions resulted in different
enrolment behaviours among the social group detersnilt also addressed the question of
the extent the social group of enrolled studemifience how they are supported to complete
their studies in mobile schools in Turkana Couityaddition, it focused on the conditions
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that determine the obstacles that hinder childremfaccessing mobile schools in Turkana
County and lastly the solutions suggested by théicg@ants of enhancing enrolments in

mobile schools.

Descriptive statistics were adopted to give a \ligmaression for example frequency tables
and graphs and a commentary provided. WhereadrdataFocus Group Discussions and in-
depth interviews is presented and interpreted andsechecked with information gathered
from documents, interpretation involves making sewisthe findings or the ‘lessons learned’
as described by Lincoln and Guba (1985). This we®slforming some larger meaning about
the phenomenon based on personal views, compangitmpast studies, or both (Creswell,

2012, p. 257).

4.2 Demographic Characteristics of the Respondents

This section presented information of the partiotpanvolved in the study. This study used
three categories of participants. These includedhers, parents and learners of the three
mobile schools used in this study. However, sinaeheschool has only one teacher, the
demographic information of this category will bentked separately from the rest. For the
case of teachers who participated in the studyorin&tion about their age, years of
experience, and their academic qualifications ak¢hwho participated in the study were
discussed. With regards to the parents and leartieggistribution of the participants who
were involved in the study is presented by sex alsd by age. The section begins with

teachers, and then parents together with learndrioilow.

4.2.1. Demographic Characteristics of Teachers

Teachers were asked to give their age, maritaistaducation level and the length of stay in
their current schools. Out of the three teacharslyred in the study, the female teachers were

two and the other one remaining, a male teachah Eantre had only one teacher employed
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by the government. This study however establishatl two of the schools informally had
support teachers who were not officially appoinbgdhe Ministry of Education. This study
found it appropriate to involve teachers withouhsidering the support teachers as these
were the ones who were information rich. They direnarried and in the age bracket of 20-
30 years. The length of experience for three taadseabout three years. This in comparison
to the age of the schools (School A, 4 years; ScBod years and School C, 5 years)
indicates that they have information on the schbaling been there the longest time. Their
education level ranges from KCPE certificate, KC&#tificate to ECD certificate. This
triangulates with information from the interviewsat they are recruited on the basis of the
highest qualified person in a given village; theref there is no set out standards for
recruitment in terms of level of education. Henegplaining the variations in levels of

education.

This also confirms that their academic qualificatie relatively low. It is also in agreement
with an education officer from the Ministry of Ediion, who gave the observation that for
a teacher to be qualified to teach, they are resmfon the basis of the highest qualified in the
village. This reveals that majority of the commymitembers have not been to school. It also
indicates that teaching is carried out by peopl® &te not trained as teachers, considering
two out of the three teachers used in the studynatdrained, and so the way they handle
students of multi-grade and shift systems is qaeable. This perhaps may have an effect on
the quality of teaching in mobile schools. Althou@kumbe (1998) argues that academic
qualification will always affect the way individuglperceive different ideas and carry out
their duties, this study did not establish thist.facerefore, age and lack of qualification
could be a contributory factor to functionalitytble mobile schools. However, for the school

that is performing relatively poor and with the kst enrolments (in 2012, had 50, when the
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other two were at 73 and 137 respectively), itaaded by a holder of KCPE certificate. On
the issue of gender for the case of teachersetfgarcher was unable to determine whether it
impacted on influence of participation of childranany way. Therefore, the critical and
priority issue with regards to teacher recruitmeas the availability of the teacher who had

to basically come from that particular communityl atllage.

The length of years of experience was importatetiermine the information rich teachers of
the schools selected for the study. However, witibile schools, they only have one teacher
employed by the government and the services arestluoluntary since they are only paid
once a year when the government provides fundegftire, teachers’ turnover is high as they
move in search for greener pastures. The amoubetpaid is determined by the school
management committees and varies from time to éisn@dicated in discussions of this study
later in this section. Perhaps this in a way dewvatéis them. In addition, due to the fact that
this is a payment that is done once a year whiah lise with when the government provides

funds for running schools, is an issue of concern.

Age of the teachers was of importance to assistrésearcher triangulate on the issue of
mobility, since the community is mobile and thesskes are in shift. Age is a factor that plays
a role in the lifestyle of the community and hetite youths are regarded as being stronger
due to the harsh environmental conditions, henoebeaable to manage to teach under the

prevailing nomadic lifestyle inclinations.

86



4.2.2 Gender of Parent and Learner Participants bysender

Focus Group Discussions (FGD) were held in allttiree schools with both the parents and
learners who were involved in the study to coli@gata. Therefore, in each school, two Focus
Group Discussions were held except for School A rehe total of three Focus Group

Discussions were conducted. Two were for both woarghmen parents separately.

Table 3: Distribution of Parent and Learner Participants by Gender

Respondents Sex

Frequency Percentage Frequency Percentage N

(Male) (Female)
Parents 13 29 32 71 45
Learners 4 25 8 75 12
Total 17 30 40 70 57

The study sought information on gender of the paagl learner participants and came up
with the information as summarised in Table 3. €aBlindicates that out of the total 45
parents, who participated in the study, 71 % wersdle and 29 % were males. Majority (75
% ) of the learners who participated in the studyenfemales while the rest were males. This
therefore indicates that female respondents forriexd majority (70 % ) while male
respondents were 30 %. The lower number of maleeseptation in this study could be
attributed to the different family roles for varmwsocial groups in this community. This
confirms that as the study found out, the women ladvdae left behind carrying out the
domestic roles when the men take care of liveswatich is their source of their livelihood.
On the other hand, for the case of learners, nmgt bf the school going age bracket were in

the fields grazing the animals.

4.2.3 Graphical Distribution of Parent and LearnerParticipants by Gender

The distribution of respondents who took part ia #tudy in terms of sex is further shown

below in form of a graph. The X- axis represents plercentage while the Y- axis indicates
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the respondents of the category of learners anenarFigure 2 shows the distribution of

Parent and Learner participants by gender.
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Figure 2: Gender Distribution of Parent and Learner Partitipa

From the above graph, the female respondents were than male for both parents (71 %

female and 29 % ) and learners (75 % female arb 25respectively.

4.2.4. Age of Study Participants
The age of participants in the category was imporsance there are social groupings within

the community set up both in terms of age and dexiwinfluence one’s role in the society.
This was important to help triangulate with datalime with addressing the objective of
participation of various social groups in educatiamd what conditions influenced the
existing level of participation in education. Theainers used in the study were those in the
third level which is the final year of mobile scliog. Varying age characteristics for
learners as such enabled the giving of detaileatimétion including different perspectives of

mobiles schools as it helped triangulate the dateeliation to the extent the various social
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groups are able to participate in education throongibile schools in Turkana County. Data
obtained from the field regarding the ages of paremd learners were analysed and are

presented separately in tables.

Table 4 shows that majority (64 % ) of parents waged within the age range of years 46-
55 years. This seems to confirm the fact that rab#ite strong younger women have already
moved up into the hills, accompanying the youngrggrmen in search of pastures. This is
according to information as gathered through intlemterviews with the teachers.
Therefore, despite early marriage practices bycttramunity, those involved in the study
were the elderly, majority of those who fall in thge range of 46-55. The community set up
allows the young women to move with young men famly into the hills in search of
pastures, hence leaving behind the young childrehthe elderly. Therefore, though they
may be elderly parents as per the study, they atdténformation rich since they were with

the children who are left behind consequently alitenschool.

Table 4: Age Distribution of Parent Participants

Parents’ Age Respondents

Frequency Percentage

N %
Below 35 10 22
36-45 4 9
46-55 29 64
56 -65 2 5
Total 45 100
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On the other hand, the majority (49 % ) of learhage range who are about to transit to
formal schools are between age range of 12-15 y&diswed by 16-19 (34 % ) age range.
This may be explained by the cultural setting #dbiws them to carry out their family roles
as they attend school, hence this age range. dtaa be explained by the fact that the
introduction and establishment of government ownebile schools is a recent invention

with the oldest school having been in existencdif@r years.

Table 5: Age Distribution of Learner Participants

Learners Age Respondents
Frequency Percentage
N %
8-11 3 17
12-15 8 49
16-19 6 34
Total 17 100

4.3 Findings according to Research Questions

Themes that emerged from the study were largefitgélto conditions in which the nomadic
pastoralists are able to access education througfhlenschooling intervention based on the
objectives of this study. With livestock as the mmmy of this community, coupled with

harsh climatic condition that is characterised leyepnial drought, then the children are
needed look after their livestock. On the otherdhahis marginalised group requires a kind
of education that is adaptable to their lifestyléobile schooling as an intervention was
meant to address this. This study strived to estalthe level of participation of nomadic

Turkana pastoralist children in education as altesihe intervention.
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In their quest to access education against thi&dgsaand, several themes have emerged
which will be discussed in relation to the objeetivof the study. These are conditions that
have enhanced enrolments in mobile schools in Tarkaounty; conditions that influenced
differences in enrolment behaviour among socialugsoin mobile schools in Turkana
County; ways the different social groups of theolad students are supported to complete
their studies in mobile schools in Turkana Couatyyd conditions determining the obstacles

that hinder children from accessing mobile schaolBurkana County.

4.3.1 Conditions that have Enhanced Enrolments in bile Schools in Turkana County

In this section, objective (1) of this study (refer 1.5(i)) was discussed. Enrolments of
nomadic pastoralist children of Turkana County h&meen low since the colonial times
(Sifuna, 2005). However, this study was carried iouthree mobile schools in Turkana
County and came up with the following findings. Soof these findings agree and in some

cases contradict some grey literature as regaislsdinmunity.

4.3.1.1. Creating Awareness and Sensitization
According to the in-depth interviews and Focus @rddiscussions with parents, what

emerged as having encouraged people to accessl seAp@wareness by the local chiefs,
Non Governmental Organisation and seeing what sthave benefited with, after having
taken their children to school. In investigation what may have led to one taking their
children to a mobile school, a lot of informatiomsvwgathered from the discussions with both
the parents of children in these schools and taehers. The parents were able to identify
chiefs and Non Governmental Organisations suchaas&gian Church Aid and UNICEF as
the main sources of information that really encgaththem to have their children join
school. Others got to hear from parents who han gdhddren already in school. Since they

also wanted their children to get educated and them, they saw the need to take them to
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school. A parent in one of the Focus Goup Discusssaid that she had been informed by
their chief about the school. The chief had furthévised them that they did not have to take
all their children to school. Instead they werel t take “half of their children” .This was an

appropriate approach by the chief consideringtttommunity values their family roles.

Apart from that, the mobile school as an approacmtended to be flexible so that it can

meet the educational needs for learners.

Another one was quoted saying;

| knew about it through our chief who informed @®at the school. He told us to take
children to school after they have completed thark. So | sent my child to school.

| also saw others of our children going.

In another Focus Group Discussion with the paresaisie also pointed out that they had been
informed by someone they did not know where he chaoma. But the person told them to
send their children to school instead of going twknaway from home. Still in another FGD
with parents, one of them specified that her chdd followed other children who were going
to school and later she started attending. Thdicates that as more and more children join

school, others tend to develop interest and folidvat their peers are doing.

These observations indicate that the community beeh made aware of school in their
village and had also been sensitised on the reédve their children attend school. In the
process, what comes out is the componenet of langaiaccording to the theory of

MacDonnell and Elmore (1987) which is instrumedaleffective policy outcomes.

When this is corroborated with information gathehexin the Focus Goup Discussions with
learners, it was found out that most of them wafermed by their parents to go to school.
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This implies that the parents are the ones who Ijnaiade decisions for the learners to go to

school.

On the other hand, evidence gathered through ithdaterviews with the teachers indicated
that they also played a role in this. For all theeé teachers in the three centres, they went
round the village talking to parents about the nieetdke their children to the schools. This
was because as found out by this study, the depanfuteachers did not imply immedicte
replcement with another teacher. This also impired during that temporal period without a
teacher, the schools are not in operation. Heneaeifichers who take over the schools have
to do recruitment of learners once more. Thisquehowever implies that the some of the
learners may completely drop out of school andwuasld have perhaps been avoided if the

schools were running continuously.

Another teacher aptly put it:

This school was mainly established to prevent chiridfrom going to work at the
camp and also take care of those who were nothaat@at all. | went to the camp to
gather children to come to school. The church ditaof work in discouraging

parents from having their children going to the pamwork there and sell charcoal.

We have managed to control this. (Teacher, Schpol A

These discussions indicate that with the presefeeschool within the village, and then the
enlightenment of parents concerning their childi@rgo to school, have encouraged many
children to join school. This has played a parinoreasing enrolments of the number of
nomadic pastoralist children joining school. Itcaisdicates that awareness has played a role

in enhancing access to mobile schools. In additilois, being mainly a nomadic pastoralist
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community, a lot of lobbying may have played a p@avadole to convince them to have their
children leave their duties and go to school. Tdasa can be corroborated with what was
found in document study. Enrolments by the closdhef first year was 70, while in the

second year was 125 learners and in the thirdiybad 137 in total (data from documents in

School A). This indicates that the enrolemnts been improving yearly.

Findings from FGDs with the learners have alsodat#id that awareness of importance of
education has played a role in motivating learrierattend school. Through their career
aspirations, the readiness of the community to esgeducation as an alternative footing for

a source of income was observed.

In addition to the above argument, the study fotimat the learners are also driven by
different career aspirations ranging from becondogtors, nurses, teachers and managers of
Non Governmental Organisations. Others however wetespecific. Some are quoted saying
that they will take up any kind of jobs that theylliind. While others indicated that they
aspire to become anything that will enable thenp hBkir people. This implies that the

learners are willing to embrace education.

However, despite the role played by awarenessigingaenrolments in mobile schools in

Turkana County, not all the children of school gpage are in school. When asked if they
had taken all their children to school, some ofntheaised the challenge they faced
preventing them due the need to have the livestakén for grazing and search for water.
One of the parents in one of the Focus Group Dgons observed:

The goats and camels have to be taken to graze. Thnhnot stay hungry without
food and water. That is the work of the childremd ahe big boys. But the young
children cannot graze animals, they can go to dchoo
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This indicates also that the level of participatairthese children in education will remain a
challenge since they get older, they will take epmoles as expected in the family set up of

this community.

On the other hand, some of them had all the cmldreschool but they took shifts to come to
school, such that if one was in school for a dag,dther sibling takes time to go look after
the animals so that they can also have a chand®iafy in school. One of the teachers

observed:

For some of them, if one child attends school falag like today, the other sibling
attends the day that follows. Or if one attendsostlfor two days continuously, the

other sibling attends for the next two days thiof.

This shows that prioritisation has been placed tendance to school with varying
alternative approaches being given to the paresgarding releasing of their children to
school. This has enhanced school attendance atidigation in education to some extent.
This may however have led to strain on part oftédahers which is also a problem as far as

teaching and learning is concerned.

Despite the fact that there have been improvedlmerds in mobile schools, children are
able to attend school but not continuously duer faanily roles. With one teacher per school,
coupled with inconsistent attendance of learnerssdbool, the teachers observed that
attending to all of them effectively is at timeslallenge. In two of the schools used in this
study, they already have support teachers. Thigates the need for the government to
increase the number of teachers as the need aggést the growth of the mobile schools is

not threatened by insufficient capacity to do socDdnnell and Elmore (1991) have

95



acknowledged capacity as a requirement for theesscof a policy implementation. This also
brings the need for continuous monitoring of thieosds so that the provision of services can
commensurate with the growth of schools on pathefgovernment which is the sponsor of

these schools under study.

Creating awareness through the churches, the NG®aran of the government via the chief,
has therefore played a role in enhancing enrolmentsiobile schools in Turkana. The
sensitization on the importance of prioritisingtaking their children to school, against the
value placed on a nomadic Turkana child in termtheffamily roles, has also played a role
such that the parents are given the option of lgagmme of the children in school while
others are taking care of the livestock. This cqnsetly has led to improved participation of

the nomadic pastoralists children in schools.

4.3.1.2 Flexibility Found in Mobile Schooling

Flexibility has played a key role in the improveattcipation of nomadic pastoralist children
in school. Flexibility, on one hand, is in termsmat having all the children in school at the
same time as already illustrated beforehand. Onother hand, it is in terms of the time

which the children attend school and also in teofidace and venue.

According to the information gathered from Focu®@r Discussions with parents, learners
and in-depth interviews with the teachers, theilfllexway in which the parents are treated in
regards to their children’s attending school is @timating factor. Parents are able to have
their children at school after they have carriet their family roles such as grazing on part
of the boys and taking care of their younger sgdiin case of girls or going to look after
young ones of goats when the rest of the herdsgbas far away distance. This can be

confirmed by information gathered from Focus Grdipcussions with learners when they
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were asked the things that prevent them from aittgnethool. One of them observed:

| do not come to school when | have to go and loeokhe lost young one of the goat.
Also when my mother is sick, she tells me to talkee @f our child. So | stay with

him.

Also, another one was quoted saying;

| do not come to school if we are taking the bigraais far away to look for water
and food. | wait until we return, then | come tdaal. | also learn when | am in the

hills grazing the animals.

This observation indicates that the learners ate tabcarry out their family roles and still
continue with schooling though at varying times amthat case seasonally. This is because,
when food and water is avilable for the animalsytto not need to go very far away. Hence
they would be able to attend school. This is a whghowing the flexibilty of the school
calender of mobile schools. However, it also inplibat the learners are likey to have
forgotten what they had learnt and perhaps this beag contribution to the low enrolments
and participation in the mobile schools. Nevertbglehe teacher is expected to use multi

grade and shift teaching approaches, being theteather in the school.

These observations further indicate that the paseh a mobile school does not interfere
with the social roles of the community hence theepts are encouraged to have their
children in school. The children therefore have ifpnmoles which they have to carry out

before coming to school. The parents also valuelyawies and as long as they are met, they
send their children to school. Therefore, flextlyiin terms of the time when the child is to be

in school is a motivating condition that has eneged many to access the education
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provided through mobile schools. This encourageseséorm of shift learning, where the
teacher attends to the learners depending on dkaifability. According to findings of this
study from in-depth interviews with the teachemsirost cases a teacher holds up to three to

four sessions in a day. One of the teachers obgerve

| have four sessions in a day. Three during daytme one is held at night. So | do
two in the morning, one in the afternoon and onaight. But those who attend at

night are mainly the old ‘wazees’ (Swahili name iyimng the parents)

Another teacher aptly put it:

| do three lessons in a day. Two are held in thenmg and one in the afternoon.
They take about two hours. | have learners of diffe ages that may be at different
levels in terms of what | have taught because tigéndance is not regular like what

is found in normal schools.

Since learners are at different levels of learnihgyakes it a form of shift and multi-grade

classes. Therefore, a child could still catch uplessons in the mid-morning, afternoon or
evening class. This is a factor that indicates rod@ment of access to education in this
community. The study is in agreement with the firgdi in Ingubu, Kindiki and wambua

(2010), when they emphasize that having shifts docation provision rapidly increases
access and improves retention of learners singe than increase of school places. Giffard-
Lindsay (2008) has also confirmed that learningsivifts is feasible in pastoralist areas.
However, with shortage of teachers, this may notidiee effectively. The fact that some of
the teachers as already noted have support teadwfirms this. Moreover. perhaps the
teacher qualification has contributed to the quadit teaching, thereby influencing the low

participation levels of these children | education.
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The criteria for recruitment of teachers in mobgdehools is based not so much on
professional experience and qualification but namebasis of being from the target village
where the school is established and must be thé¢ edosated person in the village in terms
of the highest level of schooling. This furthericates that perhaps the quality of teaching is
compromised, hence contributing to low participatio education. The findings of my study
corroborates with ADEA (2001) who claims that tearshof non-formal schools lacked the
necessary training and lacked the skill to orgamséti grade class effectively. Furthermore,
the need for having support teachers, whose ocatiidin is also not known, to assist as
already done in two of the schools used in thigystalso questions how effective multi-shift
teaching is, for one teacher per school. Moreoweny effective this is in enhancing
participation of nomadic pastoralists children idueation is questionable. The teachers’

desire to have other teachers helping them isdination of this.

Flexibility in terms of place where the class isb® held was also observed as a condition
that has enhanced accessing school of nomadicrpksitahildren. Despite the schools being
mobile by nature, the learners attend school wimehadter they have carried out their family
roles. Although for all the three schools usedhis study have a classroom structure where
the classes are held, it is not used on all ocnasi®On some occasions, the teacher shifts the
class to the watering places such that when tHdrehi bring the animals for water, then they
hold a class from there. A teacher had this to say:

If 1 happen to know that certain families waterith@nimals at certain points, |

normally time when they bring the animals and thésach them from there. | also

give them some work to do while they go back tezgréne animals, then | plan to see

them another time.

Another teacher observed:
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| rarely move the class structure. When the villdgeides to move, | move with them
for as long as they are out there far away in thghbThen when again there is water
and food for the animals, we return.
Some of the parents in the FGDs emphasized thataltiee flexibility involved in having
one child attending school so that the other cke tare of animals was a good thing. Other
parents indicated that taking their children tocgdhdid not interfere with them in any way
since when a need arises whereby they requireld whdo something, they just call them

from school.

This indicates that due to flexibility of the mabischool, they can take their children when
they want them from school. The fact that a pacantdecide on when to have a child attend
school, and when not to, makes it convenient foemts who prioritise their family roles and
cultural practices. The findings of this study igogorted by the findings of Patrick and ljah
(2012) in their study on Adult and Non- Formal eatimn Programmes of Non-
Governmental Organisations for Poverty AlleviationNigeria. Their results show that the
level of participation and enthusiasm for partitipa is increased because the programme is
located within the domains of the beneficiaries.eDi proximity of the school to the
Manyattas, there is a sense of ownership of theaddsy the local community. This reduces
allays of fears about safety and opens up podsitol flexible hours in the morning or
evenings. The schools are located within the MadagafThis has contributed to easiness in
terms of access to the school and the safety aflihéren especially in times of insecurity.
Therefore, this study established that mobile sishbave enhanced enrolment of nomadic
pastoralists’ children in Turkana County in edumatdue to its flexible nature. This is in
terms of the time when the classes are held, txeephhere learning takes place, the flexible

approach of attending school for instance on aerdalys and helping with family roles on
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others, the children are able to carry out theirifaroles and still attend school. This implies
that multi-grade and multi-shift of learners offdient ages and abilities characterises mobile
schools. These are essential characteristics foutNFE which is also flexible in terms of
timing when the classes are held and uses mu#ideggteaching. The mobile school approach
has therefore played a major role in enhancingsacte education among the marginalised

Turkana nomadic pastoralists group.

4.3.1.3. Community Participation in Enhancement oAAccess to Mobile Schooling
Although the schools that were used in the studysponsored by the government, the actual

running of the schools is in the hands of a manag¢rmommittee that is made up of seven
members. This sense of ownership in a way has ibated to the enhancement of
participation of the nomadic pastoralist children education. The study confirms what
McDonnell and Elmore (1991) have advocated in Rahtplementation. This theory affirms
that since a policy is put in place to provide aviee that may have failed in its initial
provision by a government, then for it to succdbdre is need for transfer of ownership. In

this case, authority has been transferred frongtivernment to the recipient of the policy.

This committee has the responsibility of allocatthg funds that the government provides
after every six months. The committee does the étinlg) and is responsible for providing
instructional material for both the teachers anrel lgmarners. It is also this committee that
decides what to pay the teachers. This brings seseihownership for the community and the

strength of the committee is felt as one of theheas aptly puts it:

This committee is in charge of all matters of thkeaol. Once they go for the money,
they sit down and agree on how it will be used. yrmormally require three
signatures before any money is spent. They goHermoney from the Education

Office. Even what | get paid is decided by them.f.caurse they give me different
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amounts always.

This excerpt indicates that the management isarhtnds of the local community. However,
the fact that the committee is the one that alsidds what the teacher should be paid and as
was noted, with the payments varying from timeitoet then this may be the cause of high
teacher turnover. It may also be an indication tieating a close monitoring and evaluation
system in place to make follow up of what reallyppens in these schools is important.

Therefore, this will provide the necessary charfgas time to time that are important.

In addition, this study found out that the commung embracing change in terms of their
attitude towards education. They now perceive dtlutdo be worthwhile and this can be

attributed to the improved enrolments in mobilecsdb. One of the teachers observed that;

With the mobile phone technology, parents are &blget help from their children as
regards may be to the money in the phone accodrts makes them really
appreciate the kind of education their children acquiring to a point of some of

them opting to join school with their children.

This indicates that some of the parents see educas an option to the solution of their
problems. It also shows that the mobile schools able to address the needs of the
community to some extent. This can also be cormatledr with what some of the learners
indicated as their career aspirations when askatlarFGD what they would like to be in
future. Some of them said they would like to betds; nurses and for some, managers of
Non Governmental Organisations. This indicates that community is already viewing
education as an alternative investment for incoméiure. However some of the learners
still linked their aspirations after school withetttommunity’s livelihood which is built

around livestock keeping. One of them was quotegngathat he wanted to become
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“anything” when he completes schooling. Others wdrntb own many goats and help their
families. Still another was quoted saying that dlienot know what she wanted to do after

schooling but hoped to help his family when he Wwdlof age and with a lot of wealth.

These excerpts indicate that the learners areredgty to embrace new approaches to life and
if such opportunities would arise through educatibnvould be of importance and help in

building the human capital.

The role that the teachers play in enhancing actessducation in this community is
paramount. This study found out that teachers amzuited from the community and
therefore live with the group and in times of maythey move together. This has contributed
to enhancement of participation of nomadic pasisigathildren in education which may be
attributed to the determination of the communityrétain their own values, than it would
have been the case, if the teachers were fromdeutese community due to what would be
regarded as negative interaction from outside. @lge has several benefits attributed to it.
To start with, being from the local community ingdi considerable availability of the
teachers since they are with them even as they rfnokeone place to another in search of
food and water as demand arises. Inclusion of sigeofi local language for instruction which
was found in all the schools used in this studg aleates a sense of ownership. This coupled
with the fact that the teacher is from the commuugitzes the mobile school a reflection of
the culture of the local community. It also coniitdss to some sense of security with regards
to upholding of the cultural beliefs and valuedle® community unlike what the community
would have experienced if they were to have a wawho is an outsider. Therefore, this
study found out the importance of their culturdidfe and values being safeguarded, playing

a pivotal role in deciding whether to take thens¢bool or not.
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When corroborating with findings from the teachdhg study found out that the teachers
being from among them are placed in a better osito run the schools effectively. One

teachers observed:

The parents would be up in arms if they are toldhawe their children remove the
beads around the necks for the case of the girsven shave their hair. These are
meaningful symbols. Like the beads will tell youtbe number of herds the girl's

people will be paid when she gets married

Another observed:
These are our people, we know them too well. Pglkinquarrel with them is very
easy. You cannot dare stop a child from going tzg@ranimals so that they can come
to school. Even they call their children from clagisen they need them to go and

search for lost goats.

By having the schools run by committees which amestituted of members from among the
community, coupled with the fact that the teaclseiram their own village such that the use
of local language for instruction would be easys gaven the mobile schools a reflection of
their own cultures. This means that for a commuiigt highly values their traditions,
culture and skills that are useful in supporting gurvival of the family,they require their
children to attend school in an environment thawjates a sense of security. Therefore, such
a condition is necessary as it implies that it doesalienate the children from the families
and disempower them socially and economically asr¥006) purports with regards to
what formal schooling does to traditional cultusaktieties. Consequently, the community is

encouraged to send their children to school, hémeenrolments are increased.

104



4.3.1.4. Linkage of Education Provision with Meetig of other Needs
This study found out that the enrolments in mobdhools were enhanced by other benefits
that go with it. This ranges from school environieatated issues to other related paybacks
that come with it. The parents find the school smvinent warm and friendly and this is a
motivating aspect to have their children attendostlas already observed beforehand in
another section. This indicates that the parentseapate the children’s being in school and
hence are encouraged to have them enrolled in Ebboause of provisions such as food that
comes with their being in school. In addition, treg encouraged by availability of other
amenities for instance water for both domestic ankinal use in areas close to the school.
One parent observed:
The school is good and the teacher is good. Theyfgiod to our children and when |
want the child to go take animals for water, | ¢ath in school and he goes. The child
can stay and take care of the livestock, | seedomg something for the teacher and

then he may come back to school again.

These are just some of the ways in which a nomaaktoralist child is encouraged to stay in
school and balances with family roles as expectgdhe society they live in. It is a
contributory factor to their enrolling their chikelr in school as they feel it does not threaten
their social set up whereby a child is able to gle/role of a learner without neglecting their
family roles. This confirms Ng'asike (2011) whens hstudy points out that nomadic
communities prioritise the survival of the familpave everything else, thereby making it a
prerogative for every member of the family to cdmite to the welfare and support of the
family. It spells out that the Turkana nomadic peaist child has to carry out their roles as
expected in the family setting making educationosdary and hence can always attend

school when the other obligations have been met.
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In a way of triangulation from data gathered frdme teachers through in-depth interviews,
this is in agreement with what two teachers in wfdhe schools emphatically put it that
some of the big boys go away for up-to three momhtake camels up the hills, and then
they return. In addition, when there was continutmesl supply previously as observed by
two of the teachers in the schools used in theystschool attendance was good. However,
with reduced supply of food, the enrolments havepded. Considering the harsh
environmental condition of the region, food for Madnimals which is their economic
livelihood and human beings is a challenge. Theegfa mobile school enhances enrolments
when it is linked with availability of food and weat hence, on the other hand, the enrolments
are reduced when there are no such linkages wihtér @menities. The teacher in one of the
schools observed that;
Currently we are experiencing a drop in enrolmemse the time the government
stopped providing food. | hear we shall be provitedugh other means. Currently |
borrow from the nearby primary school where we atached. And the food they
give is enough to take us for only one week. Buemdver | bring that food, the

attendance is very good.

Since the nomadic education framework is aimed@npting access to education among the
marginalised nomadic pastoralists’ in Turkana Cgutiten for it to be successful, there is
need for the government to contextualise the poNyst educational policies in Kenya as is
also seen in this nomadic pastoralists educatidicypframework, use a top down approach
in policy implementation. Yet, as McDonnell & Elneo(1987) assert in their Theory, the
recipients of a policy determine its success toeatgr extent. Hence, there is need to allow a
bargain between the policy makers and the peopgeted by the policy. This is what

Ng'asike (2011) seems to emphasize, when he saysht nomadic Turkana people need a
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kind of education that matches the cultural lifesgyof Turkana families and children and
hence, the policies of education should go beyomyigion of education. Therefore, the
other inputs that are required to have them insickloould also be addressed so that they can
participate in education. This confirms that thexeneed at policy level to ensure that the
persistent gap between policy intentions of enlmapaccess to education among this
marginalised group is concerned and what is woegkahi the ground in order to have
meaningful intervention have a nexus. The reseaitieeefore, suggests that there is need to

improve the policy implementation framework at frass root level.

This can be corroborated with information collatemm interview guides with the teachers
when probed on challenges that the learners fachol. Some of them indicated that
scorpion and snake bites are a common occurrenee.of the teachers also indicated that
there had been cholera outbreak citing the impoeant teaching them science. One of the
teachers took us to the well where they were fatghvater for both domestic and livestock
consumption. Figure 3 shows this well. The teactserved that she teaches the learners on
hygeine related topics when teaching Science sulijacs was as a way of preventing spread

of water-borne diseases like cholera.

From the above conversations, it is observed thaesof the teachers link what they teach
with the needs of the learners. Looking at the pinatph, Figure 4.2, water borne diseases
are likely to be a common occurrence with waterrsesi of that kind, coupled with the
absence of a proper toilet. Therefore, educatiounldvplay a pivotal role in empowering such

a community.
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Figure 3: A Photograph of a well

Figure 3 is a photograph of a well where they aobtaater from for domestic and animal
consumption. The darker part depicts the depressimere sand is scooped so as to allow
sometime for water to collect before fetching it tmnsumption. Noteworth is the fact that
even animals take water from the same point. Theggproviding education to the nomadic
pastoralists calls for provision of their other deeo that they can access education as they

look for ways of meeting their other needs.

In another school where we found a water tank apdrenanent structured toilet, the teacher
observed:

There was a time last year when we had many pdafileg sick because of water
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shortage. World Vision brought us a lot of medicama put up that toilet you seeing
over there, for us. Later “UNICEF” gave us a watartk. We had been having the
problem of water and people used to fall sick aften
This indicates that shortage of water is a perémm@blem and since the community has to
share the little that is available with livestodkis has some consequencesas, in this case, of
outbreak of diseases.
An important feature that was noted about mobilests is that, despite its being moveable,
it is not at times able to cater for all the chaldrin the village, given that the teacher is only
one. This is because this study found out thasth®ol, even when the villagers move, they
do not all move at once. At times it is the youngnnand women only who move in search of
pastures, hence leaving the rest behind. In thsd, ¢he ones who are left behind are the ones
who continue with schooling. This is because mdghem are the children. Hence this is

also seen as one of the causes of low enrolmem®loile schools.

The above conversation indicates that provisiomdication among the nomadic Turkana
pastoralists, becomes the platform in which otloariad needs are met. For this particular
case, having started as a mobile school and nowrdsence of a water storage tank and a
toilet creates a feeling of a permanent home ealpgdor the very old, the nursing mothers
and the very young children. This observation shthas the benefits of having a water tank
and a toilet in a way makes the community stay raldhe school considering the gains they
are getting from them. However, it implies that thebility of the school will be curtailed to
some extent such that the distance the teacherigoetated to availability of water. This
means that for the rest of the groups as they nmogearch of pastures for the livestock, the
school is not likely to move. Therefore, educatmovision among the community under

study is linked to provision of other amenities.
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4.3.1.5. School Related Conditions
The mobile schools are established within the domai the village. This means that the

learners are able to access school after and wtetarrying out their social roles. The study
however found out that the learners are taughtouarisubjects which include English,
Kiswahili, Mathematics and science. When howevaybpd on what subjects they liked
most, they indicated mathematics. One of them wasegl saying that he loves counting and
reading which helps him count goats and money.notrer school, one of the learners
emphasized that she enjoys learning in the locajuage especially when they learn songs
on “number work” using mother toungue althougls itmixed with other languages which she
does not understand. This when corroborated wittatwlas gathered from indepth
interviews with the teachers, where one of themfiooed that number work is taught for
instance through songs whereby a child is taugiv teocount in local language, English and

Kiswabhili.

These observations indicate that there is leartakimg place in these schools. However, the
subjects taught may not be a reflection of what ldeners enjoy. This however could
perhaps be an indication of the use of local laggdor instructions playing a role in as far
as learning is concerned in these schools. Courdimd) in that case, Mathematics was
observed to be the preference for majority of th&€hms however does not mean that they are
not taught the other subjects. This study foundtbat to some extent “what they learn in
school” encourages some of the learners to attehdot This observation can also be
corroborated by what was found out when they wadicating their career aspirations as

ranging from, being teachers, doctors and managé¥en-Governmental Organisations
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Figure 4: A Photograph Portraying Lesson Content

Figure 4 is a photograph of the contents of what teaght in a one of the schools involved
in the study. It confirms that Mathematics as iatkd by the “number work” and English as

shown by the “alphabets” depicted on the blackbeak being taught.

In addition, the findings indicated that the issi€food and the love for their teachers are

some of the issues that have enhanced their atigsdhool. When asked on what they loved
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most about schools in the Focus Group Discussisogje of the following were the
observations by various learners. One of them pdimut that the school is good because
they are given breakfast there and the teachehdsaihem “very many good things” and
also tells them to be clean. Still another leaaiso indicted that school is good because they

eat and learn in there.

This observations indicate that with provision obd, enrolments have been enhanced in
mobile schools. It also implies that learners aotivated to go and learn because the schools
are meeting other basic needs. On the other hank,df food was one of the challenges
affecting their attending school. Some of the leesrmade observation that they are not able
to come to school at times when food is not beimyided. Others indicated that their

parents told them to go to school so that theybeagiven food.

These observations indicate that the availabilityack of food affects attending of school.
This being an intervention program implies thatréhis need for the government to ensure
the sustainability of mobile schools by not onkyking it with provision of other amenities
such as food but also maintaining consistency abitlcan succeed. This is emphasized in
the Policy Implementation Theory by McDonnell antinBre (1987) which argues that
effective policy outcomes require consistency irmte of ensuring that the components
needed for a given policy is maintained.

4.3.1.6. Social-Economic Related Conditions

The main cause of the low literacy levels among benadic pastoralist community of
Turkana County is related to erratic climatic caoioti. The climatic condition of this region
where the study was carried out is very harsh, shaththe only means of survival is keeping
of livestock which contributes to their nomadicestyle as they move for long distance in
search for pastures. This translates to learnerg lv@ school partially as they have to carry
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out their family roles such as grazing of animaisl &amily chores for the girls. In all the
three cases used in the study, since at the tinteeastudy, it was during the dry season, the
total number of enrolments per school were lowlzseored by the teachers. One of them had

this to say:

Right now the students are very few, but in thet tlesee months, they will be many,
especially if the animals will have pastures. Bus difficult to give the exact number
of learners. At any one time, we have some of thdrm have taken the livestock very

far away. Although all of them still come back tigbuat different times.

This indicates the difficulty of keeping the exacimbers of the total number of continuing
learners in a school, considering their lifesty{denamadic pastoralists. In addition, it implies
that even the mobile schools still face the chgkeaof providing education to all the learners,
despite its flexible mode of approach. Therefone, low enrolments in mobile schools is to
some extent attributed to their lifestyle. Howevegrhaps if there were more teachers, the
enrolments in schools would be more. This concuith Wigosi et al. (2013), in their
findings that the main factor that explains low @ments levels in primary education in
Turkana is harsh climatic condition. This confirth&it enrolments keep fluctuating due to

reasons related to availability of food and wateridoth domestic and animal use.

Although they were addressing this issue in regaizdermal primary schools, the condition
still affects participation of nomadic pastorakiildren in education through mobile schools
to some extent. However, mobile schooling has erddhrparticipation in education. This
suggests that there is a scope to improve theiicgetion in education further.

In addition, internal insecurity, poses the problefmmovement even for children and the

teacher who is to facilitate learning. This is hesmateachers are at a risk of attack both in and
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out of school. This makes it difficult for the té@es and gives them little motivation to teach
in an environment that is insecure. On the othadhparents are not motivated to have their
children go to school lest they are killed while tbeir way, or even in the school. A parent

in an FGD aptly put it:

In times when it is insecure, we all have to mox@j don’t know when the enemy
might strike. Such a time you want your child ngau. You don’t know if the child

will be killed on the way to school...even the teaaten be attacked by the enemy

One of the teachers observed:

When they are getting attacked, we do not havesetaat night. | also don’'t want to
work at that time for fear of my life. | used toveaclasses at night but when we

started having insecurity, | stopped.

These comments indicate that security is a maltatr affects learning so much in these
mobile schools. The schools do not run when therasecurity, since any person may fall a
victim. Insecurity is mainly caused by conflictdated to livestock raiding in many pastoral
societies as a cultural practice of restocking siezdpecially after periods of drought or

outbreak of diseases.

This affirms Schilling et al, (2012) when he emphes that insecurity interrupts education,
hence posing an obstacle to development. Kaimbal €011) in their study on effects of

cattle rustling on household characteristics onratign decisions among pastoralists in
Baringo District, found that insecurity destabiBzeommunities such that they are unable to

pursue their normal livelihood strategies.

In addition, cultural issues affect mobile schoglims is implied through early marriages.

The need to have the girl child staying in schoablenough to acquire basic literacy skills is
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curtailed by such cultural practices. Yet, as gidated through an FGD with learners, they
have various career aspirations that are cut simoe they are married off. The situation was
exacerbated by the fact that the decision on wialdhattend school or not is determined
mainly by the parents and in this case the fathérs are the decision makers in the family.
This makes it difficult and frustrates childrenr@alising their dreams as already noted earlier
on that they look at education as a way of empawetihem to become doctors, managers,

nurses and teachers among others.

The main obstacle to provision of education to tfmenadic pastoralist is their mobile
lifestyle in search of water and food for both hunaad livestock. Considering that livestock
is their main economy, there is need to approaokigion of education to this marginalised
group in a multi-faceted approach. This study cdeseto findings by (Lanyasunya, 2012),
who suggests the need for focusing on provisiomwater and food, medical facilities and
enhancing their capacity for diversification ofdlihoods may ease the burden of provision
of education. Coupled with the need for securityb® in place so that the schools run
smoothly, then there is need to ensure that thelséagtors to school are put in place so that
they would benefit the schools in terms of prongitcess to education. This is because by
default, the cost of providing education to one adio pastoralist child, if other provisions
such as food and medical services have to be iadludould be relatively high. As already
indicated in this study, school attendance whenl isgrovided, is very high and goes down
when the food is exhausted. Such an issue neebs tmldressed by the government in the

context of the nomadic pastoralists.

4.3.1.7. The Extent the Mobile Schools have ImprodeAccess to Education
Considering the populations of students who areledr in the three schools, access to
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education among nomadic pastoralists in TurkananGobave increased over time. The
study found out that children who were not ablatoess school before are able to. However,
the enroments are still low inspite of the chalketige fact that monitoring the actual number
of those who are still in school is difficult due the lifestyle of the community. Moreover,
the teachers in the two of the schools where foasl mo longer being provided indicated that
the enrolments were very low. This however thegflatted to issues of food security. One of
the teachers said:

The number of learners in this school has realbywgr. We have seen them increase

in numbers so greatly. In most cases they onlydttehen they are within the village.

You might think they are few now. It is because sbmes they go far away into the

hills. The only problem is getting all of them attce, together.

Another teacher observed:
| can say that many children can now be able tagd#tance to know how to read and
write. They have been staying in the bush for sgld’hey need this so that they can
improve on their lives. We encourage parents ta gbair children to school so that
they can have their breakfast here. And for thédodm who refuse, we advise the
parents to deny them breakfast even at home. Whep know they will get

something to eat, they come in big numbers.

Considering the climatic condition of this regidhe issues of drought abound. Hence use of
food as an incentive is effective in encouragingdcén to attend school. This indicates that
enrolments have gone up over time. The motivatioknowing they will take some food in

school drives them to attend school where theyal®@learning.
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On the other hand, when the issue of increasedrmeants is corroborated with data gathered
from document analysis , indicates the reverseesthe enrolments have been decreasing
over the last three years in two of the schoolssiA®wvn in Table 6, School B in 2010 had 85,
in 2011, 75 and in 2012, 73 learners. In schooB@ Jearners were enrolled, in 2010, 75
learners in 2012 and 50 in 2012. This indicates e enrolments have been declining over
time. Unless this decline in enrolments is putheak, then some of the mobile schools may
eventually close down. The findings of this studgrefore confirm Kratli (2001) who argues
that the relationship between pastoralism and ddurcais generally known to be

problematical.

Table 6: Distribution of School Population

Year School Population
School A School B School C
2010 90 85 90
2011 125 75 79
2012 137 73 50
Total 352 253 219
Yearly Average
Enrolments 117 84 73

Table 6 shows the enrolments for the past threesyieahe three schools used in the study

between years 2010 to 2012.

To obtain the Yearly Average Enrolments, the follogvformula was used:

total enrolled in three vears

Average = -
number af vears

In addition, table 6 has further shown the averageolments per school that has been

computed using the above formula. School A haditjeest average yearly enrolments (117
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learners), followed by School B (84 learners) dmehtSchool C (73 learners). School A has
food programme under a church organisation whictegalarly provided unlike the other
two schools which are experiencing food shortage i@sult of the government’s directive as
reported by the teachers during the in-depth img&rs. Among the schools that were used in
this study, School A is also the only one that &#sarning session at night which constitutes
the elderly. Perhaps this may be attributed tolabdity of food. This therefore, explains that
the differences in enrolments trends as reflertdichble 6 is not just because of the presence

of a mobile school, but also as a result of muttipyl of factors.

More evidence indicating that this community isessing school was also indicated by the
learners. In this regard the learners indicatetltttey have different interests that have drawn
them to go to school. In one of the Focus Grougsions with the learners, some of them
on being asked what drew her to go to school, tassed a number of ways. Some of them
followed others who were going to school and someeewold by their parents. This study
therefore found out that at this level of educatittre children from the Turkana nomadic
pastoralist community are accessing school leatbnighproved enrolments due to varying

reasons as indicated above.

4.3.2. Conditions that Influence Differences in Erslment Behaviour among Different
Social Groups

The findings of this study indicate that accessdacation for a Turkana nomadic pastoralist
child is pegged on varying family roles that eacknmber of the family plays. This is based
on the gender and the social role of an individeakrner. This section will look at the

conditions that influence access to education basedhese two different social groups

among unreached children of the nomadic Turkanepsts.
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4.3.2.1. Education Provision Based On Gender

To start with the enrolments of children in the ni®Ischools is after a lot of awareness
campaign’s as already highlighted in this studyw#s however noted from the in-depth
interviews held with the teachers that early in th@rning, girls were able to attend school
but most of them are in company of their youngblirggs. This is an indication of the role of
the girl child in the family setting which is toki care of their young siblings. Hence, they
are even able to attend school without much obalpm. On the other hand, boys are able to
attend school from mid-morning and in the afternodhis is after they have taken the

animals for grazing. In an interview with the teaxshone of them observed:

The animals go for grazing early in the morningobefit is very hot. Sometimes they
go very far. When it is around 1 o'clock in the d#lyey bring the animals to take
water. This is when | teach the big boys. Also, stmes when the strong men take
the big animals up there in those hills, they laiet take several months, and it can
even be three months, then they come back. Sochtd@m when they return.

(Teacher, School B)

This implies that the boy child is not able to atteschool so much when they are young in
comparison to the girl child as will be seen in tla¢a discussed in the next section, however
as they get older, the boys do stand a bettercehainhbeing in school more than the girls. On
the other hand, the girl child is able to atten@ gbung age because their social role at this

time is still minimal, in this case, taking caretbé siblings.

However this study found out that most parents @afpg in all the Focus Group Discussions
indicated that they felt there was need to havehalchildren in school so that they could
find jobs and take care of them. This implies thaist of them are already taking up a

different approach to survival. One of the partirifs in the FGD with the parents aptly
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captures this consensus when he observed that;
For me | was taught how to take care of animalsoate. Let them go to school and
learn something else there. Other children have gorschool and are able help their

people. Let many children go to school so that tteyhelp us.

In this particular mobile school, they had recemlst most of their livestock through drought
in the past. This could therefore be an indicabérihe reason that holds back a Turkana
nomadic child from attending school. This also oades that for this community to take their
children to school, it is based on sound reasominged at solving daily problems. This
concurs with Kratli (2001), when he argues thaingla child to school is like standing with
two legs, one in school and the other with thedigek. This metaphorically implies that their

regard for education is taking route as an alternaiite to economic empowerment.

4.3.2.2. School Attendance Based on One’s Sociall®o
The present study confirms the importance of loestas playing a significant role in

influencing the level of participation of nomadiagporalist children in education especially
the girls. Determining of who should be at schawadl avhen they should be in school and
when to stop, indicates the pivotal role of liveg&t@mong the Turkana nomadic pastoralist.
This confirms findings by Schilling et al (2012)hen he says that livestock is a fundamental

form of pastoral capital besides functioning asesans of production.

Parents on the other hand are able to attend seltaught like the case noted in Nakoyo
mobile school. This is after having carried outittldeities during the day time and so attends
school when they are available. Flexibility of tirtteerefore is able to accommodate the
cultural set up of the Turkana nomadic pastoraishmunity. It also shows the extent the
community is readily appreciating education as kerraative path to invest in for income

development.
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However, when the girl child grows, the roles ardponsibilities also change. As the girl
gains more domestic responsibility, their attendsisgool when older slows down. Most of
them drop out of school completely. Yet boys ondtieer hand are able to still attend school
without neglecting their roles of grazing animalghe time when they are required though
on a flexible mode. As already indicated in thevpes conversations, the boy child- will
stand a chance of being in school for long unltke ¢ase of the girl child who will have to
leave school and get married so that they can bvegjth to their family. Therefore, in terms
of gender social group, boys are likely to be ihagd long enough to acquire education
unlike the girls who might end up dropping from @ghat a very tender age in comparison to

the boys.

The cultural practice of paying of dowry in formledérds of livestock, which is the economic
good in this community, discourages education fds.gThis is because girls are seen as
wealth “bringers”- people who bring wealth to tl@ranunity unlike boys who are seen to be

a cost on side of the parents. A parent observadglane of the FGDs;

Girls bring riches, they are riches... but boys drédeen... let them go to school.
They require big herds of livestock for dowry paymdf the boys are able to go to

school and get jobs, they will also be able to hlegpcommunity.

The observation that comes from this interactiotheés primacy of the community, which is
their economic source of livelihood, the livestodkis observation implies that the girl
leaves school once the opportunity arises for bebring wealth to the family through
proposition for marriage. This indicates that bays the other hand therefore, enjoy
preference to girls when it comes to educationsT$ian indicator of gender difference in

terms of unequal opportunity to attend school fa& tase of girls in comparison to the boys.
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This gender difference is consistent with the tssof a study on the factors affecting access
to basic formal education among the nomadic pdsitwaof North Kenya: A case of
Samburu (Lanyasunya, 2012) which found out thattesre more boys enrolled in primary
school than girls. This indicates that there ispgcto improve provision of education in the

mobile schools.

This study revealed that this community uses liasteconomy in most of its cultural
practices. The bigger the herd that one owns, athier the community regards you. This
is confirmed when we are told that it is due to twevry being paid in form of livestock,
including other ways of settling of disputes of isas kinds in the community that are
contributory factors to most of the ethnically igated conflicts (Schilling, et al, 2012). This
study also corroborates with Schilling et al (20it2)he findings of his study when he asserts
that livestock ownership plays various social acohemic roles in pastoral livelihoods such
as a source of food in form of milk, meat and blémdhousehold members; cash income for
payment of healthcare and other services; symbgradperity and prestige and storage of

wealth among others.

This study found out therefore that there are vaygifferences of levels of participation of
girls and boys in education among the nomadic pal&ts’ community. The girl-child does
not seem to have the same opportunity to educasahe boy-child does. This is mainly due
to their social cultural orientations. There ischéer more sensitisation and awareness on the
need to encourage their children to go to schoolti@ other hand, there is also need to focus
on policy reforms that would help revert this preet Gender equality can only be achieved
through policies that can challenge some of theucall practices that create this attitude such
as early marriage. On the other hand, public pobtiaychild labour practices should be

enforced, so that children are encouraged to atehdol.
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Age group is also a determiner of the extent tactvlnine is available to attend school. This is
due to the family role expected by the communitdiéferent time intervals. For instance at
mobile school A , parents would only be availabienight while the young men who have
recently married would come for the midmorning sassThis according to the teacher is
after they have grazed the animals in the mornlingrefore, most of the very young ones
attend school in the morning with their siblingsdasthers during the mid- morning. This
indicates that mobile schooling has been able tmamre access to education among the
Turkana nomadic pastoralist community despite togas roles of different age groups in the
community which would have acted as hindrancess Thidue to use of shift approach in
mobile schooling, in a community where every mendighe family is expected to carry out
certain roles. This is affirmed by Ng'asike (20lihen he says that the survival of families
in nomadic communities is paramount requiring evagmber of the household to contribute
to the welfare and support of the family. It israothese roles that different social group’s

access education in mobile schools.

4.3.3. Conditions Supporting Various Social Group&nrol in Mobile Schools
The Turkana nomadic pastoralist group operate gtractured family set up whereby the

survival of the family is critical such that eaclember of the family has a role to play. To
them livestock have numerous roles in their lifesstynost importantly as a source of
livelihood and socio-cultural functions (Kaimba,14). Yet, they move from time to time
from their home bases and drive their herds togslagith water and pasture. Despite this,
this study has found out that mobile schooling Babanced access to school among the

marginalised nomadic pastoralists in the followivays as discussed below.

4.3.3.1. School Related Dynamics Influencing AccessSchool for Different Social
Groups

Mobile schools operate in a unique way as a nomdébkind of education designed to enable
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a nomadic pastoralist child in Turkana to partitgp@ education. For all the mobile schools
involved in this study, their age range from fiveays (for school B and C, they were
established in 2008) to three years (School A wiaak established in 2010). The curriculum
is condensed once they graduate from the mobileatshwhich have three levels, they
should be able to join class three in a formal prynschool. The time they take in this non
formal kind of education is shorter as indicatedtlwy data collected from document study
that some have already been transited to formaladsiconsidering that their attendance is
not full time as the case of their counterpartfonmmal schools. The time taken to go through
the three levels is shorter. Document study, in ohéhe schools that was established in
2010, showed that five boys were transited to fosohools at the end of year 2011. This is
also indicated by the fact that they are handledrry teacher who is to teach all the learners
who are at different levels in terms of academibi@asements and of different age group.
This being a programme geared towards meeting desig of the intended client, the
flexibility involved in terms of where the classssens are held and how it is delivered, has
led to improved access to education for the diffesmcial groups in this community based

on both gender and age of the learners.

Table 7: Gender distribution of enrolments in the hree schools

Year School

School A School B School C
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Female Male Female Male Female Male

n % N % n % % % %
2010 50 55 41 45 45 53 40 47 45 53 40 47
2011 75 60 50 40 38 51 37 49 41 53 37 47
2012 86 62 51 38 40 55 33 45 27 54 23 46
Total 211 60 142 40 123 53 110 a7 113 53 100 47

Table 7 shows the distribution of the enrolled stud in terms of gender in the three schools

used in the study from year 2010 to 2012.
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Figure 5: Gender Distribution of Enrolled Learners

Figure 4 is a further illustration of the informati indicated in Table 7. The figure shows the

enrolments in the three schools used in the stadgrding to gender from year 2010 to 2012.

The overall best performing school in terms of énemts is School A which had the highest

population of enrolled female learners in 2012 @s) and is still enjoying the highest

enrolments in terms of the population of the eelhumber of boys (41 boys) for male
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learners in the same year. However, the femalegogteis higher than the male one,
indicating that access to school varies from or@asgroup to the other. On the other hand,
the poorly performing school in the same year atiogrto the study is School C which had
the lowest enrolments for both boys whose populaitalled to 23 and girls who were 27 in
total, but still when compared between the malefanthle social groups, the female learners
are still more than males. The other school whechverage had 40 girls enrolled and 30 boys
in 2012, still indicating the same trend as thesotiwvo that the girls enrolled were more than
the boys. This could however be attributed to fgmoles in this community which keeps the
boy child away from school because they have te takmals for grazing, while the girls are
able to access school when they are young as alkeyctare of their siblings whom they also

bring along to school.

In addition, for the three years under study, StiWom comparison to the other schools in
terms of enhancing access to education for the danpastoralist community is the best in
performance. This is because in both gender samalips, the enrolments have been
increasing in the three years. For the female bgec@up, the enrolments for years 2010 to
2012, they were 50, 75 and 86 respectively whiletie males, they were, 40, 50 and 51
respectively for the same period. On the other hémdschool B and C, they have had
downward trend in the three years. To begin withd®t B, from 2010 to 2012, the female
enrolments reflected as follows from data gathdrech the document study: 45, 38 and 40
respectively for the three years, while for malesytwere 40, 37 and 33 respectively. School
C on the other hand enrolled 45, 41 and 27 femralgsectively for the three years whereas it
had enrolled 40, 37 and 23 for the males in theespeaniod. This on the other hand may be
attributed to other factors such as food since 8icAds providing food to its learners while

the other two have stopped temporarily ‘awaiting tlew government’s directive’ (This is
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after April, 2013 National elections in Kenya) azeof the teachers put it. This data shows
that a number of children who were not able to s€sehool before are now in school. This
also indicates that there has been enhanced aicesisication after introduction of mobile
schools among the nomadic pastoralist communityotoe extent. However, the enrolment
trends indicates that instead of growth indicatltewing an upward trend, two of the are
showing a downward trend. This implies that theobnents are still relatively low. Despite

the effect that lack of food may have been ondefdauses.

However, in the formal primary schools where they tansited after attending the mobile
schools, the picture is different. This is becaosgs enrolled in school are more than girls at
that level. UNESCO (2010) confirms that while th&tional net enrolment rates in 2007
stood at 91.6% having grown steadily from 80.492003, Turkana had 40% in 2007 having
risen from 29.3% in 2003. However, the girls’ net@ment rate was 25.5% against 33%
boys in 2003 versus 34.8% girls and 45.2% boys0@72 This indicates that among the
enrolled in formal schools, boys are more thars@d they move to higher levels. This was
however attributed to the fact that as they growntdurity, they would get married leaving

the boys schooling though still they need the fieximode of attendance in line with the
nomadic lifestyle of the community. These findirg® in agreement with what Ezeomah
(1983) found out in his study that girls are matradf at an early age, mainly between 9 and
13 years. Since in the African set up marriageoissiered a duty and a requirement from
the society whereby if one doesn’t partake theycamsed (Mbiti, 1969), coupled with the

bridal wealth payment as a source of wealth inntbiadic pastoralist community, then girls
get married as soon as an opportunity presents .it¢erefore, this explains the reason why
the percentage of girls enrolled for three yearshim mobile schools used in the study in

terms of gender is more (School A, 60 %; Schodb®B% and School C, is 52 % ) than for
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boys (School A, 40 %; School B, 45 % and Schoat@8 %) at this level.

For instructional purposes, mother tongue, Kiswatmtl English are the subjects used by the
teachers as found out in all the schools involvethe study. These aspects make it easy for
the teacher to teach various social groups defidie varying levels in terms of education.
Woldab (2012) found out this in his study on Immpeents in the Provision of Primary
Education for Nomadic Pastoralists Afar ChildrerEitniopia, that it is difficult for most of
the nomadic pastoralist children to study usinguagliage that is not their mother tongue.
This explains that use of mother tongue has alsdriboited to enhancement of access to

education among this marginalised community.

On the other hand for those who attend school, #reyable to meet their respective social
expectations at different times and seasons, amndcpatinue with schooling when not

carrying out their social roles. The teachers Ihégltb say:

The girls come to school mostly in the morning awpanied by their younger
siblings, yet for the boys most of them attend stHater in the day from mid-
morning after they have grazed the animals earthénmorning. But for the parents,

they come at night.

In addition, this observation showed that the comityuis slowly adapting to ways of
alternative sources of income and education is igginmportance in their midst.
Furthermore, with their mobile lifestyle and the@ximity of the school to the village, makes
it convenient especially for boys who mainly takenaals to graze. However, for the girls
who later on marry after becoming of age so thay tten bring wealth to their families, they

do not continue with schooling.

These findings corroborate with the data gathehledugh Focus Group Discussions by
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learners who indicated when asked on what prewdets from coming to school. Some of
the reasons that they gave included looking for“lbst young one of the goat”, others did

not attend when they were sick and others whenaheyequired to take animals for grazing.

What came out of this observation is the cultusglezt that works against education for boys
at the early stage of their life and later, thagiols as they grow. This brings about the need
to investigate ways of sensitising the communitytioe@ need for educating their children
especially the girl child without creating a cooflbetween education and the community’s
cultural values. Coupled with poverty levels, thesea dire need for a way of enhancing
attendance of school for the nomadic Turkana dhitdugh looking for ways of managing
the drought cycle. So that even as the boys takeamtimals for grazing, they are able to go
on with schooling, on the other hand. These arasatteat need to be addressed at policy level
so that there can be improved access to education.

4.3.3.2. Social Cultural Dynamics Influencing Partipation of Various Social Groups in

Education
Although both boys and girls have been able tossceducation in the mobile schools, there

are different trends in terms of the extent of lisel of participation in all the schools as
already seen in Table 7 beforehand. For those whal & school, the extent to which they
participate in education varies from one socialugréo the other. Different social groups
have varying drop out trends from school, basethercommunity’s cultural practices. Girls
for instance stay in school because they are yodnge they are of age, they are married off
to in most cases very elderly men. The use of hienddowry payment seems to encourage
this practice considering that their economy isltbatound livestock. However, they are
married when they are at a very tender age. Thalteral practices have affected the

participation of girls in education. One of thedieers observed:
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In the last three months alone, six children haaenbmarried off at the age of 12, 13,
and 15. Instead of parents encouraging them to d¢onsehool, parents come to tell

them to be married off to very old men.

The cultural practice of marrying off of girls atender age translates to more wealth to the
family, since dowry is paid in form of herds. Thesult of this is that the length of time that
the girls stay in school is affected since they apddropping out of school to take up their
new social roles. The findings of this study therefagree with Schilling et al (2012). Their
study found out that livestock is indeed a symldfopr@sperity and prestige hence girls are
seen as wealth bringers and cannot therefore aentieing in school when they attain the

age of getting married, they are pulled out of stho get married.

The above observation can be corroborated withrnmétion gathered in one of the
interviews with one of the teachers in one of ttieo®ls where, the local chief married off his
daughter who was doing very well in school and timewhat seemed an attempt to console
the teacher, he replaced the daughter in schomlibyng her daughter’s class. The local chief
is also a school committee member in the same &chbis observation shows the weak role
of school committees in encouraging children tooknn schools and the community
structures to encourage participation of nomadstqgralist children in education. This brings
the need to have the community leaders sensitisedeoimportance of education so that they

role model to the rest of the community and enocgeithem to take their children to school.

Another social dynamic influencing access to edanais mobility of the village clusters.
The study found out that as the community moveseiarch for water and pastures for the
livestock, not all members move including the melsithool. In some cases, the girls are left

behind instead of moving with the big herds so thay can take care of their young siblings.
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This gives them a better chance to attend schawlicplarly in cases when the school does
not move. This in a way suggests that they stabetter chance than their siblings who
happen to be boys. In other instances if parefitsitk, the girls are the once who are left in
charge of the rest of the family and so they ditooe with school to take up the new

responsibilities.

Economic livelihood issues, in some cases, inhabitess to school for nomadic Turkana
pastoralist children. For instance, some childreay nmelp with selling of charcoal or
firewood so that the family can raise at least sanmme that would help them get
something for food. An in-depth interview with ather in one of the schools near Kakuma

observed;

This school has done a lot in discouraging andtifighthe practice of going to seek
employment in the refugee camps for children ad aslgoing to sell firewood and

charcoal. This was one of the reasons for estabjshis school.

What is implied from this observation is that thbuipe community is nomadic, in some
context, their source of livelihood is not livestdeeping only. They in some situations look
for other ways of earning a living. Therefore, thain social dynamics that have inhibited
access to education are the cultural practices asi¢br the case of girls being married off at
a very tender age. Such practices are motivatethéyfact that they revolve around the
economy of their livelihood. They bring bridal wemafor the case marriage, while activities
such as selling of charcoal, firewood and workisgdamestic workers are triggered by the

need to earn a living by engaging in these socmeaic activities.

4.3.3.3. Child Labour Practices outside Nomadic P&sralism Lifestyle
Other forms of child labour practices were ideatifiby the findings of this study as having
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influenced participation of nomadic pastoralistldfen in education provided by mobile

schools. A teacher observed in one of the intersiew

Nobody was able to join the primary school in 20i@stead for the twelve who
dropped out made up of 4 girls and 8 boys, somthe@fboys went to dig gold at

Naduat, a village nearby. While all the girls gaimed.

Although, the community is known for being mainlgmadic pastoralists whose source of
livelihood is keeping of livestock, due to losslieestock in most cases to drought they look
for alternative ways of raising income. This is wdgme of the big boys take up other jobs
such as mining of gold. Others have secured jolbk si3 domestic workers and some as
watchmen at the refugee camp (a teacher from otieeahobile school). This indicates how
poverty levels have affected schooling negativé@lye need for investigations of ways of

building the community economically arises at fhognt. One of the teachers observed:

Some families are only able to have a meal a dais makes it very difficult for
them to concentrate and have interest for learrfiogne of the bigger children go to

look for a way of raising a source of income.

In such a case, being in school would be in canflith the roles that the children play in
their families. It has also implied that child lalsgpractice is common in the community.
This shows that the government needs to put measarplace to curb this practice. Dyer
(2010) asserts that education and in this case lensbhools can help curb child labour.
However, this does not seem to be effective in ¢ase of two of the mobile schools
addressed by this study. However, one of the maal®ols near Kakuma, seems to have

managed to curb child labour to some extent. Taehter in this school observed:

The genesis of this school was to have the numbehittlren going to the refugee
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camp to look for employment reduced. This we haweedwith a lot of success since
very few children drop out of school to go look feork there. But some of the

women and a few girls still go there to sell chat@nd firewood.

This indicates that to some extent mobile schoalehelped reduce child labour practices
among this nomadic pastoralist community. This alsows that schooling can help alter the
child labour structure in the community dependimgtioe context, to some extent. This fact
also suggests that the community is ready to erelmaw forms of raising income and hence
even taking up education as an alternative routant@stment in income generating

alternative, can be embraced by the community hiackng to their being empowered.

4.3.4 Challenges Affecting Education Provision thragh Mobile Schools
Various social groups have been able to accessagdndhrough mobile schools. Although

mobile schools have enhanced access to the margidahomadic pastoralist groups in
education, those who enroll do not stay in schoatiauously due to their nomadic lifestyle.
Assessment of the conditions that contributes ® dhallenges that hinder provision of
education through mobile schooling as viewed bgpia; teachers and learners are discussed
in this section. Participants in Focus Group Distuss and key informant interviews singled

major problems affecting mobile schools as outlinetbw.

4.3.4.1 Teaching Capacity Challenges

This study found out that the staffing in mobiléaals is a challenge. In all the three schools
that were involved in the study, one of the mairesying obstacles to educational provision
is shortage of teachers. According to the governrsieacture, at the beginning and the initial
stages of a school, the school needs one teachewbn must be from the community and

lives with them. This indicates that in considerasi of a mobile community, this must be a

member of the community who moves with them as theyve in search of pastures
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(UNESCO, 2010). The qualifications of a teacheeg further pegged on the most literate
person who is ready to offer voluntary servicesh® community. From the interviews held
with teachers from all the mobile schools, what eaout indicated that their highest
academic qualification ranged from, KCPE to KCSHifieate, except for one of the schools
whereby the teacher has done ECD certificate coMvbat is noteworthy is the fact that even
for this trained teacher, he is already mentorivggteacher to leave behind “when his time to
leave comes” as he put it. The variations in thaifjcation of teachers indicate that there are

no set out standard guidelines on this.

In all the three schools taken for this study,tladl teachers involved in the study are quoted
saying that they did recruitment of learners orwytjoined their respective schools. This
implies that the schools were not running and ihathy they had to do recruitment again.
Perhaps during this break also, so many studenyshanee dropped out completely, though
some may only be away grazing animals as per todture. In addition, without continuous
learning, the chances are that they will have fiegowhat they had learnt. This will make
them start learning all over again. This resultsdébay in learning and consequently the
completion time period and completion rates arec#d by such obstacles. Coupled with the
community’s mobile lifestyle, the delay causes Hart interruptions which prolongs the
completion time, hence leading to low transitiotesa As document study indicates, the
completion rates for the schools used in the sindicate that for School A which is the
most recent and has only been in existence folagtethree years has a completion Rate of
14 percent against the School B which had 19 pgrgeh has been in existence for the last
five years. This study found out that it is thethgerforming school since going by this rate,
by the time it will be five years old; it will haviead many more learners transited to formal

primary school. This could be attributed to thet fdat the school is still providing food to
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the learners and also perhaps due to the facthbdaeacher in this school is trained in Early
Childhood Education (ECD). The lowest performingea has transited only five percent of
its total enrolled learners, yet it has been irsxice since year 2008. This could however, be
attributed to the fact that provision of food by thovernment had been stopped temporarily
and probably due to the teacher qualifications WwiscKCPE (Kenya Certificate of Primary
Education) certificate. The fact that the schod hawater tank also indicates that they are
likely to be in one place for as long as the wadesavailable. The teacher in School B has
completed KCSE (Kenya Certificate of Secondary Btioa) certificate level. This explains
why the school has that kind of completion ratesTis also the teacher who had been away
for some time due to a sick child. On the otherdhdhe school may still have been affected

by the cholera outbreak.

From the interviews with all the teachers, the exation given to certify one as having
completed schooling and hence ready to transibimdl school is from individual teacher’'s
own resourcefulness. This confirms that no fornfioomal certification is provided to them.
This also implies that determining criterion foreoto transit to formal school is subjective to
individual teachers’ discretion, considering thlagit qualifications as teachers vary. This
perhaps explains why when they transit to formabsts; they are not able to stay for long
before either dropping out or resuming to the nebdhool. The researcher is of the opinion
that in-service training of teachers and seminarslavhelp facilitate fill this gap of capacity

building to some extent.

In terms of gender social groups and the rate ofptetion, the overall completion rate for
boys is higher (22 % ) than for girls (20 % ) ihthle three schools. When triangulated with
previous data already discussed earlier on in ¢hepter, this could be attributed to the

cultural practices of the community whereby thdsgattend school only when young after
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which once their domestic roles increase in tandétim age, then they drop out of school to
take up their roles. This leaves the boys who Bke t® continue with education in the mobile

schools after they are done with grazing the Inelstas the community requires of them.

Table 8: School Gross Completion Rates

School Total Completion by Gender
Girls Boys Total Average Gross
Yearly Completion
Enrolled Rate (%)
N % n %

SchoolA 3 3 13 11 16 117 14

SchoolB 12 14 4 8 16 84 19

SchoolC 2 3 2 3 4 73 5

Total 17 20 19 22 36 274 13
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Figure 6: School Gross Completion Rates

The Table 8 shows gross completion rates for thieilemechools under study.

To obtain the compute the Gross Completion Rates:

. Total completed
Gross competion = x 100
Average vearlly enrolled

For each teacher who was interviewed, they haventaker the schools from other teachers.
However, in one of the schools, in an attempt tantaan continuity, the teacher is already
having a support teacher whom he is coaching te taler the school from him. On being
probed he asserted that the learners need somdumeil know how to handle them. He
emphasizes from his experience that it is importanta teacher to know how to teach the
kind of learners that they have. This was in refeecto school A. It was observed that the the
support teacher mainly handles the adults in thenieg. Considering he is the second
teacher to work in that school, whereas the scisoohly three and a half years old, indicates
that the teacher turnover is high in mobile schaetem the enrolment trends, the school has

been growing steadily as indicated by data from tweEument study. In terms of
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qualifications, this is the teacher who has doneDEfhd is already preparing to leave.
However, from document study, the school has begmgdwell since the enrolments have
been increasing gradually year after year. Thisvidenced as indicated: in year 2010, total
enrolled in this particular school were 90, 125dstis in 2011 and 137 in 2012 (data was
obtained from document study). Moreover, considgtimat even the other teachers in the
other schools used in the study had taken up theots from others, yet the schools were
established in year 2008, both have had two teadbefore the current in a span of five
years. This indicates that there is need to ddhéurstudies on what really contributes to
teachers’ turnover if these schools have to runashiyy. Another issue that emerges from the
study is the need to have investment in capacitiging of the teachers so that they become
more motivated to do their work. Increasing the bamof teachers per school may also
require attention so that when one of the teaclseesvay, there is another to stand in for
them and in that case learning will still be goorgat the very least. Therefore, the teachers’
morale needs to be increased such that at timexiorformal arrangements are made for

handing over to enhance continuity.

The kind of teaching/learning that is taking plaseas subjective as some of them are not
trained in any way to teach. It also implies tHa# tlepth of the teaching itself is relative
depending on an individual teacher’s discretionnewgth the presence of a syllabus. The
voluntary aspect also may be the cause for thehéeacoption of leaving once they find
greener pastures since they may also want to emne sncome in the least. Therefore, the
government needs to set up a section within thadttinof Education to specifically oversee
the running of mobile schools so that close momtpand evaluation is done. There is also
the need to provide to them in-service trainingetmable them work more effectively.

Probably, the teacher turnover also has an effe¢he quality of education provided in the
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mobile schools hence contributing to low transitiate.

From the findings of this study, it was observedt ths time progresses and the enrolments
increase, the teacher finds the size of the cladsvarkload overwhelming and may need the
services of an assistant teacher. This was préasewb of the schools that were studied. In
one of them, the teacher has a fourteen year ojJdwim helps her while she is away
sometimes by the water point, teaching the bigggslwhose time for for watering animals
has been mastered. In this particular case, dohée leaves the other younger children in the
hands of the boy. The teacher however is quickmplasize that the assistant teacher only
handles teaching of....A, B, C, (In reference to the alphabet one of the basic e

taught in preschool).

As the following responses indicate, the growthsciiool without commensurate increased
teaching force, may be risking compromising theliguaf education.In one of the schools
where the school register indicated a total of 8ifolled students, on being probed on how

she managed to hold such a large number of leasteesaptly explained:

But they do not come to school all at the same.tiSome can be in school for two
months then they go up the hills to take care efdamels. In such a case for some |
may give them homework which they do and then btheg books later. While in
other instances, | know when certain families brihgir livestock to the well for

watering. Then | go to meet them at that particulare.

This indicates the variuos approaches that thenezadake to ensure that they teach learners

even when they are carrying out their duties. lmitoae of the teachers in this incident
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indicated, having to go teach learners at the wgtlies that those left behind require to be
with another teacher. In this case the teacheek#wem with “the boy who assists” her. On
further probe on the boys’ qualifications, it isnfiomed that he is one of the those learners
who after completion of Grade three joined primachool. However, the boy stayed for
only afew days and then came back to the formeodchConsidering this level of
gualification and the fact he was the one who ueddach those left behind by their teacher,
this study found out that there is need for momtprand evaluation meachinisms needed in
place so that the implementation of the programmesdnot compromise the quality of
learning due to lack of capacity for teaching atsib dhe question of the quality of teaching

being affected is critical.

From this information, it is also observed thatcteas’ services are needed as the school
grows and as time goes by due to different levélearners. Apart from the size of the
classes and the number of shifts for the claseedeachers may at times be unable to teach,
leaving the school without anyone responsible twycan with the classes. In one of the
schools, the teacher had her child who seemed urSfet was quoted saying this as regards

her experience:

| had slept in hospital because of him for two rhentl would still be in
hospital. | came the day before yesterday wheratchthat you were coming.
But when | am teaching, my mother in-law sits wiim. As for when | was

away, the former teacher who was here before mesdo step in for me.

Some of these sentiments expressed here show treedef the need to address the
deployment of more teachers in these schools. ifHecause the teachers are social beings

perhaps for some reason may be unable to attette tchool on a daily basis in this setting.

140



For instance falling sick on the part of the teachuld mean a school may not run.
Furthermore, the terms of service are not frienaityl this may explain why they keep
leaving. For one to give voluntary service, it ileplvery minimal level of commitment on
the part of a teacher in case another alternatwgcs of livelihood arises that is more

attractive.

4.3.4.2. Learners Related Challenges Affecting Molei Schooling
Apart from the issues related to the teachers,rodses that are of importance have
emerged in relation to the learners’ needs thaldrithem from their attending school. Food
insecurity also affects participation in educatasithe community has to move in search of
pastures and water for their animals. Being a plhaepersistently experiences drought and
famine, then for the children to stay in schoogytimeed to have food. Food as a basic need is
still a challenge in Turkana County where majoafypeople depend entirely on relief food
by the government and Non Governmental Organissitids a result, if children who may be
have nothing at home for food or are surviving oe oneal a day only come to school and
stay without taking anything, effective learningaishallenge. A teacher observed:
Some walk even for seven kilometres to come to@¢lsending that child back home
yet may be the child had not even had breakfasy, tannot concentrate and cannot

learn. Actually they cannot come to school unlagsy tare provided with food.

The issue of food as an obstacle to schooling a&ed in all the three schools. This is
something that the teachers are very keen on liegt normally go to the nearby primary
schools where they are attached to ask for foogafgntly, all the three mobile schools that
this study undertook the research on have a prisargol where they are attached and this is
where they are expected to transit the learnetsctiraplete the mobile school. This brings in
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the idea that that more funds should be allocateth¢ mobile schools for them to be
successful in promoting education access to thmsaabic pastoralist community in Turkana
County. If the school is able to provide educa@ma food, then the enrolled students will be

sustained.

Distance to school in some cases is still an ifsusome of the learners depending on their
age as indicated in the above observation. As atelicearlier, some girls attend school with
their young siblings as they are meant to take oatbem according to the family roles of
this community. Considering the ages of some of lgsners, some are very young
confirming that they were accompanying their elsisters. Hence, for long distance, both the
bigger girls and their siblings will not be able @tiend. Also, when some of the herds are
taken high up into the hills, though it is a molsiehool, it is difficult to have the whole
village including the school moving. In such case$y the young and the strong men and
women move, making it difficult for all of them tee in school for some duration. However,

when they come back they pick up from where thel/|a#.

Culture and negative attitudes towards educatidhimvthe community affects participation
of nomadic pastoralist children in education. Tikiattributed to by the competing priorities,
with children’s time being taken up by family wordther looking after livestock (especially
for boys) and household chores such as fetchingrveattd firewood and looking after young

children (for girls). This can be countered by $#siag the community more on education.

Another thing that emerged as an obstacle to attgrsthool is sickness. For this community
to access health services, they require to godiog distances and in such cases if it is the
case of the mother who is unwell or a child whaimsvell, then for the girl who attends

school will not be able since she would have t@tag some domestic responsibilities. This
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also implies that the children themselves if unwedluld also be away from school for

several days as they go to seek for medical sexvineone of the learners’ FGD, one of them
indicated that the things that what keeps her dway school is when she has to go and look
for the lost young one of a goat and when the yeusgster is sick. Still others observed they

do not attend school when they have to fetch water.

This when triangulated with interviews with thedkars, one of the teachers, aptly put it:
Sickness affects school attendance very much. Taatims ago when we had cholera
outbreak, some people died. Even sometimes childyen bitten by snakes or
scorpions. But we treat such traditionally befakirig them to the hospital which is

very far away.

Still one of the teachers had been admitted in ikelspith a sick child for two months. This
being 70kms to Kakuma indicates the magnitude efgtoblem of health facilities in the
region.This indicates that food, water and heaitlated issues are the main obstacles to

attend school as confirmed by this study.

4.3.4.3. Education Provision through Inter-SectorifLinkages

Inter-sectorial linkages such as food and watebfith human and animals were mentioned
by all the informants as a major problem. Many loé parents in the FGDs shifted their
discussions from education to issues of food angmwahen asked on challenges that hinder
their children from attending school. Availabilif water was as important as pasture for
animals and constituted a major consideration & ¢hoice of where to establish kraals
during the dry season. All the schools were runmagr a water source and the teachers in
those schools as was observed in the interviewsldaat times look for the bigger boys near
the watering sources at certain times of the dagnahey usually go to water their animal

and teach them (This is indicated in Appendix X))
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Figure 7: A photograph of village

Figure 7 shows a village where one of the schosdsl in the study is situated. The above is a
photograph of a village where they live. As canobserved, there is hardly any vegetation
for the animals to feed on yet this is at one @& #ichools which was used in the study.
Therefore, this indicates that the animals havéddotaken a distance further to look for
pastures and water. Since the livestock is theinreeonomy and being their only source of
livelihood makes it difficult for them to live innaarea where water and pasture for their
animals have gone extinct. As observed earlieraitingy water is a challenge and with little
indication of vegetation, this clearly spells thadst of the young men have gone to graze the

animals further away from this place.
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Theroefore, this study found out that the functiipaof a school was, to a great extent,
dependent on the availability of water and foodtwo of the schools involved in this study,
they observed that there has been a drop in enntdnaleie to the fact that the schools are no
longer being provided with food by the governmdfrom the findings of this study, food
was previously provided to the schools by the gowvemt directly but at the time of research,
they were expected to be getting from the nearbgpas where they are attached which are
given once a month. The food that they are givetslthem a week (all the three teachers
were specific on this matter). This is reflectedwo of the mobile schools; however, since
one of the schools manages to get food from otbeoid such as the Catholic Church, then
the school is able to run smoothly from morningotigh to the night, with the help of a
support teacher and a cook as an employee. Aseaedn from the table the enrolment
trends have been declining over the last threesyeatwo of the schools where regular
provision of food has stopped. However, in schoplfdod is still being sponsored by the
church organisation. This can be indicated by thexage enrolments per year in this school
which is 117, when for the other two schools aréor&chool B and 73 for school A. Table 9

illustrates this.

Table 9: Average Enrolments per School

School Year

2010 2011 2012 Total Average

School A 90 125 137 352 117
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School B 85 75 73 233 78

School C 90 79 50 219 73

Total 265 279 260 804 268

Table 9 shows the distribution of total enrolmemes school per year between years 2010 to
2012.
4.3.4.4.Ways of Countering the Obstacles to Provision of lbile Schools in Turkana
County.
If access to education for the nomadic pastorastieties is to be achieved, then the
education system needs more flexibility in termst®fprovision to the marginalized groups.
The nomadic pastoralist community recognizes tlthication is important as a way of
investing in options of income. In order for mohbslehooling to run smoothly in provision of
education to nomadic pastoralist groups in Turkadhe, following were raised as ways of
ensuring that the child is in school. This was annf of a question asking on a summary
statement of what can be done to keep a nomadiorplist child in school. All the teachers
and parents in the FGDs brought up the issue daf,fa@ter and security as basic necessity

that should be provided so as to keep a nomadid ithschool.

One of the teachers aptly put it when asked on whateded to keep a nomadic pastoralist
Turkana child in school. The teacher summariseantlas “food, water, security and a
hospital.” Another teacher also added that disaging of early marriages for the girl child

was needed.

To confirm this, still in an interview with one tfe teachers, she observed:

Attendance is good especially when there is endagtl and water. But when they
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have to move very far, we have fewer children @iteyn because especially the big
boys have gone with the big animals. The governmkatld also give food so that

the young can attend school.

The success of the schools in enhancing partiopaif nomadic pastoralists in education is
therefore, linkage with provision of other basi@de such as food. In FGD with the parents,
the observation was that provision of medical ises/and water near mobiles schools was
important. Suggestions on the need to educate {gap@nnegative effects of not taking their
children to school, the need to have a law proinifpichild labour and on early marriages for

girls were raised.

From the above observations, the study found attttie ways of enhancing participation in
school for the nomadic pastoralist community’s @hd through the hand of the government
in providing other basic needs to the child in s@lsuch as food and medical services. Once
such obstacles are removed, they would be encalirdégestay in school. However
considering that the main reason given for the dnaggnrolments is due to lack of food which
is a basic need, there is need for the governneelatok for short terms ways of supporting
them with food but have a long term plan of empamgethe community so that they are able
to sustain themselves in terms of food and hense #d#& burden of linking provision of

education with food.

The other recommendation that was brought out ivasiéed to have other parents urged to
take their children to school by being taught om #ldvantages of doing so. This suggestion
implies that creating awareness should be enhasoex it is already there hence not
adequate. As already indicated in this study, widequate sensitisation on importance of

sending their children to school, there will be noyed attendance.
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The issue of a boarding facility was also raisedigyparents and some of the teachers since
they felt that distance was still a challenge tme®f the children in the mobile schools. One
of the teachers in an interview suggested:
The distance is sometimes too far and we do noermoth the young and strong men
and women who take the animals far away into ths. hif the government provided
two rooms for boarding facility, | would volunteetyself to stay with them, and only

get one person to cook for them.

This comment however suggests a settled and natl@lerschool which is intended to take
care of the nomadic pastoralist child who is suppgbsmoving with the livestock and the
rest of the family as he moves. It also questions sastainability of mobile schools
considering that this is being advocated by thehee and the parents. The researcher
however suggests that having boarding schools dhmtlimply the disregard of the mobile
schools for the pivotal role they play in providireglucational access to the nomadic

pastoralist child who may miss out due to their adru lifestyle.

Some of the parents also felt that there is neddhte a law on child labour and on girl child
so that early marriages are stopped. Consideriagith is married off as early as at the age
of 11, and most of them are married to wealthyrakh, some of the community members
are already indicating dislike of such practicesisTmay be attributed to the awareness and
sensitisation that has been done and the facstmé of the community members are seeing
the benefits of taking them to school through athemose children went to school.
Therefore, more role modelling is needed so thatctbmmunity can be encouraged to take

their children to school.
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4 .4. Conclusion

Provision of education through mobile schools tonadic pastoralists’ community does not
automatically qualify it as an intervention to enba participation in education. The findings
of this study indicate that the level of participatin education for the nomadic Turkana
pastoralist child is still low. However, the mobgehools as found in the schools used in this
study have contributed to improved access to egucdlany nomadic pastoralists’ children
in Turkana County can be able to access educalios.was indicated through the enrolled
numbers in the mobile schools used in the studidening that to start a mobile school

required a minimum of 25 learners only as alreadgussed earlier on.

The main contributory factors that have enhancedlew®nts in mobile schooling include:
the proximity of the school to the village facitiéa the learners’ attending school after they
are through with their social roles. In additione tschools’ flexible nature in terms of time
and place where the classes are held such th#&kah®ers are able to attend school both in
shift and the use of multi-grade teaching approbghthe teachers has also promoted
enrolments in mobile schools. Furthermore, theystlslo found out that other factors such as
the issue of the schools being run by members ef tdigeted community through a
management committee constituted from the commualgy enhanced enrolments. Further
still, the issue of the teachers being from the mamity has also contributed to improved
enrolments by enabling inclusion of use of localaage for instruction. This translates to a
sense of security and ownership that comes witin titure being reflected in the education

provided in the mobile schools.

This study however found out that the enrolmentd access to school vary for different
social groups which are defined by one’s genderagelof the learners. Since the school is
within the village and is mobile by nature, bottyd@nd girls are able to attend school, after
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they carry out their family roles. However, acces&ducation among the girls is more than
the boys at this early stage of their school [Tfieat could be explained by the fact that at this
age, boys would be starting to go further awayhay tooked after the cattle. Girls are likely
to have more free time at this stage. However, ntgjof them are withdrawn from school as

they mature to take up greater responsibility aé&o

The low levels of participation in education arevewer attributed to a number of challenges
as found out in this study. There are several ehgbs affecting the mobile schools hence
contributing to this situation. To begin with th@madic lifestyle still affects access to
education since the search for food and waterif@siock and domestic use makes some
children especially the boys go very far away fribra village. With one teacher per school
indicating a shortfall, effective service delivaiyough mobile schools is challenged. Girls
on the other hand are hindered to attend schotblegstake up domestic roles such as taking
care of the sick or the rest of the family whenirtieothers are away. This indicates that
girls’ participation in education is problematicclaeise of cultural and societal expectation. In
addition, insecurity is also an obstacle to leagnas schools do not run at such times.
However, since this study is based on the viewedatation is regarded as a way of building
human capital and empowering people to participaereonomic development, then whether
a parent gives only one or two or three of hisdieth and is left with the others helping at
home or with the livestock, this would still be stitered as a step towards improvement in

terms empowerment.

To curb some of these challenges, there is needh&oiGovernment to look for ways of
empowering the community economically so that tbay be able to participate in economic
development. The Government should also ensur@mlgtprovision of education, but also

have interlink with provision of other basic neegovisions such as food and water.
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Moreover more awareness and sensitisation on tbé toetake their children to school and
discouraging of early marriages and child labowr aritical. There is need to improve
teaching capacity both in numbers and quality wlifate shift and multi-grade learning.
Finally, there is need for Government to come uthwmeans of ensuring the provision of
other social amenities such as water, health sssvand food that are needed by the

community which contribute to improved enrolmemtshe mobile schools.

Therefore, this study concludes that mobile schbalge been able to enhance participation
and are appropriate for the nomadic pastoralistgedf Turkana County. However, for them
to be more effective in enhancing this, there isdh®r improvements through appropriate
policy implementation framework approach. In paitée, instituting of monitoring and
evaluation system in place is important. In additianproved capacity and quality of
teachers and carrying out sensitization and awasewampaign to encourage schooling

among the nomadic pastoralist community are esddatithe success of this intervention.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter provides a summary of the study asdamreh findings from which conclusions
and recommendations have been made on ways of wvmgraccess to education for the

marginalised nomadic pastoralist Turkana child.

5.2. Summary of the Major Findings

The major conclusions from this qualitative study summarised in this section in relation to
the research objectives which were addressedsrsthdy. It shows how the study relates to
the literature on education provision among thegimatised groups and how the government
has attempted to address this service gap. It ks laoked at conditions that have
necessitated the policy to be put in place by theeghment of Kenya, of providing education
among the nomadic pastoralists through mobile dotgpdas been implemented. This has
been addressed in line with the objective of thestwhich was to establish the extent to
which nomadic pastoralist children have particidateeducation. The main aim of the study
was to propose ways of enhancing the participdawal of the nomadic pastoralist Turkana
children in education through mobile schools, a-feosmal kind of education. This was in
turn influenced by the assumptions of Human cagtad policy implementation theories

which underpin this study.

The research questions attempted to provide aneanwwthe following question of what
conditions have enhanced enrolments in mobile dshimoTurkana County and whether
those conditions have resulted in differences molement behaviour among social groups in
mobile schools in Turkana County. It also soughéstablish the extent to which the social
groups of the enrolled students influence how #eysupported to complete their studies in
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mobile schools in Turkana County and conditiong thetermine the obstacles that hinder
accessing of mobile schools in Turkana County. lizagte study aimed at establishing the

suggestions by the participants on ways of enhgramolments in mobile schools.

Chapter two is an overview of literature reviewthe study area whereas chapter three is an
overview of research methodology that has been ursé¢lde study. This is a multiple case
study on three government sponsored mobile schdisrkana County. They were selected
on the basis of maximum variation sampling. Theeswely well performing school in terms
of high enrolments and has been in existence faertian 5 years. It also looked at school
population size. The third one on the other hand s&lected on the basis of being in the
middle of the continuum. The data was gatheredutiitd=ocus Group Discussion guides, in-

depth interview guides, and observation checldistl document analysis guide.

Chapter 4 presents assertions which were obtaireed flata gathered through FGDs, in-
depth interviews, observation and document studiys §gave room for getting information
rich insights into the mobile schools phenomenams Thapter has further given findings,

conclusions and recommendations.

5.2.1. Conditions that have Enhanced Enrolments iMobile Schools
The first research question sought to find outdtreditions that have enhanced enrolments in

the mobile schools. It was found out that in aél three schools used in the study, the total
number of students enrolled per school were tooyman a single teacher to handle
considering the timings of sessions in terms ofgland time. This was due to the improved
enrolments in schools. Creating of awareness by gbeernment authorities, church
organisations and non-governmental organisationsésof the factors that have contributed
to this. The proximity of school to the village nemkit manageable for the community to

carry out their roles as and when time allows themttend school.
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Since the community is the one that runs the sctivough appointed committees, it gives
them a sense of ownership and hence they are dhligeave it running. The teacher is also
from the same village and is also mobile. The gowvent provides funding of instructional

materials and paying of the teacher. This makgmstsible for the school to run smoothly
considering the erratic climatic conditions of thegion which makes the poverty level to be

high ,hence difficult for them to support their edtion.

5.2.2. Participation of Various Social Groups in Edcation.

The enrolments in the three schools have increagedtime due to awareness. As a result of
this awareness and sensitization, some parentdrasaly viewing education as an alternative
footing for economic development. The findingslaétstudy further indicate that the parents
are encouraged to have their children in schoalesthe presence of these schools does not
seem to interfere with their family roles. Therefoflexibility of mobile schools is both in
terms of the options of not having all the childmerschool at once and in terms of both place
and time. These have contributed to the enhancewfeatiucational access to education
among the nomadic pastoralist community. In addjtihe ownership of the school by the
community and teachers having been recruited fiwartdrget village has enhanced access to

schools among these communities.

5.2.3. Conditions that Influence Differences in Enslment Behaviour among Different
Social Groups

Provision of education among the Turkana nomadistgoalists is different among the
various social groups. These groups are basedradegef the learner and one’s social roles.
Girls in this community have different roles thaey play at different age of their lives that
influence their availability to attend school. Thegpuld be available to attend school when

young but as they get older and have more domestponsibility such as taking care of their
154



young siblings or reach marriageable age, theyatsehool less. On the other hand, boys are
required to take care of the livestock; hence, tatggnd school after having grazed the
animals. This is because the schools are clodeetoilage and hence they can learn as well

as carry out their family roles.

The decision however, of who is to attend schodl&ho should not depends on the parents
and this culture leaves it with the father. Althbutpe school is mobile, not all children are
able to attend school depending on the distandaeotchool from the village based on the

age of the child.

5.2.4 Challenges Affecting Education Provision thragh Mobile Schools
There are social-economic related conditions tblaas obstacles to provision through mobile

schools. One of the main obstacles to provisiomdication to the nomadic pastoralist is
their mobile lifestyle as they move in search otevand food for both human consumption
and for the livestock. This means that their atéwe is not consistent. Food insecurity
therefore, also affects participation in educatsnthe community has to move in search of

pastures and water for their animals.

The findings from this study found out that seguifitas acted as a major hindrance to
education provision among the nomadic PastoralisTwkana County. Schools cannot
operate without security in the area of operatioakimy it a challenge to achieve the
envisioned targets in educational policies. Theegoment has a role to play to combat

insecurity.

Teacher capacity is also an obstacle influencingyipion of education through mobile
schools. The teachers are few to handle the maftg &leld in a day and use of multi grade

teaching for people who may not be adequately échiteachers may have an influence in
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both quality and enhancement of educational adbesagh mobile schools.

Cultural practices within the community affect papation of nomadic pastoralist children
in education. This is attributed to by the compgtpriorities such that children’s time is
taken up by family work by either looking afterdstock (especially for boys) and carrying
out household chores such as fetching water aeddiod and looking after young children
(for girls). Early marriages also discourage acdessducation as the girls are withdrawn
from school at tender age to be married off so their families can acquire wealth through

dowry payment.

Another thing that emerged as an obstacle to attgrsthool is sickness. For this community
to access health services, they require to godog ldistances which may mean that one

would be away from school for several days as geeto seek for medical services.

5.2.5. Suggestions on Ways of Countering the Chatiges
This study found out the following obstacles azdiering the provision of education through

mobile schooling include provision of food, waterdahealth services along with education
services. The teacher capacity should also beaserkin terms of quantity and quality.
Increased awareness and role models from amongcdah@nunity should be used to
discourage some of the cultural practices suchaay enarriages for the girls and child

labour practices.

5.3 Conclusions

Based on the findings of the study, the followirmgpdusions were made. First and foremost,
this study established that although mobile schbalee enhanced enrolments in education,
the level of participation is still very low. Howex, the conditions that have enhanced

enrolments include: awareness created by variatgutions and individuals, flexibility of
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the school by community, locally recruited teachet® use local language, English and
Kiswabhili in giving instructions and the linkage$ education provision with other basic

needs such as food and water.

The study also came up with the findings that thieditions that have enhanced enrolments
of social groups are based on cultural practices sis keeping of livestock. In addition, the
family roles played by learners as individual memsbaf the family based on one’s gender
and age affects the participation of different abgroups in education. In general, child
labour practices are also a common occurrence eldrer;, the inference is that realisation of
attainment of gender equity in education proviaamong nomadic pastoralist communities is

challenging.

Attendance in the three mobile schools involvedhis study, indicated that the enrolments
still fluctuate seasonally despite the fact theg ameant to be mobile schools hence
peripatetic by nature. This is however due to tistadce between schools and home and the
village set up coupled with poor teacher capacitherefore, there is need to include
improved quality and relevance in provision of eatian for nomadic pastoralist children by

building teacher capacity.

Insecurity is a threat to the success of promo#ngess to education among the nomadic
pastoralists. Food security and health issues enflte the level of participation of the
marginalised nomadic pastoralist community grougné¢ explaining the reason for seasonal
fluctuations in terms of school attendance andsequantly low enrolments at different

times.

The challenges that hinder provision of mobile stimg can be countered through raising

awareness on the importance of taking childrerchoal; the provision of education together
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with other basic needs such as food for the comiywubn addition to constant monitoring

and evaluation of how learning is conducted inrttabile schools.

Therefore, this study concludes that mobile schaslsan intervention and approach are a
solution in terms of enhancing access to educainong the nomadic pastoralist groups. In
spite of this, the enrolments are still relatividw. Therefore, there is need for improvement
in areas of implementation as a policy such thatitodng and evaluation structure should
be in place so as to provide regular feedback egptbgramme progresses. This would also
facilitate the tackling of obstacles as they arsgsh as, teacher related issues on both quality
and quantity. The study further concludes that,\iability of the mobile school would be
enhanced if there is provision of other social atreswhich may in a way raise the cost per
head, of education of a nomadic pastoralist cHilis creates the need for government to
therefore look for partnership with other sectasshsas Agriculture and Livestock so as to

make this intervention viable.

5.4 Recommendations
This study found out that the mobile school as@r@ach to fill the service gap of providing

access to education among the nomadic pastorahsincinity has proved to be successful to
some extent. However, the enrolments are stilbe@wverage since not all children have been
able to access education in a mobile school. Theans that there is need to adjust the
approach used for education provision to this namaéstoralist group. Based on the
findings of the study and with the objective of anbing participation of nomadic pastoralist
children in education through the mobile schookinéntion, the researcher makes the

following recommendations.

To begin with, there is need to focus efforts oising the enrolment levels of pastoralists’

children in the mobile schools. There is need reat® more awareness and sensitize to
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parents the importance of encouraging their childie attend school. .In addition, the
building of teacher capacity should be enhancedondt in terms of quantity but also in
quality especially in multi-grade teaching which meeded in mobile schools. The
government through the Ministry of Education shosigport this through in-servicing of
teachers. Therefore, this will help reduce the higaacher turnover which in most cases
contributes to temporal closure of schools. Thedssf teacher motivation should also be
addressed by the Ministry of Education so that mecdehools can be sustained. By so doing,
this will help secure the gains of mobile schoaiteivention vis-a-vis enhanced students’

enrolments.

In order to provide education oportunities to die tdifferent social groups among the
nomadic pastoralist groups, certain measures aéege Some cultural practices need to be
disouraged such as early marriages for the girdsclild labour practices especially for the
boys. Such practices have continued to contribatehe low levels of participation of

children from this nomadic pastoralist group in eation.

Providing mobile schools alone is not enough tcaeetparticpation of children in education.

instead, there is need for multifaceted approachfobile schools to succeed. This means
that without food and water, it is not possible tbe mobile schools to run successfully.

There is need for the government therefore, to comeith ways of collaborating education

sector with other sectors of the economy in ordezrhpower the community economically.

This should be geared towards enabling them supipenselves in as far as food and water
are concerned. Once this is achieved, it will leelb insecurity which is also an obstacle to
mobile schooling provision as it revolves aroundtlearustling, yet, livestock is their

economic livelihood.
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Lastly, the findings of this study indicate thaeth is need for the government to put
structures in place for constant monitoring of n@isichools. This will ensure that some of
the obstacles can be addressed as they arise uceeih® success of this innovation. For
instance the need for staffing as the schools grooawld be addressed, together with other

instructional resource requirements such as booétsvaiting material.

5.5 Recommendations for Further Research

From the findings of this study and bulding on tléseach, it is suggested that more studies

be carried out in the following areas:

To start with, further research is needed to boaridhe outcome of this study, by addressing
issues of relevance and quality of education pronigh mobile schools. This is because this
study did not establish ways of improving educatuamticapation in this respect as far as

participation is concerned.

In addition, although this study was carried ouTurkana County, there is need to replicate
the study in other ASAL regions but emphasize qtetivte data gathering techniques such
as guestionnaires and analysis to find out theiellef particpation in education. Such an
approach would create a more strategic approackducation provision through mobile

schools.

Given that this study has suggested a multi facepgidoach of education provision alongside
with provision of other amenities to the communigffectiveness of these in relation to
education provision should be investigated. Sualdiss would help in strengthening

education provision to children of nomadic pasistal

160



In conclusion, the current study has shown thalh witnimal enrolments in mobile schools,
the retention and completion rates are still lowsTih effect has contributed to the low levels
of particapation. It is therefore evident that tiiplementation framework of mobile schools
needs to be addressed especially given the cuitunaktile environment. This minimal
participation levels also spells the need to dothkmr research in area of policy
implementation in the face of a culturally hos&@evironment. Change in the approach of
education provision in mobile schools to namadist@alists’ children can help alleviate the

low participation levels.
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APPENDICES

Appendix 1: Map of the Area of Study

Location of Turkana in Kenya
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Appendix Il: In-Depth Interview Guide

IN-DEPTH INTERVIEW GUIDE FOR TEAHERS

INTRODUCTION:
My name is . | am a researcloen ffhe Catholic University of

Eastern Africa. We are undertaking a study Rarticipation of nomadic pastoralists’
children in Non-Formal Education: A case of mobileschooling in Turkana County in
order to come up with ways of enhancing accesslteation. Please spare an hour or so, to
answer questions in which we will discuss the imeaient of your institution in providing
and promoting access to education among the chilofreomadic pastoralists’ community.
SECTION A: BIOGRAPHICAL INFORMATION

1. What is your name?

2. To which of the following age groups do you belong?
a) 20-30
b) 31-41
c) 42-52
3. To which of the following Educational levels do ybelong?

a) Early Childhood Development b) Primary Education c) Secondary Education

4. How long have you worked in this school?

Opening Question:

5. Give a brief history of the institution

Brief notes Quotes
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6. Who are the sponsors of this mobile school?

Brief notes Quotes

7. Since the inception of this institution, in whatysahas the institution grown?

(Physical facilities & Teachers, students)
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Brief notes Quotes

8. What changes have been there in terms of the nuaflobildren who are able to access

education?

Enrolments, are there preferences?

Brief notes Quotes

9. What preferences do parents have in terms of tie tchbe released to join school?

| Brief notes | Quotes |
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10.What standards are used to qualify learners as pteted’ to qualify them to join

primary school?

Brief notes Quotes

11.What qualification concerns are considered foruggrent as a teacher?

Brief notes Quotes
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12.What school policy and practice measures are icegia enhance the smooth running
the mobile schools?

Brief notes Quotes

13. In what ways is the community involved in educatas their children?

Brief notes Quotes
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14.What are some of the obstacles hampering providi@ducation through this initiative?

Brief notes Quotes

15. Suggest ways in which they can be countered?

| Brief notes | Quotes
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16. In a statement suggest one thing that is needkelep a Turkana child in school.

Appendix 111: Focus Group Questioning Route

FOCUS GROUP DISCUSSION GUIDE FOR LEARNERS
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Focus Group No.
Date of Focus Group

Time of Focus Group
Tape No.
Location of Focus Group

Name and Description of Participants

Moderator's Name

Moderator’'s Phone Number

Assistant Moderator's Name

Assistant Moderator’'s Phone Number

INTRODUCTION:

Welcome for coming to this meeting. My name is Maeg N. Njagi currently undertaking
research at The Catholic University of Eastern &sril am undertaking a study to assess the
participation of you children in education througtobile schools in Turkana County. We
also would like to identify obstacles facing youtlms County with regards to accessing and
staying on in mobile schools through to graduatidhis information will enable the
government where possible adjust its strategiesiaking education available to nomadic
pastoralist. Your experiences will be of great bigrie this study as you are the ones who

attend school.

Opening Question:

Tell us your name, age, when you joined schoolvainether you have a sister or brother who

is also in school.

Theme |. To establish the conditions through which mobilhaols have enhanced

enrolments.
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Brief summary/Key Points

Notable Quotes

(&) What/ who encouraged you

join school?

(b) How does it feel like to be i

school?

(c) What do you love most abo

school?

to

Ut
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(d) Which subjects do you like and

why?

(e) Which subjects are you taught |in
school that you don't like

Why?
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() What do you hope to do when

you complete school?

(9) What kind of work do you help
your parents with before and

after school?
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Theme Il. To find out the challenges that hindeldrhn to access mobile schools.

Brief summary/Key Points Notable Quotes
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(a) What are some of the problen

that affect your attending schoo

(b) When coming to school?

(c) When at school?

>

S
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(d) When at home?

Appendix 1V: Focus Group Questioning Route

FOCUS GROUP DISCUSSION SCHEDULE FOR PARENTS
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Focus Group No.
Date of Focus Group
Time of Focus Group
Tape No.
Location of Focus Group
Name and Description of Participants
Moderator's Name

Moderator's Phone Number
Assistant Moderator's Name
Assistant Moderator’'s Phone Number

INTRODUCTION:

Thank you all for coming to participate in this @scgroup discussion. My name is Margaret
N. Njagi currently undertaking research at The GlthUniversity of Eastern Africa. | am
undertaking a study to assess the level of padiicp of nomadic pastoralists’ children in
education through mobile schools in Turkana CouAtgo of importance to this study is to
identify challenges faced by the children in thmsu@ty in accessing and staying on in mobile
schools through to graduation. This informationl wihable the government where possible
adjust its strategies in making education availdabl@omadic pastoralists. Your invaluable
experiences will be of great benefit to this sty you are the important pillars of the
society.

Opening Question:

Tell us who you are and where you come from and imany children you have in school

Theme |. Participation of nomadic pastoralist childen in education

1. Tell me what made you send your child to school?
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Brief Summary/Key Points Notable Quotes

2. How familiar are you with what your children leaaththe mobile school?

Brief Summary/Key Points Notable Quotes

3. How did you get to know about this mobile school?

Brief Summary/Key Points Notable Quotes
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4. Are many children able to join this mobile school?

Brief Summary/Key Points Notable Quotes

5. What do people feel about education provided igs thobile school?

Brief Summary/Key Points Notable Quotes

194




If yes or no, why?

6. In your opinion, what does the nomadic child neetdd taught?

Brief Summary/Key Points Notable Quotes

Theme IlI: Conditions that have enhanced enrolments; mobile schools

7. What encourages parents to take their childrechod?
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Brief Summary/Key Points Notable Quotes

(a) To see your child read and write?

(b) Mobility of the school in relation to

daily lifestyle

8. What kind of support do you play as a parent witkhéd in the mobile school for

education of your child?

Brief Summary/Key Points Notable Quotes

(PROBE IF NOT MENTIONED):

(a) Materially

(b) What other needs do you suppprt

them with?
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(c) Specific time for learning

9. What kind of support does the government/sponsay il provision of education in

mobile schools?
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Brief Summary/Key Points Notable Quotes

(PROBE IF NOT MENTIONED):

(a) Materially

(b) What other support does it provide?

Theme Il. Ways the enrolled are encouraged to stap school till completion

10.What can be done to encourage more children tonahile schools?
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Brief Summary/Key Points Notable Quotes

(PROBE IF NOT MENTIONED):

By parents?
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By teachers?

By the Government?

Theme lll. Challenges in providing education to thenomadic children

11.What are the obstacles that hinder children frooessing education in mobile schools?
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Brief Summary/Key Points Notable Quotes

(PROBE IF NOT MENTIONED):

(a) Customs/beliefs-related issues

(b) Issues related to what they are

taught?

(c) Factors related to source of income

for the family
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12.1f you were put in charge of a mobile school in Kamma County, what would you do
differently?

Brief Summary/Key Points Notable Quotes

202




(PROBE IF NOT MENTIONED):

(a) Through parents

(b) Through the Government

(c) Through the pupils.
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Appendix V: Checklist for Participation

CHECKLIST FOR PARTICIPATION OF NOMADIC PASTORALISTEHILDREN

1. Name of the Center

establishment

Of ety

2. Enroliment, drop out, and transference of learbgr¥ear and sex at the center

(2010-2012)

Year Total Population Transfer to formalDrop outs
school
Male Female (| Male Female| Male | Female
(M) F) (M) (F) M) | (F)
2010
2011
2012

3. Subjects taught at the center and the availalfithe teaching /learning materials.

Turkana

Kiswahili

English

Sciencs

Social
Studies

Christian
Religious
Education

Others(if
any)

Subjects taught

Availability of
text books and
teaching/learning
material
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4. Weekly Schedule of the teaching programme (Mondayaly). Indicate the session

times you have in this centre

No. Parts of day
1 Early morning
2 Late morning
3 Afternoon

4 Night

5. Duration of one period/one day learning time___hours

206




Appendix VI: Bio- Data Form
FOCUS GROUP REGISTRATION FORM

Focus Group Number

BIOGRAPHICAL INFORMATION

Name

1. Marital status:
a) married
b) widowed

c) single

2. Age Distribution
a) 15-25
b) 26-35
c) 36-45
d) 46-55

e) Over 56

3. Number of children ever attended school
a) 1-2

b) 3-4

c) Over5
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Appendix VII: Consent Letter

CONSENT LETTER FOR PARENTS OF THE PUPILS

May, 2013.

Dear Parent:

My name is Margaret Njeri Ngugi Njagi and | am aea&rcher from The Catholic University
of Eastern Africa. We would like to include yourildh along with his or her classmates, in a
research project on participation of nomadic padigis’ children in education through

mobile schools in Turkana County. We do not angéitepany risk. Your child's participation

in this project is completely voluntary. In additito your permission, your child will also be

asked if he or she would like to take part in ghisject. Only those children who want to
participate will do so, and any child may stop makipart at any time. The choice to
participate or not will not impact your child’s &ta at school. Any information that is

obtained during this research project will be ulsedhe research work purposes only.

In the space at the bottom of this letter, pleaskécate whether you do or do not want your

child to participate in this project. Ask your ahilo bring one copy of this completed form to

his or her teacher by (30th April, 2013. If you Bany questions about this research project,
please feel free to contact me on Phone No.

Sincerely,

Student

| DO / I DO NOT ¢khene) give permission
for (Name of child) to participate ie tesearch project described above.

Parent’s signature

Date
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Appendix VIII: Observation Guide

OBSERVATION GUIDE FOR MOBILE SCHOOLS

NAME OF SCHOOL:-

INSTRUCTIONS TO THE RESEARH ASSISTANT:

Please indicate the availability of the followingms

Facility

Remarks

Reflective Notes

Classroom facility

Chalkboard

Exercise books for learners

Learners’ writing material

Time table

Water source

Provision of food

Learners of different age sef
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Appendix IX: Research Permit
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REPUBLIC OF KENYA

ARAN

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mabile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

Qur Ref:

Date:
NCST/RCD/14/013/417 17" April, 2013

Margaret Njeri Njagi -
The Catholic University of

Eastern Africa

P.O.Box 62157-00200

Nairobi.

RE: RESEARCH AUTHORIZATION

Following your application dated 4" April, 2013 for authority to carry out
research on “Participation of nomadic pastoralists’ children in non-
formal education: A case of mobile schooling in Turkana County ,” I
am pleased to inform you that you have been authorized to undertake
research in Turkana County for a period ending 30" June, 2013.

You are advised to report to the District Commissioners and the
District Education Officers, Turkana County before embarking on the
research project.

On completion of the research, you are expected to submit two hard
copies and one soft copy in pdf of the research report/thesis to our office.

DR M.K. RUGUTT, Phb, HSG.
DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioners
The District Education Officers
Turkana County.
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Appendix X: Photos

A school at a water point
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Toilets in one of the schools
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